
 | P a g e  
 

i   

 

 
 
 
 
 
 

 
 

 
 
 
 
 
 
Prepared for: 
UNICEF Tanzania Country Office 
Plot 133, Karume Road 
Oysterbay, Dar es Salaam 
Tanzania 
 

 
Prepared by: 
The CSR Group Africa Limited 
Plot 1, Block 47C 
P. O. Box 33324 
Kijitonyama, 
Dar es Salaam,  
Tanzania 

 
 

April 2019 

 

Final Report 

 

Formative Evaluation of the Sara Radio Programme (SRP) in 

Iringa DC, Iringa MC, Kilolo DC and Mufindi DC 

 
 



 | P a g e  
 

ii 

Table of Contents 

List of Figures ..................................................................................................................................................... iv 

List of Tables ....................................................................................................................................................... v 

Acronyms ........................................................................................................................................................... vi 

Acknowledgements .......................................................................................................................................... vii 

Executive Summary ......................................................................................................................................... viii 

Section I: Introduction ....................................................................................................................................... 1 

Background and context of the Sara Radio Programme ............................................................................... 1 

Policy context for components of the Sara Radio Program (SRP) ................................................................. 3 

Formative evaluation objectives ................................................................................................................... 4 

Scope of the evaluation ................................................................................................................................. 5 

Target population for the evaluation ............................................................................................................ 5 

Section II: Conceptual approach and methodology .......................................................................................... 6 

Sara radio programme theory of change ...................................................................................................... 6 

Evaluation criteria .......................................................................................................................................... 8 

Methodological design .................................................................................................................................. 9 

Sampling approach ........................................................................................................................................ 9 

Data collection approach and method ........................................................................................................ 11 

Data quality assurance ................................................................................................................................ 11 

Ethical considerations for the formative evaluation ................................................................................... 11 

Data analysis and report writing ................................................................................................................. 12 

The formative evaluation response rate ..................................................................................................... 13 

Challenges and limitations of the formative evaluation ............................................................................. 13 

Section III: Findings and discussions .................................................................................................................. 1 

Demographic information for surveyed children .......................................................................................... 1 

Children’s’ school attendance information ................................................................................................... 2 

Sara radio programme (SRP) information ..................................................................................................... 4 

HIV/AIDS information .................................................................................................................................... 9 

Sexual and reproductive health (SRH) information ..................................................................................... 15 

Gender equality, equity and inclusion information .................................................................................... 20 

Assertiveness, negotiation and decision-making information .................................................................... 23 

Child rights, safety and protection information .......................................................................................... 25 

Early child marriage and pregnancy information ........................................................................................ 29 

Water, sanitation and hygiene (WASH) information .................................................................................. 34 

Section IV: Analysis of findings based the formative evaluation criteria ........................................................ 37 



 | P a g e  
 

iii 

Relevance .................................................................................................................................................... 37 

Effectiveness ................................................................................................................................................ 39 

Efficiency...................................................................................................................................................... 44 

Sustainability ............................................................................................................................................... 48 

Equity and gender equality.......................................................................................................................... 50 

Section V: Conclusion, lessons learnt and recommendations ......................................................................... 51 

Challenges in SRP implementation .............................................................................................................. 51 

Conclusion ................................................................................................................................................... 51 

Lessons learnt .............................................................................................................................................. 53 

Recommendations ....................................................................................................................................... 53 

References ................................................................................................................................................... 55 

Annex A: Terms of Reference ......................................................................................................................... 56 

Annex B: Restructured Evaluation Questions ................................................................................................ 62 

Annex C: Data Collection Tools ...................................................................................................................... 64 

Annex D: Additional quantitative data tables ............................................................................................. 115 

Annex E: Sara Radio Programme Information ............................................................................................. 115 

Annex F: HIV/AIDS Information ................................................................................................................... 117 

Annex G: Sexual Reproductive Health Information..................................................................................... 119 

Annex H: Gender equality, equity and inclusion ......................................................................................... 124 

Annex I: Assertiveness and Negotiation ...................................................................................................... 136 

Annex J: Child rights, safety and protection ................................................................................................ 142 

Annex K: Early pregnancy and child marriage ............................................................................................. 149 

Annex L: WASH ............................................................................................................................................. 151 

Annex M ........................................................................................................................................................ 155 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 | P a g e  
 

iv 

 

 

 

 

 

List of Figures 

Figure 1: Sara Programme Theory of Change .................................................................................................... 7 

Figure 2: Percentage of surveyed children in Iringa DC with knowledge of the SRP ........................................ 4 

Figure 3: Percentage of children and people they discussed with on SRP key messages ................................. 8 

Figure 4: Percentage of children with knowledge on how HIV virus can be spread ....................................... 13 

Figure 5: Percentage of children’s source of information for SRH .................................................................. 17 

Figure 6: Percentage of children who think that children with disabilities should not be mixed with children 

with no disabilities ................................................................................................................................... 23 

Figure 7: Children's perceptions on where to report cases of abuse and child rights violation ..................... 27 

Figure 8: Percentage of children who can initiate a conversation with a stranger ......................................... 29 

Figure 9: Percentage of children's perceived reasons for early marriage ....................................................... 31 

Figure 10: Percentage of children who know of critical points for handwashing ........................................... 34 

Figure 11: Pupils listening to Sara radio programme at Mkulula primary school ........................................... 42 

 

  

file://///tnzaapps02/L_Drive/Research,%20Study%20and%20Evaluation/03.Quality%20Assurance/2018-2019/Sara%20Radio%20Program%20evaluation/Final_Report_Sara%20Radio_Program_Formative_Evaluation_Revised%20UNICEF%2012032019%20reformatted.docx%23_Toc8738831


 | P a g e  
 

v 

List of Tables 

Table 1: Evaluation criteria ................................................................................................................................ 8 

Table 2: Primary schools visited for the formative evaluation ........................................................................ 10 

Table 3: Summary of evaluation sample size by data collection tool ............................................................. 10 

Table 4: Response rate for the formative evaluation ...................................................................................... 13 

Table 5: Percentage of demographic composition of surveyed children (10-14 years) ................................... 1 

Table 6: Percentage of children (10-14 years) on reasons they like going to school ........................................ 2 

Table 7: Percentage of children missing school for various as mentioned by children .................................... 3 

Table 8: Percentage of children’s reasons for not regularly listening to the SRP ............................................. 5 

Table 9: Percentage of children who remembered themes listened to on Sara radio episodes ...................... 6 

Table 10: Percentage of children who indicated the number of students in class while listening to Sara radio 

episodes ..................................................................................................................................................... 7 

Table 11: Percentage of children who enjoyed listening to Sara radio episodes ............................................. 9 

Table 12: Percentage of children (10-14 years) on source of information on HIV/AIDS ................................ 11 

Table 13: Percentage of children (10-14 years) who perceived that unsafe sex increases chances of getting 

HIV infection ............................................................................................................................................ 12 

Table 14: Percentage of children who have participated in different programmes with focus on HIV/AIDS 14 

Table 15: Percentage of children (10-14 years) on preference of source of information on SRH .................. 18 

Table 16: Percentage of children (10-14 years) who how to keep clean and healthy during menstruation .. 19 

Table 17: Percentage of children who think they can talk about their rights ................................................. 25 

Table 18: Percentage of children (10-14 years) who know of a girl that has dropped out of school because of 

marriage .................................................................................................................................................. 30 

Table 19: Percentage of children’s perceptions on negative consequences of early pregnancy ................... 33 

Table 20: Percentage of children who mentioned reasons for washing hands .............................................. 35 

 
  



 | P a g e  
 

vi 

Acronyms 

AIDS  Acquired Immunodeficiency Syndrome 

DC  District Council 

DEO  District Education Officer 

FGD  Focus Group Discussion 

HIV  Human Immunodeficiency Virus 

KAP  Knowledge, Attitude and Practices 

KII  Key Informant Interview 

MC  Municipality Council 

MIN  Mbeya, Iringa and Njombe Regions 

PO-RALG President’s Office – Regional Administration and Local Government  

RfP  Request for Proposal 

SCI  Sara Communication Initiative 

SMC  School Management Committee 

SPSS  Statistical Package for Social Sciences 

SRH  Sexual Reproductive Health 

SRP  Sara Radio Program 

TBC  Tanzania Broadcasting Corporation 

TDHS  Tanzania Demographic and Health Survey 

ToR  Terms of Reference  

UNICEF  United Nations Children’s Fund 

WASH  Water, Sanitation and Hygiene 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 | P a g e  
 

vii 

Acknowledgements 

 

The Sara Radio Programme implemented from 2016-2018 is a contribution to the ongoing cooperation 

between the Government of Tanzania and UNICEF. The formative evaluation and preparation of this report 

would not have been possible without the critical support of several people who were directly and indirectly 

involved in the formative evaluation.  

 

We acknowledge the great support by the UNICEF Tanzania Country Office and in particular the Education 

Section and Monitoring and Evaluation Section, which commissioned and managed this formative evaluation. 

We extend our sincere gratitude to PO-RALG, RAS (Iringa region) and several LGA Staff (Iringa DC, Mufindi 

DC, Kilolo DC and Iringa MC) and other stakeholders who gave their valuable time to speak to us and facilitate 

the process during field-work phase in March 2018. We would also like to thank the Ward Education Officers, 

Head Teachers and Teachers; men, women and children of the wards, primary schools and communities 

respectively, who took part in the interviews and discussions, for their time and contributions in an effort to 

better implement the Sara Radio Programme in the future. It is our expectation that this report sufficiently 

represents their views.  

  



 | P a g e  
 

viii 

Executive Summary 

 

Introduction 

 

The SRP was piloted in Tanzania following the model of the Sara Communication Initiative (SCI). The main 

objective of SRP was to improve skills among school children, especially girls, on negotiation, communication 

skills and positive social behaviour. Activities to foster and support engagement of the key target audiences 

through Sara Radio Programme (SRP) are being piloted in Iringa DC since 2016, with the aim of identifying 

elements that can be scaled up nationally. Two radio stations are carrying out the broadcast twice a week 

during school-term; Tanzania Broadcasting Corporation (TBC), which has national coverage and Ebony FM, 

with coverage that is limited to Mbeya, Iringa and Njombe regions (MIN). The SRP included developing, pre-

recording and broadcasting 100 episodes. The radio drama series featured a young girl, Sara and her friends. 

The SRP was crafted in a way to be fun as well as engaging pupils - girls and boys, teachers and parents in 

discussions around key messages. Primary standard four to seven school children (10 - 14-year olds) are the 

main target audience for the programme. Teachers and parents were key secondary audiences that got 

information through direct listening and messages from children. The programme addressed social norms to 

promote school girls’ retention and completion. In addition, the SRP aimed at imparting a change in 

knowledge and attitudes towards HIV/AIDS, sexual and reproductive health, early marriage, early pregnancy, 

social inclusion and protection. The long-term objective of the programme is to empower girls to decide and 

control what happens to them, to be safe, and to pursue what they want in life.  

 

Formative evaluation objectives 

 

The formative evaluation was guided by the following objectives:  

1. To examine the relevance and the effectiveness of strategies and activities adopted in implementing the 

SRP in Iringa DC. 

2. To identify opportunities and risks in implementing the SRP activities. 

3. To document implementation process and identify challenges, gaps, best practices and lessons learned 

and provide recommendations for gender equality, and education rights-based policies and initiatives 

towards scaling up of the SRP. 

 

Methods 

 

The SRP formative evaluation design followed a mixed methods quasi-experimental methodology as it 

incorporates intervention district (Iringa DC) and non-intervention districts (Mufindi DC, Kilolo DC and Iringa 

MC). The quasi-experimental design was used to compare outcomes of knowledge, attitudes and practices 

with data from intervention district and non-intervention districts. The comparison group captured what 

would have been the outcomes if the intervention had not been implemented. The formative evaluation 

used a mixed methods approach in combining both quantitative and qualitative data gathering techniques. 

Data collection approaches used for the evaluation included: systematic documents review; key informant 

interviews (KIIs); focus group discussions (FGDs) and KAP survey. In undertaking this formative evaluation, 

the primary target population were the 10-14 years old boys and girls (standard 4-7) from 17 primary schools 

in the pilot or intervention district and 51 primary schools from non-intervention districts. The other 

secondary audiences included UNICEF and Khangarue Media personnel, district education personnel (District 

Education Officer (DEO), focal person for UNICEF assisted programme, district education quality assurance 

officers), teachers and head teachers, radio presenters (Tanzania Broadcasting Corporation (TBC) and Ebony 
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FM), and parents/school committee members (SMCs). Quantitative data analysis was done using SPSS. The 

analysed data were presented using percentages, frequencies and cross-tabulations. To test for significant 

differences on different questions between intervention district and non-intervention districts, Chi-square 

was used (statistical difference at 5%). Recorded qualitative data was transcribed and translated into English 

for analysis. Qualitative data were analysed by content and theme to draw out, interpret and triangulate with 

findings from the quantitative study. 

 

Findings on SRP thematic components 

 

SRP Information: Almost all the children (93.5%, N=339) interviewed in Iringa DC confirmed that they were 

aware of the SRP implemented in their schools. The high percentage of awareness of the SRP by the children 

can be attributed to the frequency of attendance for listening to the episodes. The majority of children 

mentioned that Sara radio episodes were broadcasted twice a week, on Tuesday and Thursday between 

1530hrs to 1600hrs.  

 

HIV/AIDS: Children were asked whether they have heard of HIV/AIDS and majority 95.9% had heard of 

HIV/AIDS while a mere 3.9% had not. Regarding source of information on HIV/AIDS, the majority of children 

(87.0%) mentioned schools/teachers as their main source, followed by parents/guardians/family (33.0%) 

while radios contributed 17%. On spreading of HIV virus, the majority of children (87.0%) confirmed that 

unsafe sex increases chances of acquiring HIV virus, against 10.7% who did not. There was a small percentage 

difference between boys (88.0%) and girls (85.8%) who confirmed the risks of unsafe sex on acquiring the 

HIV virus.  

 

Sexual Reproductive Health: The majority of children 10-14 are not discussing physical changes physical at 

puberty with their parents, even less so for boys than girls, and with teachers being a more likely source of 

information on puberty and physical body changes than parents. Regarding source of information on puberty 

and physical body changes issues, many children (64.1%) mentioned school/teachers, while 37.7% 

mentioned parents/family members and only 5.8% mentioned radio.  

 

Gender equality, equity and inclusion: Many children believe that they have an equal responsibility on 

undertaking household chores regardless of sex. Many children agreed that both boys and girls should share 

equal responsibilities on household chores (67.0%) while 32.6% disagreed. Children believed that education 

is important for both boys and girls and all of them must have equal opportunities to access education and 

adequate time to study.  

 

Assertiveness, negotiation and decision making: Children are assertive in telling and making decisions on 

what is right or wrong but there is need for more effort to reach desired levels. Almost half of the children, 

47.9% have broken rules because of others while 51.5% did not. These findings showed that many children 

who had broken rules because of others were from Kilolo DC (52.5%) and the least number came from 

Mufindi DC (43.7%). The findings above also confirm on findings that 86.8% were children being able to speak 

confidently in front of a group. Only, a small percentage of children (29.5%) indicated that they could not 

solve difficult problems even if they try hard enough against 69.5% who could. 

 

Child rights, safety and protection: Majority of children in the four districts can talk about their rights and 

report case of abuse their parents, teachers and the police. Furthermore, majority of children (89.3%) were 

confident that they can talk about their rights against a mere 5.6% who could not. Iringa DC had the highest 
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percentage of children who can talk about their rights (94.1%) compared to non-intervention districts of 

Iringa MC (90.9%), Kilolo DC (82.0%) and Mufindi DC (90.3%). Regarding reporting of child abuse, ninety-five 

percent of children would report to their parents while ninety-five percent also expressed that they would 

report to the teacher if abused. Eighty-six percent of children expressed that they can report cases of abuse 

to the police while 13.3% could not. The district with the highest number of children who could report to the 

police was Iringa MC (93.8%, non-intervention district) followed by Iringa DC (87.9%, intervention district), 

and other non-intervention districts, Mufindi DC (83.8%) and Kilolo DC (81.4%).  

 

Early child marriage and pregnancy: A small percentage of children (24.6%) revealed that they had 

knowledge of girls who had dropped out of school because of marriage against 75.1% who did not. Children 

were asked whether it was acceptable for girls to drop out of school for marriage and the majority (94.2%) 

disagreed with only 5.5% agreeing. Many children were quite aware of the negative consequences of early 

pregnancy and they mentioned that it would result in them dropping out of school (60.2%), 11.4% running 

away from home while 10.8% indicated that it would result in early marriage and 6.0% perceive that they 

would end up supporting a child with limited resources. Half of the children (50.9%) mentioned parents as 

main perpetrators for early marriages followed by children (8.4%).  

 

Water, sanitation and hygiene: Children were asked to identify critical points of handwashing, and the 

majority identified after using the toilet (90.1%), before meals (73.5%) and 52.2% for after meals. Most 

children identified after using the toilet as a critical point of handwashing despite the fact that some of the 

visited primary schools during the evaluation did not have toilets and water points for handwashing. This is 

also against the background that only 42.3% of children confirmed to have a water source for handwashing 

outside the toilet versus 57.7% who indicated that they did not. Ninety-three percent of children confirmed 

that they had separate toilets for boys and girls at their schools. However, only half of the children (48.8%) 

confirmed that their toilets had privacy while the other half (50.2%) did not.  

 

Evaluation Criteria Findings 

 

Relevance 

 

• Findings revealed that the SRP was relevant for both boys and girls but even more for the girl child, as 

they were the most disadvantaged in terms of non-reported rape cases, tribal, traditional and cultural 

practices in Iringa DC that were detrimental to their personal development and ability to reach their full 

potential (including completion of upper primary education). The Masaai and Hehe tribes and many other 

tribes in Iringa DC and other surrounding communities were marrying off girl children (even as early as 9 

years old) as part of their tradition and culture. Abuse of children and child rights violations by parents is 

largely embedded in societal acceptance and in cultural and traditional practices over the years. In this 

regard, the content broadcasted through TBC and Ebony FM was relevant and appropriate for the 

children mainly because this was addressing the challenges (as a result of economic challenges, societal 

acceptance and cultural background) that were already being faced by children (especially girls) in 

targeted age group in primary schools in rural setting of Iringa DC.  

• The SRP was implemented in primary schools where children were gathered as boys and girls while 

listening to the radio episodes, which were aimed at addressing different issues including gender 

equality, sexuality, child rights, equity and inclusion in development activities. Children enjoyed listening 

to issues that were usually discussed when boys and girls were in separate groups and this approach 

brought positive expectations among the children.  
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Effectiveness 

 

• Discussions with children and parents revealed that there have been changes in behaviour as a result of 

SRP to some extent. Such positive behaviour changes include reduction in early pregnancies, cleanliness 

and personal hygiene a result of key messages on WASH and SRH, reduction in school dropouts.  

• TBC and Ebony FM broadcasted several episodes focusing on different themes targeting 148 primary 

schools. Not all primary schools were reached through radio broadcasting. Some primary schools never 

listened to the Sara radio episodes while others did not regularly listen to the episodes as a result of poor 

radio signal, broken down radios and inconsistent broadcasting from the radio stations.  

• Children now talk more about their rights to play, rights to non-discrimination and non-violence against 

children. The reporting of child rights violations in Iringa DC has improved including reports of neglect of 

children by parents, early marriage and corporal punishment by children as they become more aware on 

their rights and corrective measures have been taken in some instances.  

• Sara radio episodes have strengthened and complemented many other activities in different primary 

schools including TUSEME clubs and children’s school committee to a large extent because nowadays 

there is active participation in these clubs and pupils are confident to ask questions and speak out (i.e. 

speaking confidently in front of people and reporting cases of abuse). 

 

Efficiency 

 

• There were limited consultations through FGDs with children (approximately 6 FGDs with children and 

teachers in different primary schools (4%) at the district level that fed into the programme design and 

content. More important is the fact that consultations were more on content material and not on 

programme design. Khangarue Media did not have a guiding framework from UNICEF or the LGA to 

effectively undertake the few consultative discussions held at lower level as this could have assisted in 

obtaining key information to inform script writing and episode production.  

• There were delays in funds disbursement to Khangarue Media mainly because of delays in episode 

production.  

• Delays in feedback and approval of scripts and Sara radio episodes delayed Khangarue Media from 

reaching agreed deliverables for payments and these delays cascaded to late payments of radio stations. 

This probably affected broadcasting of episodes and essentially programme implementation and 

consequently the desired outcomes and results.  

• The SRP was implemented in an efficient manner as it reached a large audience. The broadcasted Sara 

radio episodes were listened to by the targeted 148 primary schools with approximately 40,000 children 

in Iringa DC. Evidence suggests that, combining radio with engaging school teachers, parents and clubs 

will optimise coverage of learners at a greater scale than if only radio or only clubs were used delivery 

channels. There was need to engage parents with children at primary schools in the SRP for orientation 

on what the program was trying to achieve for the children and communities at large.  

 

Sustainability 

 

• Limited consultations as part of programme development by UNICEF and Khangarue Media does not 

encourage programme ownership, which in most cases fosters sustainability beyond implementation. 
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There was limited/none consultation with head teachers (and schools as a whole) and parents of the 

targeted communities for them to take an active role in the implementation of the programme.  

• The majority of interviewed stakeholders (teachers and school heads) highlighted that the prospects of 

program continuity largely depend on the availability of resources for listening to the Sara radio episodes.  

• The SRP did not build local capacities and engage the parents or communities in design and 

implementation, and therefore difficult for any community member to be aware of the program and 

make individuals efforts to listen to the episodes. This diminishes the projects that the community could 

be in a position to takeover and sustain the program by themselves.  

 

Gender equality and equity 

 

• Sara radio episodes afforded both boys and girls to listen to the radio episodes together without 

discrimination and the key messages were important to both boys and girls, listening together managed 

to address some roots causes to abuses among children.  

• SRP did not include children with disabilities in their design and implementation. Children with hearing 

impairment could not benefit from this program as there were no pamphlets or magazines with key 

messages disseminated through broadcasting.  

 

Gaps/Opportunities 

 

Findings revealed several challenges that negatively affected Sara radio programming and to achieve the 

intended results:  

 

1. Some schools in Iringa DC under the SRP had poor radio signal for both TBC and Ebony radio for children 

to be able to listen to Sara radio episodes. This negatively affected the children (10-14 years in standard 

4-7) targeted by the SRP to have adequate dosage of information that would foster for behaviour change 

(in different thematic areas), enrolment, retention and completion of upper primary education especially 

for girls. In some primary school’s children never listened to Sara radio episodes.  

2. The issuance of flash disks with pre-recorded Sara radio episodes to the schools with poor radio signal 

was either slow to the detriment of the children who were supposed to listen to the Sara radio episodes. 

Therefore, children ended up not listening to the program regularly as was intended.  

3. Some solar wind-up radios that were issued by UNICEF to the primary schools for the programme 

implementation broke down early into the programme and these schools did not have the financial 

resources to get them fixed (there were no funds allocated to fixing radios in their school budgets). This 

meant that the total number of functional radios in these schools were reduced and this resulted in 

schools having larger groups listening to Sara radio episodes.  

4. Many schools combined all the targeted children classes (standard 4-7) to listen to the Sara radio 

episodes as one big group as a result of radio shortages and preference, and this compromised reception 

of key messages from the radio episodes. There was a request of 715 radio sets to at least try to match 

up with the high pupil’s population against the 446 radio sets (working with 3 radios per school) which 

was inadequate.  

5. There was no channel for feedback mechanisms from the participants to the content producers and the 

programme implementers. The design of the SRP did not provide opportunities and channels for the 

participants to provide feedback to UNICEF so as to improve on the radio episodes’ content for continued 

interest and assured impact to the beneficiaries.  
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6. There was limited monitoring of the SRP implementation to take note of the setbacks and address them 

in time to ensure continued effective and efficient programming to produce the desired outcomes. This 

is evident because there were some primary schools that actually never listened to Sara radio episodes 

on the radio because of poor radio signal in their locality and no remedial action was taken to that regard.  

7. UNICEF did not have adequate staff dedicated to the SRP implementation and this resulted in delays in 

review and feedback on scripts and episodes during their development.   

 

Lessons learnt 

 

The following are some of the lessons learnt during the formative evaluation of the SRP:  

 

1. Improving knowledge and practices takes time, and therefore Interventions that target improvement in 

knowledge levels like the SRP need to be broadcasted frequently and as agreed. Frequency and regular 

broadcasting and improved facilitation to key messages over time might go a long way in triggering 

positive behaviour change. 

2. There is a limited feedback channel for the children to expressly/air their concerns regarding the 

implementation of the SRP. This channel can encourage children to make input into the content for 

improvement or for additional concerns raised that need to be included.  

3. Programmes that targeting improvement in KAP of children need to include parents as key players as 

they can support the initiatives from the households and failure to include them might result in the 

programme not achieving set objectives.  

4. The implementation of SRP was largely based on the functionality of the radio as well as a good radio 

signal for the children in primary schools to be able to listen to the episodes. Limited action in ensuring 

that distributed radios are functional and that schools with poor radio signal are furnished with flash 

disks with pre-recorded Sara radio episodes have compromised achievement of program’s outcomes and 

results.  

 

Conclusion 

 

UNICEF through its Sara radio episodes contributed to improved positive behaviour on some of the basic life 

skills components to some extent. There were also considerably high knowledge levels in child rights and 

some themes of basic life skills. These high KAP levels in non-intervention districts (Iringa MC, Kilolo DC and 

Mufindi DC) are attributed to the several programmes implemented by other development partners 

(including the government) in primary schools and several other programs broadcasted through various 

media services. Essentially, it was difficult to conclusively conclude on the contribution of the SRP on 

improving KAP in targeted thematic areas because of the small differences between districts.  

 

The use of radio programming to teach children about their rights and basic life skills education in primary 

schools is a viable, effective and efficiency method. This is because radio programming can reach all targeted 

primary schools at the same time even though they are in different geographical locations across a district, 

region and even nationwide. This also means that the programme can reach all children in the targeted 

schools and that an efficient way of reach a large population with regards to programming that targets 

knowledge improvement and consequently behaviour change. Most importantly, is the fact that radio 

programming ensure uniformity regarding information that is disseminated to these primary schools in 

different geographical locations, as information is coming from one source. This uniformity ensures that 

children receive the desired information without distortion and/or misrepresentation. This is an important 
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advantage over the other alternatives (i.e. training teachers to teach children across the target geographical 

area) which are based on different points of information dissemination which affects quality and quantity 

and more importantly, bias. In this regard, radio programming can bring about the desired outcomes and 

results, if some of the highlighted challenges encountered during the pilot phase are addressed especially for 

the second phase.  

 

Recommendations  

 

A. Recommendations to UNICEF 

 

1. UNICEF must be engaged more in the monitoring of the implementation of the SRP so that they can make 

note of schools with poor radio signals, ensure that schools with poor radio signals receive flash disks 

with pre-recorded Sara radio episodes so that children can continue listening to the radio episodes. 

2. UNICEF needs to increase the number of radios given to the primary schools for listening to Sara radio 

episodes. They should at least consider that every primary school in the program have a four radios, that 

is, one radio for each class, to maintain small groups which are easy to control and effective for listening. 

Besides, the disbursement of the radios can be based on the number of children in each school they are 

targeting against the recommended radio-pupil ratio.  

3. There is need for UNICEF to establish a channel where they can receive feedback from the beneficiaries 

and broadcasting partners so as to improve on the content of the radio episodes. This feedback will 

improve the quality of the content, programming and will keep the beneficiaries interested in listening 

to the episodes as they are listening to what they like and enjoy. For example, UNICEF can broadcast the 

first 20 episodes and seek feedback from the beneficiaries to improve on the content and then continue 

broadcasting.  

4. UNICEF needs to make a consideration for additional material that will complement the radio episodes 

in Sara radio programming. These additional materials should include books/magazines/comics that the 

children can read and enjoy if they are not listening to the radio can be issued to children or they can be 

available for reading in their classrooms. Besides, additional materials can make a significant contribution 

in cases where the episodes are not broadcasted, and these can be used to facilitate the session instead. 

The design of additional material must be such that they attractive to the children to read.  

5. UNICEF should consider orienting and/or training the heads of schools and other teaching staff at the 

primary schools in the program. This is to ensure that there is widespread support and continuity of the 

facilitation of the program even if the program mentors (teachers) are not available. Training head 

teachers might improve on monitoring of the program and bring a sense of ownership at school which is 

important for effectiveness and sustainability of the program beyond UNICEF support.  

 

B. District and primary school authorities 

 

1. The government through their district personnel need to start to take ownership of the program, making 

sure district personnel train other teachers in other district on SRP, its facilitation and ensure that school 

and communities can mobilise resources when needed (i.e. to allow primary schools to channel financial 

resources for fixing or replacing radios) to ensured continued Sara radio programming.  

2. When orienting and/training the primary school staff, district personnel should consider including one or 

two parents or school committee members who will function as catalysts in explaining the objectives of 

the SRP to the parents and other community members. Orienting parents will ensure that when children 
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tell their parents about their rights from Sara radio episodes both the parents and children will be on the 

same wavelength.  

3. There is need for the UNICEF Focal Person at district level to improve and continue monitoring and 

checking on the broadcasting partners if the radio episodes are broadcasted on time and when they are 

supposed to be broadcasted as per agreement. This can be improved through regular confirmations with 

teacher mentors at the school level and field visits that actually verify that the radio signals are good for 

radio listening and that the episodes have been broadcasted at the agreed time slots.   

4. There is need for UNICEF and the UNICEF Focal Person at district level to improve and continue 

monitoring and checking on the broadcasting partners if the radio episodes are broadcasted on time and 

when they are supposed to be broadcasted as per agreement. This can be improved through regular 

confirmations with teacher mentors at the school level and field visits that actually verify that the radio 

signals are good for radio listening and that the episodes have been broadcasted at the agreed time slots. 
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Section I: Introduction  

 

This section focuses on the background and the context of the Sara Radio Programme (SRP) and the intended 

outcomes and results that were supposed to be produced by the programme. Futhermore, the section also 

provides the objective and purpose, and the scope of the formative evaluation.  

 

Background and context of the Sara Radio Programme  

 

Tanzania is among the countries in the Sub-Saharan African region that has the highest levels of HIV 

prevalence. It is estimated that 1.6 million people were living with HIV by the end of 2013, with the HIV 

prevalence rate of 5.0 percent among adults aged 15-49 years. Young people are the most affected by 

HIV/AIDS epidemic in Tanzania and so are their opportunities to access and complete, especially primary 

education in rural settings1. Additionally, the 2011 Violence Against Children in Tanzania report presents 

violence against children as a serious problem in Tanzania with nearly 3 in 10 girls and approximately 1 in 7 

boys in Tanzania having experienced sexual violence prior to the age of 18.  Almost three-quarters of both 

girls and boys have experienced physical violence prior to the age of 182. This is further worsened by child 

marriages in Tanzania, which limits girls’ access to education and exposes them to serious harms in the 

context of HIV infection and complications for SRH. Human Rights Watch documented cases in which girls as 

young as seven were married. Four in 10 Tanzanian women married before turning 18, according to 

government statistics3. Child marriage often occurs in rural areas where poverty is more widespread, access 

to education is limited, and there is less knowledge of sexual reproductive health and rights, such as access 

to contraception than in urban areas. 

 

The SRP was piloted in Tanzania following the model of the Sara Communication Initiative4 (SCI). Activities to 

foster and support engagement of the key target audiences through Sara Radio Programme (SRP) are being 

piloted in Iringa DC since 2016, with the aim of identifying elements that can be scaled up nationally. The 

Sara radio programme was developed in Tanzania to model the Sara Communication Initiative (SCI), a tested 

child-friendly child-rights communication toolkit using radio as its key media. The pilot programme in 

Tanzania aims at improving life skills among school children, especially girls’ negotiation and communication 

skills. It uses an entertainment-based approach which is expected to promote behavioural change and foster 

social change to strengthen girls’ education. Sara radio uses social modelling of desirable behaviours through 

stories centred on the main character, a schoolgirl named Sara, to deliver messages to school children aged 

10-14 years. The education and entertainment (EE) radio programme encourages discussion among girls on 

                                                           
1 Rushahu (2015) 

2 https://tanzania.savethechildren.net/what-we-do/child-protection  

3 https://www.hrw.org/news/2014/10/29/tanzania-child-marriage-harms-girls  

4 The Sara Communication Initiative (SCI) was developed in 10 countries of Eastern and Southern Africa, with UNICEF 
assistance. In September, 1996, UNICEF-ESARO (East and Southern Africa Regional Office) officially launched the five-
year SCI to research, produce, and disseminate a regional communication package on the rights of the child (largely 
adolescents) that emphasises gender issues. Educating adolescent girls and their parents about the importance of 
staying in school is one of the main messages of this lively radio series. 
(https://www.unicef.org/lifeskills/index_8020.html).  

 
 

 

https://tanzania.savethechildren.net/what-we-do/child-protection
https://www.hrw.org/news/2014/10/29/tanzania-child-marriage-harms-girls
https://www.unicef.org/lifeskills/index_8020.html)
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the one hand, and between girls and boys on the other. It also stimulates further discussions among teachers, 

parents, leaders and elders on children’s rights.  

 

For that purpose, UNICEF engaged the Ministry of Education and the Iringa District Council - Primary 

Education department and Khangarue media, a private sector communications agency, was contracted to 

develop the Sara radio pilot programme. Two radio stations are carrying out the broadcast twice a week 

during school-term; Tanzania Broadcasting Corporation (TBC), which has national coverage and Ebony FM, 

with coverage that is limited to Mbeya, Iringa and Njombe regions (MIN)5. The national radio broadcasting 

ensures coverage of the wards and schools within MIN that are outside the reliable broadcast radius of the 

local radio - Ebony FM. To promote SRP and provide opportunities for structured discussion around the 

themes explored in the programme, radio-based activities are being piloted in 148 schools in Iringa DC aiming 

to reach a target of 40,000 children. Solar wind-up radios have been distributed to schools along with 

programme guides. The main aim is to promote discussion and feedback through Sara radio listening clubs, 

which have been established in all 148 primary schools. 45 of these schools build on established TUSEME (Let 

Speak Out) clubs and incorporated the new Sara Radio listening activities into their existing structures. The 

programme also supported the establishment of TUSEME/listening clubs in another 103 schools. The clubs’ 

activities were framed by the Teachers’ Guide, created by teacher focal persons that were previously trained 

on both the TUSEME initiative and Sara radio. The clubs provide a safe environment for school girls and boys 

to listen and share their reflections on issues dealt with in each episode. 

 

The main objective of SRP was to improve skills among school children, especially girls, on negotiation, 

communication skills and positive social behaviour. The SRP included developing, pre-recording and 

broadcasting 100 episodes. The radio drama series featured a young girl, Sara and her friends. The SRP was 

crafted in a way to be fun as well as engaging pupils - girls and boys, teachers and parents in discussions 

around key messages. Primary standard four to seven school children (10-14 year olds) are the main target 

audience for the programme. Teachers and parents were key secondary audiences that got information 

through direct listening and messages from children. The programme addressed social norms to promote 

school girls’ retention and completion. In addition, the SRP aimed at imparting a change in knowledge and 

attitudes towards HIV/AIDS, sexual and reproductive health, early marriage, early pregnancy, social inclusion 

and protection. Essentially, the long-term objective of the programme is to empower girls to decide and 

control what happens to them, to be safe, and to pursue what they want in life. The SRP immediate objectives 

were:  

 

1. To cause a measurable change in knowledge, attitude on HIV, sexual reproductive health and rights, 

gender and social inclusion, early marriage and pregnancy, safety and protection.  

2. To address existing social norms that prevent 100% enrolment, retention and completion of upper 

primary education for the girl children.  

3. To improve skills amongst children reached through the project, in problem solving, negotiation, and 

prosocial behaviour.  

4. To model and endorse the concept of child friendly schools, life skill based education and behavioural 

objectives within UNICEF’s Integrated District Approach.  

 

Overall, the SRP activities expected the following results:  

                                                           
5 UNICEF met all the financial requirements for designing the program, producing the episodes, broadcasting of the 
episodes through TBC and Ebony FM and monitoring of the program by the district education officials. 
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1. Innovative radio programme, in entertainment-education format, focused on children in the upper 

primary school age group -10 to 14 years- developed.  

2. School teachers of Iringa rural district schools are able to conduct Sara Radio sessions  

3. Students listen to the Sara Radio programme regularly.  

4. Students report and talk about the stories and messages among peers/friends and family members. 

5. Adolescent-sensitive research and monitoring to generate programme evidence and learning, especially 

among girls is conducted. 

 

Policy context for components of the Sara Radio Program (SRP) 

 

In order to deal with with issues that include high HIV prevealnce in the MINS regions; access to and 

completion of upper primary education; child marriage and pregnancy; SRH; gender and social inclusion and 

safety and protection, the Government of Tanzania has put in place several policy documents and strategies 

and these include:  

a. National Plan of Action to End Violence Against Women and Children (NPA-VAWC 2017/18 to 

2021/22) under the Ministry of Health, Community Development, Gender, Elderly and Children 

(MHCDGEC)6. With the creation of this single, comprehensive, NPA-VAWC, Tanzania has consolidated 

the prevention of violence agenda into one document that recognizes that violence occurs on a 

continuum, that violence in childhood has an impact on a personal health and well-being well into 

adulthood, that violence is cyclical and that addressing violence in childhood will also reduce violence 

against women, that violence is interpersonal as well as intergenerational, and impacts individual, 

family, and community health and well-being.  

b. Education and Training Policy of 2014. This new education policy extends the threshold of basic 

education (which has been compulsory and fee free since 2001 when the Primary Education 

Development Program (PEDP) was introduced) to include secondary education. At the official 

opening of the Eleventh Parliament, he (President Magufuli) assured parents with children in primary 

and secondary school that they will not be asked to pay any contributions to education from January 

2016. This might actually have positive impact on some of the components addressed by the Sara 

radio episodes that include: access and increase enrolment for girls and boys in primary education. 

c. MoEVT introduced the Guidelines for HIV/AIDS and Life Skills education (2002) in schools that were 

aimed at mainstreaming the teaching of HIV/AIDS and Life Skills education in schools. The Guidelines 

state that HIV/AIDS and other aspects of sex education will be covered in the Social Studies and 

Science subjects in primary school syllabi and Biology and Civics for secondary schools. Furthermore, 

the education focuses on imparting knowledge in relation to decision making, problem solving, 

creative thinking, interpersonal relationship skills, self-awareness, care in coping with emotion and 

coping with stress as one lives with HIV infection. Thus HIV/AIDS and life skills education aims at 

minimizing young people’s involvement in risky behaviours through instilling and maximising 

knowledge in adolescents on the sexual norms and values from one generation to another. 

d. Tanzania’s Marriage Act of 1971 sets the minimum age at 18 for boys and 15 for girls with parental 

consent. It also permits both girls and boys to marry at 14 with a court’s permission. The Constituent 

Assembly, tasked with writing a new constitution, missed an opportunity to include a uniform 

minimum marriage age in its October 2014 final draft. The Tanzanian government plans to review 

the Marriage Act, based on recommendations by the Tanzanian Law Reform Commission, and will 

                                                           
6 http://www.mcdgc.go.tz/index.php/issues/economic_empowerment_of_women_and_poverty_eradication/  

 

http://www.mcdgc.go.tz/index.php/issues/economic_empowerment_of_women_and_poverty_eradication/
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finalize a government paper for public consultation after the conclusion of the constitutional review 

process7. 

e. The National Policy on HIV/AIDS of 2001 provides the general framework for our collective and 

individual response to HIV/AIDS. It clearly outlines the pertinent issues in the struggle to prevent and 

reduce HIV infection rates. These include, among others, the roles of the various sectors, roles in the 

prevention, support and treatment of HIV/AIDS, ethics and principles in counselling and testing, the 

rights of people living with HIV/AIDS and the mandate and functions of TACAIDS in the national 

response of the epidemic8.  

f. The Third National Multi-Sectoral Strategic Framework for HIV and AIDS  2018/19-22/23 (NMSF IV) 
provides a common understanding for all HIV and AIDS stakeholders and reflects current normative 
guidance in the national response effort. Specifically, the NMSF III9 aims to achieve the following 
three overarching results by 2018: a HIV incidence rate of no more than 0.16% (from a baseline of 
0.32% in 2012), a significant reduction in AIDS-related deaths, and a reduced HIV related stigma and 
discrimination among People Living with HIV and AIDS in the society10. 

g. The National HIV Prevention Strategy for Tanzania Mainland is based on the nine main strategic HIV 
prevention objectives stated in the National Multi-Sectoral HIV/AIDS Strategic Framework for HIV 
and AIDS. The goal is to serve as a resource to stakeholders to strengthen planning, implementation, 
and monitoring of their HIV prevention programs which will significantly reduce new infections11.  

h. The Heath Sector HIV and AIDS Strategic Plan (HSHSP IV 2017-2022) was developed to provide a 
results-oriented framework to lead and guide the decentralized health sector HIV response in the 
intensification, optimisation and scaling up of quality evidence-based interventions for HIV 
prevention, care, treatment and support services for PLHIV to facilitate the attainment of the “triple 
90” targets in Tanzania12.  

i. As for Sexual Reproductive Health (SRH), the National Adolescent Health and Development (ADHD) 
Strategy 2018-2022 was developed and is the result of an effort by the Ministry of Health, 
Community Development, Gender, Elderly and Children (MoHCDGEC) to focus holistically on the 
issues affecting adolescents in the country. This National Adolescent Health and Development 
Strategy 2018-2022 was developed to address the overall health and development needs of 
adolescents by taking a broad and holistic understanding of the concept of health. The strategy builds 
on the foundation in the previous National Adolescent Reproductive Health Strategy and other 
relevant policy documents such as the National Health Policy 2018 (in draft), the Health Sector 
Strategic Plan (HSSP) 2015-2020, the One Plan II and the National Family Costed Plan that is currently 
being developed13.  

 

Formative evaluation objectives 

 

The purpose of the formative evaluation was to examine the extent to which SRP activities were being 

efficiently and effectively implemented in Iringa DC (which is the pilot district for the SRP). This provided 

                                                           
7 https://www.hrw.org/news/2014/10/29/tanzania-child-marriage-harms-girls  

8 National Policy of HIV/AIDS of 2001, http://www.tzonline.org/pdf/nationalaidspolicy.PDF  

9 Information provided in this section will be updated from the new NMSF IV which is almost finalised.  

10 Third National Multi-Sectoral Strategic Framework for Mainland Tanzania 2013/14-17/18 (NMSF III), 

http://www.nationalplanningcycles.org/sites/default/files/country_docs/Tanzania/nmsf-

iii_eng_final_report_2013mail.pdf  

11 HIV Prevention Strategy for Tanzania Mainland, www.nacp.go.tz/site/download/HIV_Prevention_Strategy.pdf  

12 Health Sector HIV and AIDS Strategic Plan (HSHSP IV) 2017–2022 

13 National Adolescent Health and Development Strategy 2018 – 2022  

https://www.hrw.org/news/2014/10/29/tanzania-child-marriage-harms-girls
http://www.tzonline.org/pdf/nationalaidspolicy.PDF
http://www.nationalplanningcycles.org/sites/default/files/country_docs/Tanzania/nmsf-iii_eng_final_report_2013mail.pdf
http://www.nationalplanningcycles.org/sites/default/files/country_docs/Tanzania/nmsf-iii_eng_final_report_2013mail.pdf
http://www.nacp.go.tz/site/download/HIV_Prevention_Strategy.pdf
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lessons and critical findings to be used to strengthen the effectiveness of SRP design, monitoring and 

document best practices, lessons learnt, challenges and recommendations related to replication of the 

programme to other districts (Iringa MC, Kilolo DC and Mufindi DC). The evaluation also generated evidence 

critical for setting a basis of routine monitoring of SRP in three districts which are targeted for scaling up. The 

formative evaluation was guided by the following objectives:  

 

4. To examine the relevance and the effectiveness of strategies and activities adopted in implementing the 

SRP in Iringa DC. 

5. To identify opportunities and risks in implementing the SRP activities. 

6. To document implementation process and identify challenges, gaps, best practices and lessons learned 

and provide recommendations for gender equality, and education rights-based policies and initiatives 

towards scaling up of the SRP. 

 

Scope of the evaluation 

 

The SRP formative evaluation covered four districts in Iringa region, specifically Iringa DC, Mufindi DC, Kilolo 

DC and Iringa MC. Iringa DC was the intervention district and the other three were non-intervention districts 

with similar characteristics and were used for comparative purposes. In undertaking this formative evaluation 

assignment, we were required to undertake the following activities with support from UNICEF: 

- Design the methodology to the formative evaluation 

- Design the sampling frame and sample size 

- Design data collection tools for the evaluation 

- Recruitment and training research assistants 

- Undertake quantitative and qualitative data collection 

- Perform data analysis (quantitative and qualitative data analysis) 

- Validation of the findings 

- Submission of all evaluation documents and the final formative evaluation report in the agreed formats 

 

Essentially, the data collection process for the formative evaluation commenced on the 12th of March 2018 

with Iringa DC and was completed on the 22nd of March 2018 in Kilolo DC after visiting 68 primary schools 

across the four districts. Data analysis (quantitative and qualtitative) and report writing took almost 3-4 

weeks until the first formative evaluation draft was submitted on the 18th of April 2018.  

 

Target population for the evaluation   

 

In undertaking this formative evaluation, the primary target population were the 10-14 years old boys and 

girls (standard 4-7) from 17 primary schools in the pilot or intervention district and 51 primary schools from 

non-intervention districts to make a total of 68 primary schools. The other secondary audiences for this 

assignment were different stakeholders from UNICEF and Khangarue Media personnel, district education 

personnel (District Education Officer (DEO), focal person for UNICEF assisted programme, district education 

quality assurance officers), teachers and head teachers, radio presenters (Tanzania Broadcasting Corporation 

(TBC) and Ebony FM), and parent/school committee members (SMCs).  
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Section II: Conceptual approach and methodology 

 

The section spells out the programme theory of change as intended at the onset of programme 

implementation as well as the evaluation criteria that guided the evaluation. This section also focuses on the 

methodological approach adopted for the formative evaluation on the SRP. Defining the target population 

and sampling approach for the evaluation were also addressed in this section. Furthermore, the data 

collection methods to collect evidence during the formative evaluation and the approaches to both 

quantitative and qualitative data collection analyses were also explained in this section.  

 

Sara radio programme theory of change 

 

The design for Sara radio program (and the Sara communication initiative) adopted a gender-responsive 

programming model to frame the development of interventions. The SRP defines “gender-responsive” 

interventions as those that are designed to meet the unique needs of girls and boys, especially girls at risk; 

that value the girls’ perspective; that enable and honour girls’ (and boys’) experience; that respect and take 

into account girls’ (and boys’) development; and that empower young girls to reach their full potential. In 

this regard, the content of the Sara radio episodes was such that it addressed issues in the communities that 

affected both girls and boys (i.e. access to education, child rights, early marriage, nutrition, safe learning 

spaces, reproductive health and hygiene) and deterred them from reaching their full potential for personal 

development. Additionally, key messages across different thematic areas were delivered for boys and girls 

to listen to together and discuss the issues together after the radio sessions. Such key messages were not 

delivered to boys and girls together but when they in separate groups. To a large extent, the program results 

logic approach to project design reflects the link between broadcasting Sara radio episodes and measurable 

behaviour change among boys and girls (especially girls). Components for gender responsive programming 

for girls were interpreted for local context and creatively woven within various Sara radio episodes 

broadcasted to the primary schools in Iringa DC. These components included unique needs of girls, valuing 

girl’s perspective, celebrating and honouring girl’s experience and empowering girls to reach their full 

potential. For example, respecting and taking into account girls’ development means: acknowledging that 

the timing of girls’ maturation is different from boys; providing girls with sexual education and teaching girls 

to accept the normalcy of menstruation. 

 

For this chain of causality to happen, the program specifies assumptions external to the program that either 

progress or impede the achievement of the expected results chain. The intended immediate outcome for the 

SRP through the radio episodes were meant to achieve this main objective: to improve skills among school 

children, especially girls, on negotiation, communication skills and positive social behaviour; and additionally, 

aimed at imparting a change in knowledge and attitudes towards HIV/AIDS, sexual and reproductive health, 

early marriage, early pregnancy, social inclusion and protection. However, there have been unitended results 

as a result of the SRP and one such example is children refusing to undertake their household chores 

indicating that they were told not to do any work at home. This resulted in conflicts between children and 

their parents or guardians on household chores. Children must do their household chores in their households 

but a line has to be drawn between household chores and child labour to allow them to engage with other 

children and do their school work at home.  

 

Some of the Sara radio episodes’ content addressed some of the cultural and traditional norms (for example 

marrying off girls at young age, denying children access to education, abuse of children through child labour) 
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because these are some of the issues that the program is addressing. The goal of the SRP is to improve basic 

life skills among children especially girls. Additionally, the SRP has resulted in some of the children being able 

to negotiate and make decisions especially when it comes to reporting cases of abuse and child rights 

violations to offices indicated in the Sara radio episodes. It is important to note that behaviour change 

initiatives require more time (more than two years) to assess impact, however, if the purpose of the 

evaluation is to focus on relevance, effectiveness, efficiency, gender and equality and sustainability to be able 

to improve on programming and implementation for future replication as in this case, the formative 

evaluation was undertaken at an appropriate time.  

 

The program theory of change was instrumental in designing the formative evaluation as it assisted in 

focusing the evaluation on the program activities versus the the expected ouputs and intended impact and 

the overall objective of the SRP. More importatntly, the TOC assisted in focusing the data collection 

instruments and the questions that were aimed to obtain accurate and necessary information on the 

functionality of the SRP and how is can improved for future programming. This was also important in 

analysing the SRP based on activities and the intended results. Figure 1 illustrates our understanding of the 

programme theory of change of the SRP.  
 

Figure 1: Sara Programme Theory of Change 
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Evaluation criteria 

 

Table 1 shows the components of the formative evaluation criteria and their respective questions as 

indicated in the ToRs (Annex A).  

 
Table 1: Evaluation criteria 

Evaluation 
components 

Questions Data Source Method of data 
collection 

Relevance 

1. To what extent is the Sarah program viewed as 
relevant to the economic, social, and cultural contexts 
in Tanzania?  

DEOs/ Head Teachers/ 
Teachers/ Parents  

Key Informant Interviews 
(KIIs) 

2. Is the design of the Sarah radio programme 
appropriate to the needs of pupils, teachers and 
parents? 

DEOs/ Head Teachers/ 
Teachers/ Parents 

KIIs 

3. Do the participants find the programmes enjoyable? 
What part of the programme do the participants most 
enjoy? 

Children (10-14 years) KAP Survey/ FGDs  

4. Are the underlying programmes assumptions of the 
program still relevant in the current context in 
Tanzania? 

DEOs/ Head Teachers/ 
Teachers/ Parents / 
Documents 

KIIs/ Document Reviews 

Effectiveness 

1. To what extent the Sara radio program has achieved 
its planned results? 

DEOs/ Head Teachers/ 
Teachers/ Parents / 
Documents/ Children 
(10-14 years) 

KIIs/ FGDs/ KAP 
Surveys 

2. What are the major factors influencing the 
achievement or non-achievement of the Sara radio 
objectives? Were the episodes/topics chosen 
adequately to lead to the desired outputs and 
outcomes? 

DEOs/ Head Teachers/ 
Teachers/ Parents / 
Children (10-14 years) 

KIIs/ FGDs/ KAP 
Surveys  

3. To what extent have the Sara radio programme 
various episodes amongst school children contributed 
to the behaviour changes or their peers and the 
communities at large? To what extent did the 
completion of activities lead to the desired outputs and 
in turn outcomes? 

DEOs/ Head Teachers/ 
Teachers/ Parents / 
Children (10-14 years) 

KIIs/ FGDs/ KAP 
Surveys 

4. The consultant should explain whether or not the 
episodes/topics and outputs of the Sara radio 
programme are consistent with the overall goal and 
attainment of its objectives; and whether or not the 
episodes and key messages of the Sara radio 
programme are consistent with the intended impacts 
and effects. 

Documents/ Progress 
Reports 

Document Review 

5. To what extent Sara radio strengthened and 
complimented the activities of TUSEME clubs? 

Documents/ Sara radio 
episodes 

Document Review 

6. Is there evidence of timely corrective actions? How 
have recommendations been addressed by MoEST, 
LGAs, and school authorities? What are the results? 

  

7. What are the main enabling and main constraining 
factors of program implementation and monitoring? 

  

8. To what extent has education programme contributed 
to improving learning outcomes and equitable 
inclusive basic education for all girls and boys? 

DEOs/ Head Teachers/ 
Teachers/ Parents 

KIIs 

Efficiency 

1. Were the development and broadcasting of the Sara 
radio programme carried out in a cast efficient 
manner? How efficient was the fund disbursement 
mechanisms, program implementation and reporting 
at all levels? What factors impact the efficiency in fund 
disbursement implementation, and reporting? 

Khangarue Media/ 
Ebony FM/ TBC 

KIIs 

2. Were the objectives of Sara radio programme 
achieved on time? Is the use of broadcasting systems 
contributing to or hindering the efficient achievement 
of the objectives and results? Why and how? 

DEOs/ Head Teachers/ 
Teachers/ Parents 

KIIs 

3. Were inputs (human, equipment’s) to the programme 
supplied on time? 

DEOs/ Head Teachers/ 
Teachers/ Parents 

KIIs 

4. Is the Sara radio programme implemented in the most 
efficient way compared to alternatives? The consultant 
should also advice the alternatives for the 
implementation. 

Documents Document Review 
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Evaluation 
components 

Questions Data Source Method of data 
collection 

Sustainability 

1. Assess level of shared responsibilities and 
accountabilities, appropriateness of design and 
resource allocation. 

2.  3.  

4. How were the communities and targeted audience 
engaged during program planning and 
implementation? Were the voices of children and 
youth included in the targeting process? How are the 
five outputs relating to each other in achieving 
education results for children? 

DEOs/ Head Teachers/ 
Teachers/ Parents / 
Children (10-14 years) 

KIIs/ FGDs/ KAP 
Surveys 

5. What are the major factors that can influence the 
achievement or non-achievement of sustainability of 
the Sara radio programme? 

DEOs/ Head Teachers/ 
Teachers/ Parents / 
Children (10-14 years) 

KIIs/ FGDs/ KAP 
Surveys 

Equity and 
gender 
equality  

1. To what extent did the Sara radio programme (theory 
of change) include equitable targeting (targeting the 
most vulnerable and disadvantaged and 
disadvantaged) and to what extent has the 
implementation so far auctioned these. 

Documents  Document Review 

2. To what extent has the Sarah program reach the 
intended beneficiaries? Are there any unexpected 
effects/results of the program? 

DEOs/ Head Teachers/ 
Teachers/ Parents / 
Children (10-14 years) 

KIIs/ FGDs/ KAP 
Surveys 

3. Is there equity in access to the program (gender, 
geographical and social economic focus)? 

4.  5.  

 

Methodological design 

 

The SRP formative evaluation design followed a quasi-experimental methodology as it included intervention 

district (Iringa DC) and non-intervention districts (Mufindi DC, Kilolo DC and Iringa MC). The quasi-

experimental design was used to compare outcomes of knowledge, attitudes and practices with data from 

intervention district and non-intervention districts14. The quasi-experimental design identified a comparison 

group that was as similar as possible to the treatment group in terms of pre-intervention characteristics. The 

comparison group captured what would have been the outcomes if the intervention had not been 

implemented.  

 

Sampling approach 

 

1. Sample size for Knowledge Attitudes and Practices (KAP) survey 

 

Schools were selected using simple random sampling from each district from the targeted four districts 

(Iringa DC, Iringa MC, Mufindi DC and Kilolo DC), with a total of 68 schools (17 primary schools per district) in 

agreement with UNICEF perosnnel. The selection of the wards in the district was automatic with the selection 

of primary schools. Primary schools in each district were assigned numbers in Microsoft excel and random 

numbers for selection of primary schools were generated using the RANDBETWEEN function (Table 2). The 

formative evaluation schools were selected from current intervention district (Iringa DC) versus non-

intervention districts (Mufindi DC, Kilolo DC and Iringa MC). Regarding urban versus rural schools and their 

communities it was indicated that only primary schools from Iringa MC were urban schools and rural schools 

were from Iringa DC, Mufindi DC and Kilolo DC. Accessibility or remoteness and disadvantaged schools and 

communities as a selection criteria were not used in sampling primary schools for the formative evaluation. 

This was largely because there was inadequate information at the time of the evaluation to filter schools as 

per criteria and sample from subsets as was indicated in the ToRs.  

 

                                                           
14 http://devinfolive.info/impact_evaluation/img/downloads/Quasi-Experimental_Design_and_Methods_ENG.pdf  

http://devinfolive.info/impact_evaluation/img/downloads/Quasi-Experimental_Design_and_Methods_ENG.pdf
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Table 2: Primary schools visited for the formative evaluation  

Iringa DC Mufindi DC Iringa MC Kilolo DC 

Primary Schools Primary Schools Primary Schools Primary Schools 
1. Kitanewa Ugenza  Kitelewasi Kimala 
2. Ifunda Njojo  Kigamboni  Mgowelo 
3. Kibena Vikula Mlangali Makungu 
4. Igula Ifwagi Umoja Ilutila 
5. Mgama Kibada  Ndiuka Irole 
6. Mkungugu Itengule  Sabasaba Imalutwa 
7. Mkulula Lufuna  Kabwabwa Luhindo 
8. Makongati Ihalimba  Jitegemee Iyanika 
9. Chamgogo Kiponda  Gangilonga  Lukoga 
10. Maguliwa Kinyangesi  Ugele Kilolo 
11. Msuluti Mtili B Azimio Kilalakidewa 
12. Makatapola Uhegela  Hoho Ikula 
13. Mawindi Mkangwe  Kihesa Mbigili 
14. Magubike Imehe  Igumbilo Ikula  
15. Kipera Ukelemi  Njiapnda Wangama 
16. Mibikimitali  Magunguli  Nduli Lusinga 
17. Ngano  Ikongo Ipogolo  Mtakuja 

 

From each school, 20 children were selected using systematic random sampling from the target age group of 

10-14 years old children who are in standards 4-7. However, children in standard 4 in the intervention district 

(Iringa DC) were not included in the formative evaluation as they had limited exposure to the SRP (a few 

weeks), therefore would not provide responses that would adequately address evaluation criteria 

components (see Table 5). The same sampling approach was used for selecting children who participated in 

the children FGDs. Sampling took into consideration the need for equal representation of both boys and girls, 

and to capture views from both sexes (see Table 5). Additionally, the sampling approach ensured that there 

was almost equal representation of children with different age and from different classes (see Table 5). There 

were 339 children sampled in each district and a total of 1,356 children across the four districts15.  

 

2. Sample size determination for qualitative data collection  

 

Purposive sampling was employed for selecting participants for focus group discussions (FGDs) with parents 

and some members of the school committee with assistance from the head teacher, and for key informant 

interviews (KIIs), to enhance understandings on selected individuals or groups under the evaluation (Iringa 

DC, Mufindi DC, Kilolo DC and Iringa MC). Table 3 presents the sample size for both the quantitative and 

qualitative data collection.  
 
Table 3: Summary of evaluation sample size by data collection tool  

Data Collection Tool Respondents 
Total 

sample 
size 

Iringa DC 
Mufindi 

DC 
Kilolo DC Iringa MC 

KAP Survey (school 
children) 

Children aged 10 - 14 years 1,356 339 339 339 339 

FGD – School children Children aged 10 - 14 years 68 13 12 17 7 

FGD – Parents/ School 
Committee Members 
(SMC) 

Parent of children aged 10 - 14 
years 

68 12 11 17 7 

                                                           
15  There was one child missing across the four districts hence 339 children per district instead of 340 children that were targeted 

for the evaluation.  
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Data Collection Tool Respondents 
Total 

sample 
size 

Iringa DC 
Mufindi 

DC 
Kilolo DC Iringa MC 

Key informant interviews 

PO – RALG personnel (Sara 
focal persons) 

1 0 0 0 0 

District UNICEF Focal Persons, 
District Education Quality 
Officer, District Education Officer 

13 4 3 3 3 

UNICEF personnel (programme 
personnel) 

3 0 0 0 0 

School teachers 68 12 12 17 7 

School heads 68 12 12 17 7 

Radio Presenters (TBC and 
Ebony FM) 

2 0 0 0 0 

 

Data collection approach and method 

 

The formative evaluation used a mixed methods approach, combining both quantitative and qualitative data 

gathering techniques. Data collection approaches used for the evaluation included: systematic documents 

review; key informant interviews (KIIs); focus group discussions (FGDs) and KAP survey (Annex C). The KAP 

survey questionnaire was administered to primary school pupils in standard 4-7 aged between 10-14 years 

and the FGD was conducted with parents with children in standard 4-7.  Additionally, another FGD was 

conducted with children in standard 4-7 (aged between 10-14 years), while the KIIs were conducted with 

school heads, teachers, district education officials, radio stations personnel, Khangarue Media personnel and 

UNICEF personnel. The KAP survey helped to provide a benchmark for comparing data from intervention 

districts and non-intervention districts (proposed for scale up). In applying a variety of data collection tools, 

the process of triangulation was used to verify and validate the findings. For quantitative data, a 

questionnaire was programmed on android tablets and used SurveyCTO16 software. All qualitative data 

collected through FGDs was digitally recorded, and responses summarised into English for analysis.  

 

Data quality assurance  

 

The initial step towards ensuring collection of quality data was the two-day training of the evaluation team 

as this afforded the team to be informed on the overall SRP, the objective of the evaluation and the 

opportunity to go through and familiarise with the data collection tools. CSR Group Africa had three persons 

(one senior researcher and two junior researchers) assessing the overall fieldwork and providing assistance 

to field supervisors and enumerators. Meetings with the evaluation team were held during the first days of 

data collection to check for errors or inconsistencies during data collection and solutions were communicated 

to the team. Collected data was also downloaded and checked for quality and errors from the SurveyCTO 

server by CSR Group Africa personnel during the fieldwork. A reliability testing for the quantitative data was 

also undertaken.  

 

Ethical considerations for the formative evaluation  

Application for the research clearance was done and it was granted from the President’s Office – Regional 

Administration and Local Government (PO-RALG) and from Iringa Regional Office which housed the four 

district under the formative evalution (Annex M). Upon approval of the research protocol from the PO-RALG, 

                                                           
16   SurveyCTO is a field-tested technology platform that helps you collect data using mobile phones, tablets, or computers. Collect 

data online or offline, access your data as soon as it is collected, keep your data secure, and ensure data quality with our powerful 

quality-control features.  
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introductions were done at Iringa Regional Office and four district offices (Iringa DC, Mufindi DC, Kilolo DC 

and Iringa MC).  

 

The evaluation team ensured that explanations on the purpose of the formative evaluation was done and 

well understood by evaluation participants and that their participation was voluntary, and should they want 

to terminate the proceedings at any time they can do so. Permission to administer KAP surveys to children 

was provided through the clearance from PO-RALG and letters from the Regional Office and District Office 

granting access to the respective primary schools to undertake the evaluation. Verbal consent at the primary 

school level was granted by the head teachers. Verbal consent was also sought from individuals who 

participated in focus group discussions (FGDs) and key informant interviews before each exercise was 

undertaken. Further, verbal consent was also sought to record the discussions before beginning the sessions. 

The evaluation team also adhered to UNICEF Procedure for Ethical Standards in Research, Evaluation and 

Data Collection and Analysis17.  

 

The evaluation team was an independent and was not involved in any way in the design and implementation 

of the SRP pilot programme in Iringa DC. The evaluation team was independent and was impartial and was 

undertaken professional with no bias whatsoever during data collection and presentation of the findings. The 

evaluation team ensured that they were neutral in dealing with evaluation participants and that they were 

not judgemental as they listened to different responses from different participants (with different 

tranditions, culture and backgrounds) during their discussions. This was largely because, during our 

evaluation team training CSR Group Africa personnel had emphasised on the need for independence, 

impartiality, objectivity and non-judgmnet of responses condering that were going to deal with participants 

with different backgrounds. This encouraged participants to contribute freely and objectively knowing that 

there was no judgement or remarks passed on their responses.  

 

The principle of confidentiality was highlighted to the evalution team during the training of the team and this 

was further emphasised to study participants during the consent process. Confidentiality was further upheld 

by the CSR Group personnel during the report writing as no participant’s names were mentioned or used in 

the report. Furthermore, the interviews with children, key informants and the focus group discussions were 

undertaken in a semi-private area that allowed privacy for the discussion between the interviewer and 

interviewee.  

 

Data analysis and report writing 

 

Quantitative data analysis was done using SPSS Version 20 package. New variables were generated to 

summarise responses to multiple choice questions, to combine responses to multiple questions and for any 

required re-coding. The analysed data were presented using percentages, frequencies and cross-tabulations. 

To test for significant differences on different questions between intervention district and non-intervention 

districts, Chi-square18 was used (statistical difference at 5%). Recorded qualitative data was transcribed and 

translated into English for analysis. Qualitative data were analysed by content and theme to draw out, 

interpret and triangulate with findings from the quantitative study. The structure of the report was guided 

by comparing KAP across the districts and the evaluation questions that were indicated in the ToRs. However, 

there was overlap and repetition on the questions and we have restructured them (Annex B).  

                                                           
17 Guidelines are available at https://www.unicef.org/supply/files/ATTACHMENT_IV-UNICEF_Procedure_for_Ethical_Standards.PDF  
18 Chi-square was used largely because the questions had categorical data.  

https://www.unicef.org/supply/files/ATTACHMENT_IV-UNICEF_Procedure_for_Ethical_Standards.PDF
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The formative evaluation response rate 

 

The response rate for the KAP survey was 99.7% shown in Table 4. Out of the targeted 68 FGDs, 47 FGD’s 

were successfully conducted. In 19 primary schools, FGDs for children could not be conducted because of the 

small number of children in the targeted classes who fell under the selection criteria and hence only 

considered for the KAP survey. FGDs for parents/school committee members in other primary schools (21) 

were not conducted because the parents and school committee members who were the targeted 

participants did not show up at the venue and this was significant in Iringa MC. The school heads and teachers 

trained for SRP not interviewed were not available at the schools on the day of the evaluation. Only one DEO 

was available for the key informant interviews as many of them were busy and out of the district for 

meetings.  

 
Table 4: Response rate for the formative evaluation 

Data Collection Tool Respondent 
Total sample 

size 
Actual 
Sample 

% 
Response 

Rate 

KAP Survey (school children) Children aged 10 - 14 years 1,360 1356 99.7 

FGD – School children Children aged 10 - 14 years 68 49 72.0 

FGD – Parents/ School Committee 
Members (SMC) 

Parent of children aged 10 - 14 years 68 47      69.0 

Key informant interviews 

PO – RALG personnel (Sara focal 
persons) 

2 0 00 

Regional – Sara focal persons  2 1 50.0 

District UNICEF Focal Persons, 
District Education Quality Officer, 
District Education Officer 

12 13 108 

UNICEF personnel (programme 
personnel) 

4 3 75.0 

School teachers 68 48 70.5 

School heads 68 48 70.5 

Radio Presenters (TBC and Ebony 
FM) 

2 1 50.0 

 

Challenges and limitations of the formative evaluation 

 

There were a few challenges that the evaluation team encountered during the implementation of the 

formative evaluation: 

 

1. The fieldwork was undertaken during the rainy season and this made it very difficult for the evaluation 

team to reach a few primary schools (especially in Mufindi DC and Kilolo DCs) in very remote areas as 

this would put the team in danger and the assignment at risk. A total of five of the sampled schools had 

to be changed as the roads were in bad condition and to reduce risk of the evaluation team (risk of the 

vehicle getting damaged and stuck, security of the team when stuck and also risk of accidents).  

2. The delayed clearance for the teams to undertake the evaluation at the district level was a result of 

delayed submission of letters at the PO-RALG (Regional Office). This delay also cascaded in delays for 

clearance in different districts. The team had to make follows for clearance in other districts whilst data 

collection was ongoing in another district. This resulted in changing the data collection dates (to have 

one team per district) and more importantly, the evaluation team failed to undertake the pilot survey 

before final data collection.  
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3. Parents in some schools did not turn up for the FGD at the schools and this was more problematic even 

for those that attended the FGDs in Iringa MC. This was after the objectives of the programme and the 

evaluation were explained to the target participants. Parents in Iringa MC were non-cooperative and 

seemed as if the evaluation exercise was a wastage of their time as they were in a hurry to go back to 

their economic activities, hence limited participation. This can be attributed to the Urban nature of the 

district. 

4. Age and sex representation across the classes was not as expected and this resulted in more girls being 

interviewed than boys (there were more girls than boys in many schools visited during the evaluation). 

The evaluation sought to have an equal sex representation however, there were more girls (n=692, 51%) 

than boys (n=664, 49%) hence a difference in the total number of boys and girls (Table 5).  

5. The delayed start of the formative evaluation resulted in the last week of the evaluation being the 

examination week for the children in primary schools and the evaluation had to wait until children had 

finished their examinations.  

 



 | P a g e  
 

1 

Section III: Findings and discussions 

 

This section presents findings based on thematic areas that were covered in the Sara radio episodes. This 

section is introduced by demographic information for children involved in the KAP survey; general 

information on SRP; HIV/AIDS; SRH; assertiveness and decision making; child rights, safety and protection; 

gender equity and inclusion; early pregnancy and marriage and WASH findings. This section compares 

findings on these thematic areas from Iringa DC (intervention district) against findings from non-intervention 

districts (Iringa MC, Kilolo DC and Mufindi DC).  

 

Demographic information for surveyed children 

 

Demographic information is important as it provides a deeper understanding of issues being investigated. 

Table 3 shows the total number of and the composition (gender, number of children by age and class) of the 

children19 who were interviewed during the evaluation in the four districts. The total number of children 

interviewed was uniform across the four districts that is 339 children per district (Iringa DC, Iringa MC, Kilolo 

DC and Mufindi DC). No standard four children were interviewed in Iringa DC as they had just entered 

standard four this year and only a few weeks of exposure to the SRP (Table 5). Overall, it was mentioned 

across the four districts that there were more girls (694 girls in total (51.0%) enrolled in primary schools than 

boys (664 (49.0%), Table 5). This is supported with findings from the TDHS (2015-16) which indicated that 

78% of girls age 7 to 13 are attending primary school compared with 73% of boys. Overall, sex distribution of 

the evaluation findings were almost similar to those of TDHS (2015-16) which indicated that 52% were 

females and 48% were males.  

 
Table 5: Percentage of demographic composition of surveyed children (10-14 years) 

Background 
Characteristics 

Iringa DC Iringa MC Mufindi DC Kilolo DC Total (N) 

Sex           

Boy 25.2 25.0 25.0 24.8 664 

Girl 24.9 25.0 25.0 25.1 692 

      

Age       

10 years 21.4 25.5 27.6 25.5 294 

11 years 25.3 27.6 22.6 24.5 257 

12 years 26.6 21.3 24.5 27.7 282 

13 years 26.2 25.9 25.2 22.7 321 

14 years 25.7 24.8 24.8 24.8 202 

Grade       

Standard 4 0.0 32.5 33.0 34.5 203 

Standard 5 38.9 20.2 20.2 20.8 342 

Standard 6 25.3 25.1 24.6 25.1 411 

Standard 7 25.5 25.2 25.5 23.8 400 

Total 339 339 339 339 1356 

  

                                                           
19   Children in this report will refer to children who are 10-14 years old and between standard 4-7, who were interviewed during 

this formative evaluation in the four districts.  
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Children’s’ school attendance information 

 

Education improves capabilities and is strongly associated with various socio-economic variables such as life-

style, income, and fertility for both individuals and societies20. It was also important to ask children if they 

liked going to school as this would give insight into attendance behaviour or potential for dropping out of 

school. All children (99.9%) indicated that they liked going to school and various reasons were provided in 

that regard. Above one in five children (22.0%) indicated that they liked going to school so that they do not 

miss out on lessons while 5.5% wanted the opportunity to see their friends (Table 6). However, 49.9% of the 

children indicated that they liked going to school but there were inadequate funds for them to go to school 

(Table 6).  

 
Table 6: Percentage of children (10-14 years) on reasons they like going to school 

Background 
Characteristics 

I get to 
see my 
friends 

So that I 
do not 

miss out 
on 

lessons 

I enjoy 
going 

to 
school 

I get to 
listen to 

Sara 
radio 

episodes 

I get 
the 

chance 
to play 

Learn new 
things 

everyday 

Teachers 
are good 

To reach 
my career 
goals/be 

successful 

To 
pass 
my 

exams 

Other 
specify 

Total 

Sex                       

Boy 6 22.2 21.4 1.8 6.3 63.3 1.1 17.5 2.3 3 663 

Girl 4.3 21.9 22.7 2.2 4.8 64.1 0.7 16.1 1.3 3 691 

Age             

10 years 13.1 16.4 13.1 36.1 24.6 39.3 1.6 16.4 9.8 4.9 61 

11 years 13.3 18.3 13.3 36.7 35 43.3 0 15 5 3.3 60 

12 years 17.1 22.9 18.6 45.7 28.6 42.9 0 12.9 2.9 2.9 70 

13 years 21.2 21.2 17.5 50 28.8 55 0 8.8 1.2 3.8 80 

14 years 17.4 8.7 19.6 45.7 43.5 58.7 0 6.5 0 2.2 46 

Grade             

Standard 4 2.5 22.2 12.8 0 3 65.5 1 8.4 2.5 3.9 203 

Standard 5 7.6 25.1 28.4 3.8 8.2 63.7 1.2 12 1.2 3.8 342 

Standard 6 4.9 23.4 22.7 1.2 6.6 68.8 1 15.9 2 1.7 410 

Standard 7 4.8 17.8 20.8 2.3 3.5 57.6 0.5 26.1 1.8 3.3 399 

District             

Iringa DC 8.3 28.3 34.2 7.7 7.4 61.4 0.6 12.1 0.9 2.1 339 

Iringa MC 3 18.3 7.1 0 6.2 54.7 1.8 34 3 1.8 338 

Kilolo 5.3 23.4 24.6 0.3 5.3 71 0.9 9.5 2.4 4.1 338 

Mufindi 4.1 18 22.4 0 3.2 67.8 0.3 11.5 0.9 4.1 339 

Total 5.2 22 22.1 2 5.5 63.7 0.9 16.8 1.8 3 1354 

 

Furthermore, on school attendance, only 13.3% (N=1356) of children indicated that they have missed school 

during the terms for various reasons (Error! Reference source not found.). Sickness was indicated as the 

main reason for missing schools by the majority of children (79.4%) while distance to school contributed 1.1% 

and funeral at home contributed 7.8% (Table 7). Reasons like missing school because of working at home and 

looking after the family were very minute with 1.7% and 0.6% respectively (Table 7). A Chi-square analysis 

on missing school in the four districts showed no significant difference between intervention and non-

intervention districts (Iringa DC/Iringa MC p= .186; Iringa DC/Kilolo DC p=.126; Iringa DC/Mufindi DC p= .77). 

The reasons mentioned for missing might contribute to lower completion of upper primary education. One 

                                                           
20 Tanzania Demographic and Health Survey 2015-16 
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key informant from Kilolo DC was concerned about completion of upper primary education and stated that, 

‘’… we congratulate parents for registering a large number of students but unfortunately they cannot all 

complete upper primary education due to many reasons that include: deaths, some decide to quit, forced by 

their parents to quit depending on circumstances and early pregnancy …”.  

 
Table 7: Percentage of children missing school for various as mentioned by children 

Background 
Characteristics 

I have been 
sick 

I have to look 
after my 
family 

School is 
too far 
away 

I have to 
work 

Funeral at 
home 

Other 
specify 

Total 

Sex               

Boy 81.7 1.1 1.1 2.2 5.4 8.6 93 

Girl 77.0 0.0 1.1 1.1 10.3 10.3 87 

Age         

10 years 80.6 0.0 1.6 0.0 6.5 11.3 62 

11 years 82.1 0.0 2.6 2.6 7.7 5.1 39 

12 years 74.3 2.9 0.0 5.7 8.6 8.6 35 

13 years 82.1 0.0 0.0 0.0 7.1 10.7 28 

14 years 75.0 0.0 0.0 0.0 12.5 12.5 16 

Grade         
Standard 4 72.3 0.0 2.1 0.0 10.6 14.9 47 

Standard 5 88.9 0.0 1.9 1.9 3.7 3.7 54 

Standard 6 77.1 2.1 0.0 4.2 6.2 10.4 48 

Standard 7 77.4 0.0 0.0 0.0 12.9 9.7 31 

District         

Iringa DC 81.0 2.4 0.0 0.0 7.1 9.5 42 

Iringa MC 77.8 0.0 1.9 0.0 7.4 13.0 54 

Kilolo DC 78.6 0.0 1.8 3.6 7.1 8.9 56 

Mufindi DC 82.1 0.0 0.0 3.6 10.7 3.6 28 

Total 79.4 0.6 1.1 1.7 7.8 9.4 180 

 

A district education official from Iringa MC indicated that there were several factors that contributed to 

children absenteeism and dropping out of school and mentioned that, ‘’… early marriage, children lacking 

parental support, orphans, harsh punishments from teachers have all caused children to miss and/or drop out 

of school …”. Education officials from Kilolo DC was concerned with distance travelled by some children and 

indicated that as a major challenge for regular attendance. It was further revealed that in one of the schools 

in his district, there are standard one to three pupils walking 15 kilometres to school on a daily basis and this 

is a major concern. In these kind of scenarios there are huge chances of many dropouts/absconding cases 

either by boys or girls (Kilolo DC). The evaluation team also witnessed a standard one girl child that walked 

approximately 12 kilometres to and from school daily (Chamgogo primary school in Iringa DC). Some 

education officials from Kilolo DC pointed out that the percentages of children absconding and dropping out 

of school has recently been high among boys compared to girls, as boys venture more into economic activities 

(especially in timber plantations). Another key informant from Kilolo DC, expressed that, there is a problem 

of absenteeism due to family problems (death or sickness in the family and children left as household heads) 

and some students quit schools due to early pregnancy. Another expressed issue was of orphans which also 

contributes a number of students who decide to quit school. It was also indicated that some parents force 

their children to abscond school to work (in the fields or farms) at home and further quit school.  

 

However, in Iringa MC, absconding and dropping out of school was not an issue because all of the enrolled 

children (boys and girls) completed their upper primary education as mentioned by one district education 

official. Parents from Hoho primary school in Iringa MC through a FGD stated that, “… enrolment and 
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completion of primary education here is good even if you look on girls’ performance, it is higher than that for 

boys …”. This was further supported by the TDHS (2015-16) which stated that urban residents (34.9%) are 

more likely to complete their upper primary education than rural residents (30.2%).  

 

Sara radio programme (SRP) information 

 

Key message: Majority of children had knowledge of the SRP and regularly listened to Sara radio 

episodes at school 

 

Findings in this section are for Iringa DC where the SRP was implemented as a pilot project to learn and 

explore opportunities for improvements for future programming. Almost all the children (93.5%, N=339) 

interviewed in Iringa DC confirmed that they were aware of the SRP implemented in their schools (Table 7). 

The high percentage of awareness of the SRP by the children can be attributed to the frequency of attendance 

for listening to the episodes. Findings revealed that most of the children (76.0%) regularly listened to the 

Sara radio episodes, while 21.8% indicated that they sometimes listened and the remaining 1.3% never 

listened to the program ( see Annex D: Additional quantitative data tables). Furthermore, approximately 

82.3% of the children were able to correctly indicate how many times they listened to Sara radio episodes 

per week (which were aired twice per week). The majority of children mentioned that Sara radio episodes 

were broadcasted twice a week, on Tuesday and Thursday between 1530hrs to 1600hrs.  

 
Figure 2: Percentage of surveyed children in Iringa DC with knowledge of the SRP 

 
 

Failure by some children to correctly indicate the frequency of Sara radio episodes broadcasting can be 

attributed to the challenges encountered at different schools to regularly listen to episodes. There were 

many factors mentioned by children as causes for not regularly listening to the radio. Some children 

mentioned that they could not regularly listen to Sara radio episodes because the teacher was not available 

to facilitate the session (23.1%), the radio battery was not charged (15.4%), bad weather (19.2%) and poor 

radio signal (19.2%) (Table 9). Findings from FGDs (Iringa DC) with children indicated that sometimes radio 

frequency signals were poor and the volume of the radio was too low to ensure proper listening to all because 

many children sit together in a class to listen to the broadcasted episodes (see Effectiveness). Failure to listen 

93%

6%

1%

Yes No Other (specify)
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to Sara radio episodes because of the radio battery confirms some of the challenges highlighted by teachers 

and head teachers, particularly on the poor charging system of the solar radios (see Effectiveness).   

 
Table 8: Percentage of children’s reasons for not regularly listening to the SRP 

Background 
Characteristics 

Teacher not 
available to 
facilitate the 

activity 

The radio 
battery was not 

charged 

Bad weather 
(rain or storm)  

The radio signal 
is poor 

Other 
specify 

Total (N) 

Sex             
Boy 26.7 20.0 6.7 26.7 20.0 15 

Girl 18.2 9.1 36.4 9.1 27.3 11 

Age 
       

10 years 60.0 0.0 20.0 0.0 20.0 5 

11 years 33.3 16.7 33.3 0.0 16.7 6 

12 years 0.0 0.0 0.0 60.0 40.0 5 

13 years 0.0 28.6 28.6 14.3 28.6 7 

14 years 33.3 33.3 0.0 33.3 0.0 3 

Grade 
       

Standard 5 45.5 9.1 27.3 0.0 18.2 11 

Standard 6 0.0 12.5 12.5 37.5 37.5 8 

Standard 7 14.3 28.6 14.3 28.6 14.3 7 

Total 23.1 15.4 19.2 19.2 23.1 26 

 

Children were asked about key messages they remembered from listening Sara radio episodes (N=317) and 

almost half of the children (45.4%) mentioned children’s rights while the least mentioned was SRH (6.3%) 

(Table 10).  

 

An analysis of results by gender indicates that girls had the highest percentage across all issues mentioned 

to have been broadcasted through Sara radio episodes. Early pregnancy, early marriage, child rights and 

parental obligations, love for children and HIV/AIDS were among the topics mentioned by children which 

were discussed during sessions. Some children from another FGD in Iringa DC remembered key messages of: 

early pregnancy, child violence, female genital mutilation, child labour and heavy punishment especially 

canning pupils, safety and protection, to stop visiting local liquor bars or drinking or sell anything around 

those areas.  

 

Furthermore, the topics remembered by pupils were associated with different characters in the Sara radio 

episodes. Some of the characters remembered were: Asha, Coco, Mwalimu Buyugo, Bi Mupe, Bi Mwalope. 

Children mostly like Coco, Juma and Sara because they educated other children as well as parents. Other 

children liked Juma because he usually asked teachers for more clarification when he does not understand 

something in the class however, few pupils mentioned Kicheche, Edo and Sungura to be their favourite 

characters because they are entertaining and full of jokes. Many children liked Sara because she teaches 

them good behaviour, fights for children’s rights, teaches children on how to fight for their rights, teaches 

them about the effects of early pregnancy and marriage and advises them not to walk at night and not to 

sleep with strangers at home.    
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Table 9: Percentage of children who remembered themes listened to on Sara radio episodes 

Background 
Characteristics 

HIV/AIDS 
issues 

Sexual 
reproductive 

health 

Gender 
and 

social 
inclusion 

Early 
marriage 

and 
pregnancy 

Safety 
and 

protection 

Rights for 
children 

Other 
(specify) 

Don’t 
know 

No 
response 

Total (N) 

Sex                     

Boy 15.8 19.1 15.8 42.8 27.6 47.4 13.2 3.3 3.9 152 

Girl 18.2 17.6 17 43.6 34.5 47.9 10.9 4.2 3 165 

Age            

10 years 13.1 16.4 13.1 36.1 24.6 39.3 16.4 9.8 4.9 61 

11 years 13.3 18.3 13.3 36.7 35 43.3 15 5 3.3 60 

12 years 17.1 22.9 18.6 45.7 28.6 42.9 12.9 2.9 2.9 70 

13 years 21.2 21.2 17.5 50 28.8 55 8.8 1.2 3.8 80 

14 years 17.4 8.7 19.6 45.7 43.5 58.7 6.5 0 2.2 46 

Grade            

Standard 5 11.9 14.3 11.9 35.7 30.2 42.1 17.5 7.1 4 126 

Standard 6 24.5 25.5 20.4 48 27.6 45.9 11.2 2 3.1 98 

Standard 7 15.1 16.1 18.3 48.4 36.6 57 5.4 1.1 3.2 93 

Total 16.7 18.3 16.4 43.2 31.2 47.6 12 3.8 3.5 317 

 

Key message: Children listening to Sara radio episodes were in large groups and this made it 

difficult for the children to hear and grasp key messages from the broadcast 

 

The size of the listening group is of paramount importance to determine the effectiveness of using radio 

broadcasting to deliver key messages to children especially in rural primary schools. Many of the children 

(60.9%) indicated that their numbers were 60+ when they listened to Sara radio episodes while only 9.8% 

indicated they were approximately 21-40 children (N=317, Table 11). Having 60+ children listening to one 

radio was not commensurate to the model that is recommended and intended for the listening groups. In 

some schools (i.e. Mkulula primary school, Mibikilimitali primary school) the number of children listening to 

Sara radio episodes were approximately 300-400 children per group (largely outside under a tree), which is 

ten times the size recommended by UNICEF (see Section on Effectiveness, Challenges in SRP 

implementation). However, UNICEF recommended a group of 20-30 children per radio hence the distribution 

of 2 to 3 radios per each primary school in the programme.  

 

A FGD with children (i.e. Mibikilimitali primary school, Iringa DC) revealed that when listening to Sara radio 

episodes, they were divided into two groups: one group with standard six and seven (two classes) and 

another group with grade three up to grade five (three classes). In this school, like many other primary 

schools visited during the evaluation, standard two pupils were listening to Sara radio episodes. A district 

education official from Iringa DC reiterated that there is little engagement of children because only few get 

the chance to ask and answer questions, and this is due to the fact that there are over 100 pupils in a class 

and only one teacher to facilitate the discussion after listening to the radio episode. This was further 

worsened by many schools including children who were not the initial target audience of the programme 

(children from standard 1-3 listening to Sara radio episodes). These children (standard 1-3) were included in 

listening groups because teachers/head teachers deemed the key messages delivered through SRP as very 

important and that every child must have that knowledge.  
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Large listening groups to some extent negatively affected how children listened to Sara radio episodes as 

86.4% indicated that they were affected by noise made by other children during the radio sessions, 8.0% sat 

far away from the radio and 3.4% did not have the opportunity to ask questions after sessions as they were 

too many children (Annex E: Sara Radio Programme Information) (see Section on Challenges in SRP 

implementation). A key informant from Iringa DC echoed that the large listening groups were a product of 

inadequate radios distributed to the primary schools as they did not match the large target populations. The 

large listening groups were a result of: (a) some radios distributed to primary schools broke down early into 

the programme and schools were only left with one functional radio; (b) some primary schools had large 

numbers of children in standard 4-7 causing a mismatch between radios and beneficiaries; (c) preference by 

some schools to have one large listening group for the radio episodes; and (d) the inclusion of children (from 

standard 1-3) who were not targeted for the Sara radio programme.  

 
Table 10: Percentage of children who indicated the number of students in class while listening to Sara radio episodes 

Background 
Characteristics 

10 – 20 21- 40 41- 60 61+ 
Other 

specify 
Don’t 
know 

No 
response 

Total 

Sex                 

Boy 1.3 7.9 19.7 63.8 3.3 2.6 1.3 152 

Girl 3.0 11.5 22.4 58.2 3.6 1.2 0.0 165 

Age 
         

10 years 0.0 16.4 24.6 47.5 8.2 3.3 0.0 61 

11 years 1.7 5.0 26.7 53.3 8.3 5.0 0.0 60 

12 years 5.7 11.4 25.7 52.9 1.4 1.4 1.4 70 

13 years 2.5 12.5 20.0 65.0 0.0 0.0 0.0 80 

14 years 0.0 0.0 4.3 93.5 0.0 0.0 2.2 46 

Grade 
         

Standard 5 1.6 10.3 27.0 49.2 7.9 4.0 0.0 126 

Standard 6 4.1 12.2 25.5 55.1 1.0 1.0 1.0 98 

Standard 7 1.1 6.5 8.6 82.8 0.0 0.0 1.1 93 

Total 2.2 9.8 21.1 60.9 3.5 1.9 0.6 317 

 

Key message: The majority of children who discussed on key messages from the Sara radio 

episodes discussed more with their fellow friends than with family members.  

 

SRP sought to trigger discussions and conversations on key messages from the radio episodes with friends, 

family and consequently the community. Among the children who listened to Sara radio episodes (N=317), 

most of them (88.3%) confirmed that they had discussed what they had learnt against 11.4% who did not 

(Annex E: Sara Radio Programme Information). Some of the issues they talked about included giving advice 

to other children; not to accept to be taken away from school by parents to work as housemaids in the city; 

reporting cases of abuse and child rights violation; not to be involved in drug abuse and importance of 

completing school. Children discussing key messages from SRP amongst themselves was imperative for more 

understanding, awareness and openness presenting an opportunity for behaviour change and more 

importantly reporting cases of abuse or child rights violation.  

 

Many children discussed with friends (91.8%) while 3.9% discussed with family/sibling and 3.6% discussed 

with parents (Figure 2, N=280). An FGD with pupils from Iringa DC revealed that they discussed with their 

friends about different key messages they had listened to.  As much as children discussed on episodes’ key 
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messages amongst themselves, SRP intended for children to also discuss these key messages with parents. 

This was to ensure that parents were also able to grant children their rights, be active and supportive in the 

child’s education and upbringing. The majority teachers and district education officials expressed that 

parents have limited time to sit down and discuss on basic life skills with their children as they are largely 

involved in livelihood activities (i.e. smallholder tomato farming in Kilolo DC, working in tea and timber 

plantations in Mufindi DC).  
 
Figure 3: Percentage of children and people they discussed with on SRP key messages 

 
 

Key message: Most of children enjoyed listening to Sara radio episodes  

 

Of the 317 pupils who listened to the Sara radio episodes, 96.8% indicated that they enjoyed listening to the 

sessions, 2.5% mentioned that it was fair and only 0.6% did not enjoy it (Table 12). Children enjoyed these 

sessions because they were educational as well as entertaining. Most pupils from an FGD in Iringa DC, eight 

out of twelve, preferred and enjoyed listening to the Sara radio sessions at school because they could discuss 

and share experiences with other pupils; unlike at home where they were busy with household chores. Some 

pupils reported to enjoy being told a story while others enjoyed playing games because games make them 

healthy and strong (Iringa DC). Pupils from another FGD indicated that he enjoyed listening to episodes as 

they do not have a radio at their households. 
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Table 11: Percentage of children who enjoyed listening to Sara radio episodes 

Background 
Characteristics 

Enjoy Fair Do not enjoy Total 

Sex         
Boy 96.7 2.6 0.7 152 

Girl 97.0 2.4 0.6 165 

Age 
     

10 years 96.7 0.0 3.3 61 

11 years 98.3 1.7 0.0 60 

12 years 100.0 0.0 0.0 70 

13 years 93.8 6.2 0.0 80 

14 years 95.7 4.3 0.0 46 

Grade 
     

Standard 5 97.6 0.8 1.6 126 

Standard 6 96.9 3.1 0.0 98 

Standard 7 95.7 4.3 0.0 93 

Total 96.8 2.5 0.6 317 

 

HIV/AIDS information 

 

Schools and other educational settings play an important role in educating children about HIV/AIDS, 

developing the basic life skills they need to protect themselves from risk of HIV infection, tackling fear, stigma 

and discrimination, and promoting care and support to those who are infected and affected with HIV/AIDS21. 

As a human right, education is a protective measure against HIV infection22. Teaching children on HIV/AIDS 

might contribute to reducing HIV infection among adolescents, which was also an important outcome for 

children. HIV/AIDS information was disseminated to children in primary schools (10-14 years) through the 

SRP (i.e. episodes 19, 76, 77) in Iringa DC (signs and symptoms for a person infected with HIV/AIDS and how 

children can prevent HIV/AIDS infection).  

 

Key message: Majority of children have heard of HIV/AIDS and school teachers, parents and radio 

programmes were identified as main sources of information  

 

Overall, children were asked whether they have heard of HIV/AIDS and 95.9% had heard of HIV/AIDS while a 

mere 3.9% had not (Annex F: HIV/AIDS Information). Tanzania Demographic and Health Survey (2015-16) 

indicated the regions with the highest HIV prevalence as Mbeya region (14 percent), followed by Iringa region 

(13 percent) and Dar es Salaam region (11 percent). A Chi-square analysis on children who have heard of 

HIV/AIDS amongst the four districts showed no significant difference (between intervention district and non-

intervention districts) on children who have heard of HIV/AIDS information (Iringa DC/Iringa MC p= .485; 

Iringa DC/Kilolo DC p= .371 and Iringa DC/Mufindi DC p= .148). Analysis by district also indicated a small 

difference from the pilot district (Iringa DC) and the non-intervention districts (Annex F: HIV/AIDS 

Information). The high percentages of children who have heard of HIV/AIDS in non-intervention districts can 

be attributed to teachers in primary schools who have been talking about HIV/AIDS to children (boys and 

girls) in upper grades (see Table 15). Our findings revealed that there are topics discussed in lessons called 

                                                           
21 https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4478403/pdf/MMJ2701-0029.pdf  

22 http://unesdoc.unesco.org/images/0014/001461/146122e.pdf  

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4478403/pdf/MMJ2701-0029.pdf
http://unesdoc.unesco.org/images/0014/001461/146122e.pdf
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‘Stadi za Maisha’ about different diseases including HIV/AIDS. A district education official from Kilolo DC 

indicated that, “… for example health and diseases preventions are discussed in science subject and ‘STADI ZA 

KAZI’ and somehow this can make them have knowledge and be independent …’’. However, another Kilolo 

DC key informant expressed that even though children have heard of these and several other issues (in class 

lessons), they still have less understanding on for example, violence and child rights, gender and social 

inclusion, early marriage as well as safety and protection in non-intervention districts. This was further 

supported by Iringa MC key informant who cited that, “… most teachers teach as per syllabus and no specific 

subject on basic life skills and do not exhaust in detail about basic life skills, and keeping in mind that not all 

teachers are competent and aware of basic life skills …”. 

 
Regarding source of information on HIV/AIDS, the majority of children (87.0%) mentioned schools/teachers 

as their main sources, followed by parents/guardians/family (33.0%) while radios contributed 17% (Table 14). 

Analysis of children who indicated school/teachers as source of information by age indicates that 10 years-

old children with 74% and 14 year olds with 95%, reflecting a difference (Table 13). Further examination by 

district and radio programmes as source of HIV/AIDS information, indicates that both Iringa DC and Iringa 

MC have high percentages of approximately 23% compared to Kilolo DC (11.5%) and Mufindi DC (10.0%) 

(Table 13). Iringa MC recorded the highest percentages of children who received HIV/AIDS information from 

television programmes (19.4%) and other districts had Iringa DC (4.6%), Kilolo DC (6.9%) and Mufindi DC 

(4.4%) (Table 13). Children from Iringa MC are most likely exposed to a lot of media (radio, television, social 

media) content and information (media programs) including HIV/AIDS information as they are in an urban 

area. Additionally, a key informant from Iringa MC articulated that each school in Iringa MC has a HIV/AIDS 

committee and counselling and teachers who deal with issues related to HIV/AIDS.  

 

The data shows that radio is only the third most likely source of information on HIV/AIDS for primary school 

children 10-14 years, after school teachers and parents. Hence, if interventions targeting children uses a 

combination of schools, parents and radio, the largest number of children will be reached. Clubs alone will 

not be a sufficient platform through which HIV/AIDS information is disseminated.  
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Table 12: Percentage of children (10-14 years) on source of information on HIV/AIDS 

Background 
Characteristics 

School/ 
teachers 

Parents/guardian/family Friends Internet Mobile 
phone 

Health 
provider/ 
doctors/ 
nurses/ 
clinic 

Television Radio/radio 
programme 

Community 
health 

workers 

Newspaper/Book/ 
Magazine 

Street/ Village 
conversations 

Posters/ 
Billboards 

Community/ 
school 
clubs 

Other 
specify 

Don’t 
know 

No 
response 

Total 

Sex 
                

  

Boy 87.0 33.0 8.7 0.8 0.5 8.9 9.7 17.3 6.2 2.9 7 1.4 0.8 0.5 0.2 0.2 664 

Girl 88.5 32.3 9.1 0.4 0.6 11.2 8.1 16.4 5.8 3.4 7.2 0.6 0.7 0.9 0.3 0 692 

Age 
                

  

10 years 73.6 34.1 9.1 1.4 1.1 10.9 10.1 15.6 4.3 4 6.9 0.7 1.1 0.4 0.4 0 294 

11 years 85.6 29.6 9.9 0.8 0.8 7.8 11.5 17.3 6.6 2.1 6.2 0.4 0.8 0.4 0.4 0 257 

12 years 93.4 34.8 9.5 0.4 0.4 11.4 8.8 20.1 3.7 2.9 6.6 1.5 0.7 0.7 0 0 282 

13 years 92.2 30.0 9.4 0 0.3 7.5 7.5 16.6 8.1 2.9 8.1 1 0.7 1 0.3 0 321 

14 years 95.5 35.5 6 0.5 0 14 6 14 7.5 4 7.5 1.5 0.5 1 0 0.5 202 

Grade 
                

  

Standard 4 72.2 33.7 6.4 1.6 0.5 10.7 12.8 14.4 4.8 4.3 9.1 0.5 1.1 0.5 0.5 0 203 

Standard 5 83 30.2 10.5 0.9 1.2 8.6 8.6 18.5 5.9 2.2 4.9 0.3 0.9 0.3 0.3 0 342 

Standard 6 91.8 34.8 11.2 0.2 0.2 10 9.8 19.8 4.5 3.5 7.5 1.8 0.5 0.8 0 0 411 

Standard 7 95.1 32.0 6.4 0.3 0.3 11.1 6.2 13.7 8.2 3.1 7.5 1 0.8 1 0.3 0.3 400 

District 
                

  

Iringa DC 89.3 37.8 11.9 0.9 1.5 11.9 4.6 22.9 7.6 2.7 2.4 1.2 0.9 0.3 0.6 0 339 

Iringa MC 82.7 33.0 11.2 0.9 0.3 8.8 19.4 22.7 7.6 3 12.4 1.8 1.5 0.6 0 0 339 

Kilolo DC 88.8 31.2 5.0 0.3 0.3 9.7 6.9 11.5 4 3.1 5.6 0.3 0.6 0.6 0 0.3 339 

Mufindi DC 90.3 28.4 7.5 0.3 0 10 4.4 10.0 4.7 3.8 7.8 0.6 0 1.2 0.3 0 339 

Total 87.8 32.6 8.9 0.6 0.5 10.1 8.9 16.9 6 3.2 7.1 1 0.8 0.7 0.2 0.1 1356 
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Key message: Children identified unsafe sex as the main factor for spreading HIV virus and this 

knowledge was high across all districts including the non -intervention districts 

 

The majority of children (87.0%) confirmed that unsafe sex increases chances of HIV infection, against 10.7% 

who did not (Table 15). There was a small percentage difference between boys (88.0%) and girls (85.8%) who 

confirmed the risks of unsafe sex on getting HIV infection. A Chi-square analysis on children who perceive 

unsafe sex to increase chances of HIV infection showed no significant difference between Iringa DC/Mufindi 

DC (p= .056) however, there was significant difference between Iringa DC/Iringa MC (p= .038) and Iringa 

DC/Kilolo DC (p= .006). Further analysis by age revealed that the 12 year olds had the highest confirmation 

of risks of unsafe sex (93.3%) while the 10 year olds had the lowest with 77.9% (Table 15). Analysis based on 

education level showed that standard six children had the highest (93.2%) and standard four had the lowest 

(73.9%) confirmation of risks of unsafe sex on HIV infection (Table 14). Iringa DC revealed the highest 

confirmation of risks of unsafe sex (90%), Iringa MC (87.3%) and Mufindi DC (87.6%) and the lowest being 

Kilolo DC (83%) and this also demonstrates high knowledge levels on how HIV is spread across all districts 

(Table 14). However, one key informant from Iringa MC was concerned about the general low knowledge 

levels on HIV/AIDS as she stated that, ‘’… children mentioned that they knew if they had done an activity 

(unprotected sex) leading to HIV infection, they would drink two crates of beer consecutively on the same day, 

virus would not survive in the body that has consumed more than 20 bottles of beer …”. 

 
Table 13: Percentage of children (10-14 years) who perceived that unsafe sex increases chances of getting HIV infection  

Background 
Characteristics 

Yes No Don’t know No response Total 

Sex           

Boy 88.4 9.5 2.1 0.0 664 

Girl 85.8 11.8 2.0 0.3 692 

Age       

10 years 77.9 17.3 4.1 0.7 294 

11 years 86.4 9.7 3.9 0.0 257 

12 years 93.3 6.7 0.0 0.0 282 

13 years 89.7 9.0 1.2 0.0 321 

14 years 88.6 10.4 1.0 0.0 202 

Grade       

Standard 4 73.9 19.2 5.9 1.0 203 

Standard 5 86.0 11.1 2.9 0.0 342 

Standard 6 93.2 6.8 0.0 0.0 411 

Standard 7 88.5 10.0 1.5 0.0 400 

District       

Iringa DC 90.0 9.7 0.3 0.0 339 

Iringa MC 87.3 10.0 2.7 0.0 339 

Kilolo DC 83.5 13.6 2.9 0.0 339 

Mufindi DC 87.6 9.4 2.4 0.6 339 

Total 87.1 10.7 2.1 0.1 1356 

 

The majority of children (77.0%) across all districts mentioned unsafe sex as the main factor that leads to the 

spread of the HIV virus (Figure 3, also see Table 14). Half the children also mentioned sharing of sharp needles 

(57.5%) and sharing sharp objects as a risk for spreading the HIV virus (Figure 3). Analysis on key factors that 

spread HIV virus like unsafe sex by age indicated that the 10 years old children had the least knowledge with 

56.5% against the 14 year olds had high knowledge levels with 90.1% (Annex F: HIV/AIDS Information). Iringa 

DC had the highest mention of unsafe sex (82.3%) against Iringa MC (73.7%) as a factor for spreading HIV 
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virus (Annex F: HIV/AIDS Information). Older children (14 years) were more knowledgeable on how HIV virus 

is spread because of the level of exposure to information on HIV/AIDS, and this could be from science 

subjects, Stadi za Kazi and other extra-curricular activities including Tuseme clubs and listening to Sara radio 

episodes. This slight difference on knowledge on risks of unsafe sex can be attributed to key messages 

broadcasted through SRP in Iringa DC compared to the urban counterparts. Findings revealed that initiatives 

in Iringa MC that could have contributed to high knowledge levels on HIV compared to other districts are that 

the Social Development Committee at the Municipality Council is trying to bring HIV awareness to children 

in primary schools as they provide education to children, with people living with HIV/AIDS and they have also 

trained 25 children who live and work in streets. Besides, it was indicated that they have a programme on 

HIV with these children every week to improve on HIV knowledge levels and consequently improved attitudes 

and practices. 

  
Figure 4: Percentage of children with knowledge on how HIV virus can be spread 

 
 

The high knowledge levels on HIV/AIDS issues in both SRP intervention and non-intervention districts can 

also be attributed to children’s participation in other programmes that also focus HIV/AIDS and related issues 

whether at school or other areas.  

 

Children interviewed during the evaluation participated in Tuseme clubs (32.7%), SRP (24.1), AIDS action club 

(6.1%), family matters programme (6.6%) and sister-to-sister clubs and youth for real clubs commanded 2.4% 

each (Table 15). Analysis by Tuseme clubs and district showed that majority of children who mentioned 

Tuseme clubs where from Iringa DC (59.9%), Mufindi DC (49.0%), Kilolo DC (21.2%) and almost nothing from 

Iringa MC (0.9%) (Table 16). As the data shows, Iringa DC and Mufindi DC have higher percentages of children 

with knowledge of unsafe sex as a means of HIV transmission than the other two districts (see Error! 

Reference source not found. and Annex F: HIV/AIDS Information). This illustrates that Tuseme clubs are 

contributing to enhancing knowledge on how HIV can be spread. Children’s wide spread participation in 

various programmes that are focusing on improving HIV/AIDS knowledge and information and other related 

issues including the SRP is playing an important role in improving their HIV knowledge. This clearly indicates 

that there are similarities between Tuseme clubs and SRP and there is need to explore how these can be 

further strengthened for improved results.   
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Table 14: Percentage of children who have participated in different programmes with focus on HIV/AIDS 

Background 
Characteristics 

Families 
matter 

programme 

Sister 
to 

sister 

Youth 
for you 

Youth 
for real 

Positive 
talk 

Aids 
action 
club 

Tuseme 
school 

club 

Sara radio 
programme 

Mabinti 
tushike 
Hatamu 

Shuga radio 
programme 

Other 
school 
clubs 

Male 
champions 

Other 
specify 

Don’t 
know 

No 
response 

Total 
(N) 

Sex                                 

Boy 6.8 0.9 2.3 3.5 2.3 5.9 32.7 23.9 1.4 2.7 2.3 2 8.3 13.3 29.8 664 

Girl 6.4 3.9 1.2 1.4 1.3 6.4 32.8 24.3 1.2 1.4 3.2 0.4 8.9 11.8 30.3 692 

Age 
                 

10 years 7.5 4.4 2.4 3.7 1.4 9.5 31 21.4 1.7 2 4.4 1.7 8.1 13.6 27.9 294 

11 years 5.8 2.3 0.4 1.9 0.4 3.1 30.7 23.3 0 3.1 0.8 1.2 8.6 13.6 31.1 257 

12 years 7.4 1.4 2.5 3.2 2.8 8.5 34.4 23.8 1.1 2.1 3.5 1.4 8.5 7.4 32.3 282 

13 years 5.9 2.8 2.2 1.9 1.9 4.7 33 26.2 1.2 1.6 3.4 0.6 7.5 14.6 29.6 321 

14 years 5.9 0.5 0.5 1 2.5 4 35.1 26.2 2.5 1.5 0.5 1 11.4 13.4 29.7 202 

Grade             
 

  
  

Standard 4 7.4 4.4 0.5 1.5 1 10.3 21.7 5.9 1 2 3.4 1.5 10.3 18.7 31.5 203 

Standard 5 7 2.6 2 3.5 0.9 4.4 36.5 33.9 0.9 3.2 2.6 1.5 6.7 11.1 26.3 342 

Standard 6 6.3 1.9 1.9 2.9 2.4 7.3 34.1 22.9 1.2 2.2 2.4 1 8.8 6.8 35.8 411 

Standard 7 6 1.8 1.8 1.5 2.2 4.2 33.8 26.2 1.8 1 2.8 1 9.2 16.5 26.8 400 

District 
            

 
  

  

Iringa DC 9.4 3.5 2.9 3.2 2.1 7.1 59.9 82.3 2.7 2.7 4.1 2.4 0.9 2.9 3.8 339 

Iringa MC 3.2 1.8 0.6 1.2 1.8 1.5 0.9 7.1 0.3 1.5 0.9 0.6 14.7 15.3 56.9 339 

Kilolo DC 7.7 2.4 1.5 3.2 1.8 8.0 21.2 3.2 1.2 1.8 2.9 0.6 11.2 19.5 33.6 339 

Mufindi DC 5.9 2.1 1.8 2.1 1.5 8.0 49.0 3.8 0.9 2.4 2.9 1.2 7.7 12.4 26 339 

Total 6.6 2.4 1.7 2.4 1.8 6.1 32.7 24.1 1.3 2.1 2.7 1.2 8.7 12.5 30.1 1356 
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Sexual and reproductive health (SRH) information  

 

Key message: Most children 10-14 are not discussing physical changes physical at puberty with 

their parents, even less so for boys than girls, and with teachers being a more likely source of 

information on puberty changes than from parents. However, knowledge levels on how to keep 

clean and healthy during menses and how to prevent pregnancies were low.  

 

With inadequate knowledge, children (10-14 years old) are ill-equipped to make healthy and safe decisions 

about their sexual health23. The onset of adolescence brings not only physiological changes but also 

vulnerabilities to human rights abuse, particularly in the areas of sexuality, marriage and childbearing. When 

children and adolescent girls have access to comprehensive age-appropriate sexuality education before 

becoming sexually active, they are more likely to make informed decisions about their sexuality and approach 

relationships with more self-confidence24. Furthermore, young boys and girls are often at a greater risk of 

contracting sexually transmitted infections, including HIV/AIDS, and of having unwanted pregnancies during 

this time; they are more likely to have shorter relationships with more partners before marriage (TDHS 2015-

16). Therefore, SRH is another component that was discussed during the Sara radio episodes broadcasted to 

primary schools in Iringa DC. An important aspect of the SRH was to check if children (10-14 years) had 

discussed issues on changes of the body during puberty with their parents.  

 

Overall, only 18.5% of children had discussed while the majority (81.3%) had not discussed on puberty and 

physical body changes with parents (N=1,356, Annex G1). This revealed low levels of discussion on puberty 

matters with parents even within sex component as only 21.7% of girls and 15.2% of boys had confirmed 

these discussions (Annex G1). Results showed that many children who had confirmed discussions on puberty 

with parents were 14 years (30.7%) compared to only 14.3% for the 10 year olds (Annex G: Sexual 

Reproductive Health Information). This might be an indication that the willingness of parents to discuss about 

puberty issues dependent on age, with parents being more likely to discuss with older children (14 years). 

Results analysis by district showed low levels of child-parent discussions on puberty as Iringa DC had the 

highest percentage of discussions (26.3%) and the least being Mufindi DC (15%) (Annex G: Sexual 

Reproductive Health Information). One parent from Ilole primary school (Kilolo DC) pointed out that,  

‘’… most of the times it is mothers (women) who take time to talk to their children about basic life skills issues 

(i.e. sex and puberty) and most men usually do not talk to their children on those issues. Knowledge given to 

both boys and girls include knowledge on how to protect themselves from HIV/AIDS and early pregnancy. But 

the main challenge faced by parents in providing this knowledge is lack of confidence to talk to their children 

about issues like HIV/AIDS and early pregnancy as they feel as if it is inappropriate to talk those issues with 

their children…’’.  

 

Findings from key informants confirmed less discussions on puberty between parents and children and that 

there are less discussions as parents are always busy with livelihood activities and do not get time to be with 

their children to discuss on basic life skills (including SRH). One parent from Ihalimba primary school (Mufindi 

DC) during a FGD stated that, ‘’… children do not have the opportunity to discuss life skills topics with their 

family members when at home because as they lack that courage and also as parents they find it very difficult 

to sit down and talk with their children about some basic life skills topics like HIV/AIDS because most of them 

                                                           
23 http://unesdoc.unesco.org/images/0022/002211/221121e.pdf  

24 http://www.unaids.org/en/resources/presscentre/featurestories/2016/november/20161109_zambia  

http://unesdoc.unesco.org/images/0022/002211/221121e.pdf
http://www.unaids.org/en/resources/presscentre/featurestories/2016/november/20161109_zambia
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are very young. They think that this knowledge is more appropriate for secondary school students …’’. One 

district education official from Mufindi DC stated that, “… many parents work in tea and timber plantations 

so, they leave home early in the morning, and return late at night, and sometimes drunk …”. Another key 

informant from Iringa MC shared the same sentiments on parents not discussing on key messages with 

children indicating that there is a gap between parents and children and they do not have time to sit down 

and talk discuss on what is happening in children’s lives as parents are busy on their livelihood activities. 

Therefore, adolescents continue to lack information from parents/guardians who otherwise could have 

empowered them. These observations suggest the need to better-inform adolescents by also better 

sensitising their parents25. Evidence suggests that parental attitudes (discussion with children on puberty and 

physical body changes) play a large role in adolescent sexual behaviour, and that frequent, open and positive 

sexuality communication between adolescents, parents, teachers and peers decreases risky sexual behaviour 

and promotes positive behaviour – including delaying sexual activity and promoting contraceptive use26. 

 

There are more discussions on puberty and physical changes between children and teachers at the primary 

school level. Results indicate that many children (62.5%) confirmed to have been taught about puberty and 

physical body changes at school with sex analysis showing 61.1% for boys and 63.7% for girls (Annex G2). 

Examination by level of education revealed that almost all children in standard seven (95.2%) against 18.7% 

for standard four had been taught on puberty and physical body changes at school (Annex G2). This revealed 

a huge disparity amongst the lower and higher classes on being taught on puberty at school. With regards to 

district analysis, Iringa DC (69.9%) showed high levels of children (10-14 years) being taught on puberty at 

school while the other three districts had 59.6%, 60.2% and 60.2% respectively for Iringa MC, Kilolo DC and 

Mufindi DC (Annex G2). A Chi-square analysis on children taught on puberty and physical body changes at 

school showed significant difference between the intervention district and non-intervention districts with 

Iringa DC/Iringa MC (p= .018), Iringa DC/Kilolo DC (p= .015) and Iringa DC/Mufindi DC (p= .015).  

 

However, a teacher from Kilolo DC (non-intervention) highlighted that children in his school, especially girls 

are not well informed on basic life skills because teachers have limited time to educate them about basic life 

skills (including puberty issues). This was attributed to the school timetable which does not give priority to 

teaching children on basic life skills, unlike in the intervention district where children listen to Sara radio 

episodes during school hours in the afternoon. The difference at district level on children taught on puberty 

can be attributed to dissemination of SRH information through the Sara radio episodes broadcasted through 

Ebony FM and TBC during school hours when children are still at school. Overall, these findings indicate that 

the school system provides a platform for adolescent children to be taught or provided with significant 

information on sexual maturation and related issues (basic life skills).  

 
Regarding source of information on SRH issues, many children (64.1%) mentioned school/teachers, while 

37.7% mentioned parents/family members and only 5.8% mentioned radio (Figure 4). Data also shows that 

radio is the only third most likely source of information on SRH for primary school children after 

teachers/school and parents and a combination of these sources should be used for intervention in this 

regard.  

 

 

 

                                                           
25 https://www.popcouncil.org/uploads/pdfs/2015STEPUP_ParentsGhanaBrief.pdf 

26 https://www.popcouncil.org/uploads/pdfs/2015STEPUP_ParentsGhanaBrief.pdf  

https://www.popcouncil.org/uploads/pdfs/2015STEPUP_ParentsGhanaBrief.pdf
https://www.popcouncil.org/uploads/pdfs/2015STEPUP_ParentsGhanaBrief.pdf
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Figure 5: Percentage of children’s source of information for SRH 

 
 

Preference source of information is important considering the need to improve knowledge levels for SRH as 

it might suggest an entry point. Overall, many children interviewed during the evaluation preferred to have 

SRH information from the school/teachers (48.2%), family (32.3%) and only 0.7% preferred the radio (Table 

16). An examination by district indicates that only 1.5% of children from Iringa DC preferred the radio as 

source of information for SRH issues (Table 16). Regarding school/teachers as source of SRH information, 

Mufindi DC and Kilolo DC recorded the highest number of children with 54.9% and 51.6% respectively while 

Iringa DC and Iringa MC had the least number of children with 43.1% each (Table 16). The assumption was 

that, because of the SRP in Iringa DC many children would have preferred the radio (as they indicated that 

they enjoy listening to Sara radio episodes – see Section on Sara radio programme (SRP) information) and 

the school/teachers as source of SRH information. However, a considerable proportion would prefer to 

receive the information from their parents (32.3%; Table 16). It is possible that they prefer the more 

personalized discussion of SRH related issues that may be had with parents. However, parents are not 

fulfilling this role adequately to their adolescents’ needs. 
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Table 15: Percentage of children (10-14 years) on preference of source of information on SRH 
Background 
Characteristic
s 

Famil
y 

Parents/ 
guardian
/ family 

Religiou
s leaders 

School/ 
teacher

s 

Dram
a 

Health 
facilit

y 

Radi
o 

Televisio
n 

Newspaper
s 

Interne
t 

Other 
specif

y 

Don’
t 

kno
w 

No 
respons

e 

Total 
(N) 

Sex                             

Boy 28.3 3.3 0.3 50.9 0.2 10.5 0.9 0.2 0.2 0.2 1.4 3.2 0.6 664 

Girl 36.1 4.3 0.0 45.5 0.1 8.8 0.4 0.1 0.0 0.0 1.0 2.3 1.2 692 

Age                

10 years 38.8 6.1 0.0 39.1 0.3 7.5 1.4 0.0 0.0 0.3 0.7 5.1 0.7 294 

11 years 37.0 4.3 0.8 38.9 0.0 10.1 1.6 0.0 0.4 0.0 1.2 4.7 1.2 257 

12 years 33.7 1.8 0.0 53.2 0.0 7.1 0.0 0.4 0.0 0.0 0.4 1.8 1.8 282 

13 years 26.2 3.4 0.0 53.9 0.0 12.5 0.3 0.3 0.0 0.0 2.2 0.6 0.6 321 

14 years 24.8 3.5 0.0 56.9 0.5 11.4 0.0 0.0 0.0 0.0 1.5 1.5 0.0 202 

Grade                

Standard 
4 

39.9 7.4 0.0 40.9 0.0 3.4 0.5 0.0 0.0 0.5 1.0 6.4 0.0 203 

Standard 
5 

37.4 4.1 0.6 36.5 0.3 12.0 2.0 0.3 0.3 0.0 0.9 4.1 1.5 342 

Standard 
6 

32.4 1.9 0.0 54.0 0.0 8.0 0.2 0.0 0.0 0.0 0.7 1.5 1.2 411 

Standard 
7 

24.0 3.8 0.0 55.8 0.2 12.5 0.0 0.2 0.0 0.0 2.0 1.0 0.5 400 

District                

Iringa DC 36.6 3.2 0.6 43.1 0.0 11.2 1.5 0.0 0.3 0.0 0.6 2.1 0.9 339 

Iringa MC 37.8 4.1 0.0 43.1 0.0 10.3 0.0 0.0 0.0 0.0 2.1 2.7 0.0 339 

Kilolo 29.2 3.2 0.0 51.6 0.3 8.6 0.6 0.0 0.0 0.0 0.9 4.1 1.5 339 

Mufindi 25.7 4.7 0.0 54.9 0.3 8.6 0.6 0.6 0.0 0.3 1.2 2.1 1.2 339 

Total 32.3 3.8 0.1 48.2 0.1 9.7 0.7 0.1 0.1 0.1 1.2 2.7 0.9 
135
6 

 

As a result of many children being taught on puberty and physical body changes at school, some children 

knew which teacher(s) to approach for SRH issues especially in Iringa DC. Overall, almost half of the children 

(53.3%) knew teachers to consult for SRH issues, with girls commanding 66.2% and boys 39.9% (Annex G: 

Sexual Reproductive Health Information). Knowledge on which teacher to consult for SRH increased with age 

as was revealed with results showing the 10 year olds (45.8%) and 14 year olds (63.9%) (Annex G: Sexual 

Reproductive Health Information). Iringa MC which is in urban area showed low levels of children knowing 

which teachers to consult for SRH (40.4%) compared to rural districts Iringa DC (67.6%), Kilolo DC (47.8%) 

and Mufindi DC (57.5%) (Annex G: Sexual Reproductive Health Information). Overall, Iringa DC which received 

intervention of the SRP had the highest percentage of children who knew which teacher to consult for SRH 

issues.  

 

Knowledge levels for keeping clean and healthy during the menstruation period for girls was below half across 

the four districts. Only 47.8% of girls confirmed to have knowledge on how to keep clean and healthy during 

menstruation (Table 17). Knowledge levels by level of education showed that children in standard five had 

the least (19.9%) and standard seven had more knowledge on how to keep clean and healthy during 

menstruation with 57.8% (Table 18). Further analysis by district revealed that Kilolo DC and Mufindi DC had 

children with the least knowledge levels on how to keep clean and healthy during menstruation with 34.8% 

and 29.8% respectively while Iringa DC had 47.2% and Iringa MC (40.7%) (Table 17). However, there was an 

increase in knowledge levels with increase in age as only 23.1% had knowledge to keep clean and healthy 

menstruation amongst 10 year olds compared to 62.4% amongst the 14 year olds (Table 17). A Chi-square 

analysis on children who know how to keep clean and health during menstruation showed no significant 
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difference between Iringa DC/Iringa MC (p= .152) while significant difference was showed between Iringa 

DC/Kilolo DC (p= .008) and Iringa DC/Mufindi DC (p= .000).  

 
Table 16: Percentage of children (10-14 years) who how to keep clean and healthy during menstruation 

Background 
Characteristics 

Yes No Don’t know No response Total 

Sex           

Boy 28.0 65.8 5.9 0.3 664 

Girl 47.8 46.7 5.3 0.1 692 

Age       

10 years 23.1 67.3 9.2 0.3 294 

11 years 20.6 71.2 7.8 0.4 257 

12 years 38.7 56.7 4.6 0.0 282 

13 years 50.2 45.5 4.4 0.0 321 

14 years 62.4 36.1 1.0 0.5 202 

Grade       

Standard 4 22.7 69.0 8.4 0.0 203 

Standard 5 19.9 70.5 9.1 0.6 342 

Standard 6 41.8 54.3 3.9 0.0 411 

Standard 7 57.8 39.0 3.0 0.2 400 

District       

Iringa DC 47.2 48.1 4.1 0.6 339 

Iringa MC 40.7 54.0 5.3 0.0 339 

Kilolo DC 34.8 58.4 6.5 0.3 339 

Mufindi DC 29.8 63.7 6.5 0.0 339 

Total 38.1 56.0 5.6 0.2 1356 

 

High knowledge levels in Iringa DC compared to Kilolo DC and Mufindi DC can be attributed to the impact of 

SRP while in Iringa MC can be argued as being in an urban area with access to media (both electronic and 

print) and support especially at household level (see Sara radio programme (SRP) information). Low 

knowledge levels on how girls can keep clean and healthy during menstruation can be attributed to low levels 

of discussion between children and parents and to some extent children and teachers, of which all these 

stakeholders are pivotal in educating children on SRH. This could also be part of the area primary schools 

should invest in both girls and boys as has been done in HIV interventions. It is an important part of hygiene 

not only for girls, but also boys and the school environment.  

 

Key message: Less than half of the children had knowledge on how to prevent pregnancy however 

knowledge levels of children increased with increase in age  

 

Regarding prevention of pregnancy, an overall 40.6% of children confirmed to have knowledge on how to 

prevent pregnancy while 55.8% did not have such knowledge (Annex G4). Analysis based on age revealed 

that younger children of 11 years had the least knowledge on pregnancy prevention with 20.6% while 56.1 

% of the 13 year olds and 62.4% of 14 year olds had higher levels of knowledge on pregnancy prevention 

(Annex G: Sexual Reproductive Health Information). Older children might now be involved in sexual activities 

and hence aware of consequences compared to the younger age groups. Kilolo DC and Mufindi DC have 

children who exhibit low knowledge on pregnancy prevention with 33.9% and 37.2% respectively while Iringa 

DC and Iringa MC display levels (48.1% and 43.4% respectively) which is higher than the other two districts 

(Annex G: Sexual Reproductive Health Information). A Chi-square analysis on knowledge on pregnancy 

prevention showed no significant difference between Iringa DC/Iringa MC (p= .159) while there was 

significant difference between Iringa DC/Kilolo DC (p= .001) and Iringa DC/Mufindi DC (p= .016). Knowledge 
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levels on pregnancy prevention are below half, which is worrisome since the new policy states that that once 

a girl gets pregnant she will not be allowed to enrol back into formal education. Regarding low knowledge 

levels on pregnancy prevention, TDHS (2015-16) revealed that condom use during premarital sex is not that 

high in Tanzania; only 37% of women and 41% of men reported that they used a condom the last time they 

had sex.  

 

Knowledge levels on chances of getting pregnant after having sexual intercourse once were also low with 

43.6% of children confirming that while boys and girls revealed 40.5% and 40.8% each, respectively (Annex 

G: Sexual Reproductive Health Information). These low knowledge levels especially on pregnancy issues 

might not trigger the desired attitude and practice needed to ensure continued enrolment and completion 

of upper primary education especially for girls. Given the known rates of early adolescent pregnancies, 

information on SRH generally and specifically on pregnancy prevention for children in primary schools in rural 

areas (Kilolo DC and Mufindi DC) may not be provided at the right time, that is before the onset of puberty 

and before children become sexually active. The average age at which young Tanzanians become sexually 

active (age of sexual debut) is 17 years and the median age of first marriage is 19 years compared to 25 years 

for women and men aged 25-49 years respectively (TDHS 2015/2016). Besides, the majority in the rural 

communities might consider the primary school age groups to be young to be taught such topics beyond the 

school boundaries especially communities that are not sensitised on SRH.  

 

Gender equality, equity and inclusion information 

 

Teaching gender equality and equity to children in primary school is important for achieving gender 

inculcating equality by empowering girls and boys to build self-confidence and self-esteem to claim their 

rights. The main argument is that every child has a right to reach their full potential, and gender inequality 

prevents this by limiting what they can and cannot do27. This was one of the key components that were taught 

to the children through the Sara radio episodes.  

 

Key message: Many children believe that they have an equal responsibility on undertaking 

household chores regardless of sex 

 

Many children agreed that both boys and girls should share equal responsibilities on household chores 

(67.0%) while 32.6% disagreed (Annex H: Gender equality, equity and inclusion). Further analysis based on 

age showed that younger pupils of 10 years of age had a lower percentage of children agreeing to equal 

responsibilities on household chores (58.2%) while the 14 years old pupils had a higher a percentage of 

children agreeing to equal responsibilities (71.8%, Annex H: Gender equality, equity and inclusion). There 

were high percentages of children who agreed on equally shared responsibilities on household chores across 

all districts with Iringa DC (67.8%), Iringa MC (73.7%), Kilolo DC (64.6%) and Mufindi DC (61.7%) (Annex H: 

Gender equality, equity and inclusion). A Chi-square analysis on children who think that boys and girls should 

share equal responsibility on household chores showed no significant difference between Iringa DC/Iringa 

MC (p= .816) and Iringa DC/Mufindi DC (p= .265) while Iringa DC/Kilolo DC showed significant difference (p= 

.006). This was further supported by majority of children disagreeing that only girls must undertake 

household chores (86.2%, see Annex H: Gender equality, equity and inclusion). 

 

                                                           
27 https://www.britishcouncil.org/voices-magazine/how-approach-teaching-gender-equality-boys-and-girls  

https://www.britishcouncil.org/voices-magazine/how-approach-teaching-gender-equality-boys-and-girls
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However, Iringa MC (non-intervention district, 73.7%) had more children agreeing to shared equal 

responsibility of household chores than Iringa DC (67.8%) which received SRP intervention. Mufindi DC had 

the highest number of children who disagreed with the statement that only girls should do household chores 

(90.6%) compared to Iringa DC with 87.9% (Annex H: Gender equality, equity and inclusion). Hence the 

intervention did not seem to have made a difference on the question of sharing of responsibilities between 

boys and girls.  

 

Key message: Children believed that education is important for both boys and girls and all of 

them must have equal opportunities to access education and adequate time to study  

 

Results regarding education indicate that the majority of children (91.2%) disagreed with the statement that 

education is more important for boys than girls (Annex H: Gender equality, equity and inclusion). Analysis by 

district revealed that Iringa MC had the highest percentage of children (95.3%) disagreeing with importance 

of education for boys than girls (Annex H: Gender equality, equity and inclusion). This is further supported 

by findings that many children disagreed that boys are intelligent than girls (Annex H: Gender equality, equity 

and inclusion) and a Chi-square analysis in that regard showed no significant difference across all districts 

with Iringa DC/Iringa MC (p= .642), Iringa DC/Kilolo DC (p= .642) and Iringa DC/Mufindi DC (p= .678). In 

addition to the importance of education and intelligence between boys and girls, the evaluation also revealed 

that majority of children (93.8%) disagreed with the statement that boys needed more time to study than 

girls (Annex H: Gender equality, equity and inclusion).  

 

Another important component of education assessed during the evaluation was access to education, and 

majority of children (87.8%) disagreed with the statement that boys must have preference than girls across 

all districts (Annex H: Gender equality, equity and inclusion). Furthermore, Iringa DC had the highest 

percentage of children (90.9%) disagreeing to boys having preference to access to education than girls while 

Iringa MC had 85.8%, Kilolo DC (85.5%) and Mufindi DC (88.8%) (Annex H: Gender equality, equity and 

inclusion). This was supported by all children disagreeing that it is acceptable for girls to discontinue school 

to get married (99.0%, Annex H: Gender equality, equity and inclusion) and a Chi-square analysis showed no 

significant difference between Iringa DC/Iringa MC (p= .316), Iringa DC/Mufindi DC (p= .244) and Iringa 

DC/Kilolo DC (p= .101).  

 

On equality of access to income, the majority of children (94.0%) disagreed on the statement that women 

must earn more income than male counterparts (Annex H: Gender equality, equity and inclusion). The 

findings were almost similar across all aspects of the evaluation by gender, age, level of education and by 

district. However, views regarding pursuance of careers showed that majority of children (60.0%) agreed with 

the statement that girls should take leadership positions at school, companies and politics (Annex H: Gender 

equality, equity and inclusion). There was a decrease in the percentage of children who wanted to see more 

women in leadership positions from low levels at school and even in politics. The idea of equality and 

inclusion of both gender especially in leadership might need more effort to be fully appreciated and accepted 

from access to education through to leadership at different levels and sectors of the economy.  

 

Overall, most of the children across all the districts expressed that there should be equality and equity for 

both boys and girls regarding all components of education. These views were also highly pronounced even 

in districts were the SRP was not implemented and this can be attributed to exposure to information from 

different interventions on gender equality and access to education. Equality on education was also reiterated 

by a district education official from Mufindi DC who mentioned that all children (boys and girls) have the 
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equal opportunity with regards to access to education, but their main concern was that some of the children 

were not completing upper primary education, especially girls due to early pregnancy. While efforts are being 

made to afford both boys and girls equal opportunities on education, a key informant from Mufindi DC (non-

intervention district) indicated that, “… there is always poor academic performance to girls than boys …”, this 

was largely attributed to girls lacking adequate time for private study at home because they perform many 

household chores than their fellow counterparts (boys).   

 

Key message: The majority of children are against violence in any form (i.e. gender-based) from 

their households to their schools and were highly aware of their rights at school  

 

Perceptions on gender-based violence were such that, 95.9% of children disagreed with the statement that 

it is acceptable for father to beat up mother (Annex H: Gender equality, equity and inclusion). These findings 

were also confirmed with results that indicated that an overall 97.0% of children disagreed with the 

statement that it is acceptable for boys to bully girls (Annex H: Gender equality, equity and inclusion). A Chi-

square analysis on acceptability of boys bullying girls showed no significant difference between Iringa 

DC/Iringa MC (p= .254) and Iringa DC/Mufindi DC (p= .265) while there was significant difference between 

Iringa DC/Kilolo DC (p= 001). The percentages of children who disagreed with boys bullying girls were high 

across the different characteristics of sex, age, standard level and by district. These findings on gender-based 

violence indicates that children acknowledge and appreciate non-violence especially at household level and 

even at school amongst their peers.  

 

Regarding child rights, 82.7% of children agreed with the statement that children have the right to say no to 

teachers who want to touch their thighs, buttocks and private parts (Annex H: Gender equality, equity and 

inclusion). Further analysis by district shows that the lowest percentage of children who agreed to having a 

right to say no to abuse by teachers was recorded in Kilolo DC (77.0%) while the highest was 87.6% in Iringa 

MC (Annex H: Gender equality, equity and inclusion). With regards to rights of children to be heard, a FGD 

with children revealed that, ‘’… after the we learnt from the radio program that students are supposed to 

participate in school committee meetings they decided to call their teacher and tell her about their right to 

attend those meetings whereby the school administration worked on it and allow them to start attend school 

committee meetings …’’.  

 

Results on corporal punishment revealed that, 53.4% of children agreed that it resulted in improved 

performance in class compared 46.3% who did not (Annex H: Gender equality, equity and inclusion). Having 

half of the children believing in corporal punishment might have negative implications on efforts to 

completely deal away with it. However, the ones who disagreed with corporal punishment might be 

influenced with teacher’s behaviour changes regarding disciplinary action for children. One FGD with children 

revealed that, ‘’… teachers have changed their position on corporal punishment as teachers have stopped to 

give harsh punishment to children and also that they have changed their teaching methods whereby at first 

teachers used to teach very fast in the class but since the SRP teachers started to teach them slowly and help 

them more to understand the content of the lesson …’’. The SRP has also given teachers more insight into the 

rights of children as was revealed by a key informant who stated that, ‘’… it is appropriate because it has 

helped us (teachers) to change from corporal punishment to alternative punishment which in other way 

helped us to maintain our environment because instead of corporal punishment students are given a task of 

planting flowers and watering it to make sure it grows well …”. This indicates a high awareness of children’s 

rights by both teachers and children, which might actually result in children reporting more cases of abuse 

should they happen.  
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With respect to inclusion of children with disabilities, most children (84.6%) disagreed with the statement 

that children with disabilities should not be mixed with the other children with no disabilities (Figure 5). An 

analysis by standard level shows that children in standard four had the lowest percentage of disagreement 

with mixing children with disabilities and those without (74.4%) while standard seven recorded 89.8% (Figure 

5). The percentage of children who disagreed on mixing children with disabilities and those without was 

lowest in Iringa DC (79.6%) against 88.2% in Mufindi DC (Figure 5). These findings might be indicative of the 

acceptance of children with disabilities with other children in the school environment. Despite the positive 

position by the children, the SRP was not implemented in such a way that it would include children with other 

disabilities that would make them not able to listen to Sara radio episodes on the radio.  

 

 
Figure 6: Percentage of children who think that children with disabilities should not be mixed with children with no disabilities 

 

Assertiveness, negotiation and decision-making information 

 

Key message: Children are assertive in telling and making decisions on what is right or wrong 

but there is need for more effort to reach desired levels 

 

Teaching children in primary school to be assertive and self-confident contributes to their social and 

emotional development. Children need to be able to identify their feelings, learn how to express themselves, 

and also believe that they have rights28.Overall, the majority of children (88.0%) confirmed that they can tell 

a friend if s/he is doing something that bothers him/her against 11.9% who could not (Annex I: Assertiveness 

and Negotiation). Eighty-four percent of children confirmed that they can tell their parents if they are doing 

anything that bother him/her (Annex I: Assertiveness and Negotiation). This indicates that majority of 

children are exhibiting traits of being assertive. There were slight differences on percentages of children who 

are assertive across the districts with Iringa DC recording 91.2%, Iringa DC (91.2%), while Kilolo DC recorded 

81.2% and Mufindi DC (88.5%) (Annex I: Assertiveness and Negotiation).  

 

Children must be able to make decisions based on knowing what is right or wrong, and/or good or bad. Many 

interviewed children during the evaluation (60.1%) disagreed with the statement that they can be influenced 

into doing anything with their friends while 39.8% agreed with the statement (Annex I: Assertiveness and 

                                                           
28 http://www.kellybear.com/TeacherArticles/TeacherTip74.html  

Agree, 15.3

Disagree, 84.6

Don’t Know, 0.1 No Response, 0.1

Agree Disagree Don’t Know No Response

http://www.kellybear.com/TeacherArticles/TeacherTip74.html
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Negotiation). The least percentage of children who can be influenced by friends was recorded in Iringa MC 

(35.4%) while Iringa DC and Kilolo DC had 42.8% and 42.5% respectively (Annex I: Assertiveness and 

Negotiation). This was further supported by a Chi-square analysis which showed a significant difference 

between Iringa DC/Iringa MC (p= .049) while there was no significant difference amongst Iringa DC/Kilolo DC 

(p= .605) and Iringa DC/Mufindi DC (p= .274). Further evidence showed that almost half of the children, 47.9% 

have broken rules because of others while 51.5% did not (Annex I4). These findings showed that many 

children who had broken rules because of others were from Kilolo DC (52.5%) and the least number came 

from Mufindi DC (43.7%) (Annex I: Assertiveness and Negotiation).  

 

Key message: Children have built confidence about themselves and were able to speak in front 

of groups 

 

The findings above also confirm on findings that 86.8% were children being able to speak confidently in front 

of a group (Annex I5). Eighty-nine percent of children from Iringa DC were confident to speak in front of a 

group against 81.4% in Kilolo DC, Iringa MC (86.7%) and Mufindi DC (89.7%) (Annex I: Assertiveness and 

Negotiation). A Chi-square analysis on speaking confidently in front of people showed no significant 

difference between Iringa DC/Iringa MC (p= .380) and Iringa DC/Mufindi DC (p= .589) while there was 

significant difference between Iringa DC/Kilolo DC (p= .010). This was also supported with evidence from one 

key informant (Iringa DC) who indicated that, “… I can see that there are many students who have changed 

their behaviour to be brave more than Sara …”. One head teacher (Iringa DC) also expressed that Sara radio 

episodes build a sense of confidence in the pupils on how to express their views in front of their teachers, 

since before the program, pupils were not able to express their views confidently and to build friendly 

relationships with their teachers. The majority of key informants further expressed that children have the 

courage to stand in front of a big crowd and express anything without fear or feeling shy. They have learnt 

from the programme and realise that they can also do it just like Sara. However, confidence and assertiveness 

need to be taught from the home environment and grow at school level. This was supported by a key 

informant from Mufindi DC, who asserted that, “… if children are mistreated at home and not given their 

rights and also when the food is a problem at home, they cannot defend and explain themselves, they lose 

confidence in class …”. This confirms the need to engage parents and community into the SRP for multi-

stakeholder support and potential continuity of the programme (see Effectiveness).  

 

Decision making and problem-solving skills need to be nurtured from an early age to focus children and to 

overcome hardships at school and in the community hence the importance of teaching these skills through 

the Sara radio episodes. A small percentage of children (29.5%) indicated that they could not solve difficult 

problems even if they try hard enough against 69.5% who could (Annex I: Assertiveness and Negotiation). 

Further examination of results by standard showed that children in standard four recorded the least 

percentage of children who could solve their problems (58.1%) compared to children in standard seven 

(76.5%) (Annex I: Assertiveness and Negotiation). Many children from Iringa DC (77.9%) revealed that they 

could solve their problems compared to Iringa MC (74.3%), Kilolo DC (65.8%) and Mufindi DC (69.6%) (Annex 

I: Assertiveness and Negotiation). A Chi-square analysis of children who could solve difficult problems across 

districts showed no significant difference between Iringa DC/Iringa MC (p= .365) while there was significant 

difference amongst Iringa DC/Kilolo DC (p= .003) and Iringa DC/Mufindi DC (p= .040). Evidence from key 

informant interviews show some children taking bold steps in solving their problems. One key informant gave 

an example of a young girl from Kitanewa primary school (Iringa DC) who was forced to get married by her 

parents but denied accepting that and reported the matter to the teacher and the village leadership 

intervened and helped to stop that child from getting married and she returned back to school. This 
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demonstrates that children are getting the courage to solve difficult problems because of what she heard 

from Sara radio episodes and what they are taught by their teachers at school.  

 

Child rights, safety and protection information 

Learning about child rights empowers children and adults to bring about change in their immediate 

environment and the world at large to ensure that the rights of all children are fully realised. Child rights 

education is teaching and learning about the provisions and principles of the Convention on the Rights of the 

Child and the ‘child rights approach’ – in order to empower both adults and children to take action to 

advocate for and apply these at the family, school, community, national and global levels. Child rights 

education promotes a vision, articulated in the Convention, that “the child should be fully prepared to live 

an individual life in society, and be brought up in the spirit of the ideals proclaimed in the Charter of the 

United Nations, and in particular in the spirit of peace, dignity, tolerance, freedom, equality and solidarity”29.  

 

Key message: Majority of children in the four districts can talk about their rights and report case 

of abuse their parents, teachers and the police  

 

Majority of children (89.3%) were confident that they can talk about their rights against a mere 5.6% who 

could not (Table 18). Examination of results by standard indicates children in standard 6 and 7 had recorded 

higher percentage on being able to talk about rights (92.9% and 92.5% respectively) compared to children in 

standard 4 and 5 with 82.8% and 85.1% respectively (Table 18). Iringa DC had the highest percentage of 

children who can talk about their rights (94.1%) compared to non-intervention districts of Iringa MC (90.9%), 

Kilolo DC (82.0%) and Mufindi DC (90.3%) (Table 18). This was further supported by a Chi-square analysis 

which showed no significant differences amongst Iringa DC/Iringa MC (p= .130), Iringa DC/Mufindi DC (p= 

.246) while there was a significant difference between Iringa DC/Kilolo DC (p= .000).  

 
Table 17: Percentage of children who think they can talk about their rights 

Background Characteristics Yes No Don’t know 
No 

response 
Total 

Sex           

Boy 91 8.7 0.3 0 664 

Girl 87.7 11.6 0.3 0.4 692 

Age       

10 years 85.4 14.3 0.3 0 294 

11 years 82.5 16.3 0.4 0.8 257 

12 years 94.3 5.7 0 0 282 

13 years 92.2 6.9 0.6 0.3 321 

14 years 92.1 7.9 0 0 202 

Grade       

Standard 4 82.8 17.2 0 0 203 

Standard 5 85.1 13.7 0.6 0.6 342 

Standard 6 92.9 6.6 0.2 0.2 411 

Standard 7 92.5 7.2 0.2 0 400 

District       

Iringa DC 94.1 5.6 0.3 0 339 

Iringa MC 90.9 9.1 0 0 339 

Kilolo DC 82.0 16.8 0.6 0.6 339 

Mufindi DC 90.3 9.1 0.3 0.3 339 

Total 89.3 10.2 0.3 0.2 1356 

                                                           
29 https://www.unicef.org/crc/index_30184.html  

https://www.unicef.org/crc/index_30184.html
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The high percentages of children who can talk about their child rights even in districts where the Sara radio 

episodes where not broadcasted can be attributed to other external factors. Across the non-intervention 

districts, key informants indicated the Tuseme clubs as playing a pivotal role in improving knowledge on child 

rights and awareness on basic life skills. In Kilolo DC, one key informant indicated that there was a Non-

Governmental Organisation (NGO) called CASEC that was worked with 10 primary schools in the district 

educating children on basic life skills and health issues through the established health clubs. Furthermore, 

key informants from (Mufindi DC, Kilolo DC and Iringa MC) indicated that a project in their district called 

Tusome Pamoja implemented by RTI and funded by USAID might have positive trickle downs effects on 

children issues. In Mufindi DC there was Tusome Pamoja project implemented by RTI which was initially 

implemented in 58 primary schools, but they have now been increased to 75 out of 147 schools in the district. 

These schools under Tusome Pamoja were being empowered through Parent Teacher Partnership (PTP) built 

through the project to solve children’s educational challenges through combined efforts from the community 

and the school staff. RTI have established UWAWA (Umoja Wa Wazazi) parents to make follow up on their 

children at school. Another key informant from Mufindi DC further indicated that girls were not allowed to 

stand on their own and demand their rights but now the situation is slowly changing.  

 

Regarding reporting of child abuse, ninety-five percent of children would report to their parents while ninety-

five percent also expressed that they would report to the teacher if abused (Annex J: Child rights, safety and 

protection). Eighty-six percent of children expressed that they can report cases of abuse to the police while 

13.3% could not (Annex J: Child rights, safety and protection). The district with the highest number of children 

who could report to the police was Iringa MC (93.8%, non-intervention district) followed by Iringa DC (87.9%, 

intervention district), and other non-intervention districts, Mufindi DC (83.8%) and Kilolo DC (81.4%) (Annex 

J: Child rights, safety and protection). Regarding that children can report to police for abuse, a Chi-square 

analysis showed that there was significant difference amongst Iringa DC/Iringa MC (p= .008) and Iringa 

DC/Kilolo DC (p= 0.019) while there was no significant difference between Iringa DC/Mufindi DC (p= .123). 

 

Findings show that children facing problems were highly likely to sit together and do some investigation 

before reporting to the teacher and once they find the truth they report to their teacher. A teacher from 

Iringa DC indicated that, ‘’… there was an orphan living with her aunt and the aunt is a drunkard and forgets 

to take care of her family so the child was not eating (starved), and then children did an investigation and 

reported to the teacher, then we went and faced the aunt and told her children rights and then she understood 

them changed her attitude, bought uniforms for her niece and she start giving light to the child through her 

phone at night so that she can study …’’.  A key informant from Iringa MC stated that, ‘’… students are aware 

of their rights, for example, one child was punished at a certain school, but a group of more than 20 children 

went to report this to the District Social Welfare Officer that their fellow has been humiliated ...”; “… I have 

another example of a child who was tortured by her aunt by burning her throughout her body, and we are 

still working on the case …” and “… we can receive more than 100 cases for child rights violation for a month, 

sometimes we receive more than 25 cases per day who come for such matters to find solutions …”. 

 

There were high percentage of children who could report cases of abuse and child rights violations in Iringa 

MC (non-intervention district) can be attributed to efforts made by other organisations. In Iringa MC there 

are various projects running in the district that could positive trickle downs effects on children’s awareness 

and these included Tuseme clubs (there brochures on various issues and t-shirts with key messages), 
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UWAWA30 (Ushirikiano wa Wazazi na Walimu) program which links between parents, teachers and children 

where main task of monitoring these children has been given to parents, and introduction of new subjects 

called ‘Uraia na Maadili’. The key informant from Iringa MC stated that, ‘’… the new curriculum introduced 

for standard three and four introduced a subject called Uraia na Maadili, this has been taught in religious 

schools for long and not in government schools but seems now the government has realised the importance 

of this, this to me is the government support towards delivering basic life skills …”. Another key informant 

from Iringa MC acknowledged the role played by the media in raising awareness on child rights and basic life 

skills and indicated that, “… there are various radio and television programs aiming at delivering and 

equipping basic life skills to children across the country ...”. 

 

Many children expressed that they would report cases of abuse and child rights violation to the village leaders 

(69.1%) followed by police (42.1%) while only 5.7% would report to the teachers (N=1119, Figure 6). Iringa 

DC had the highest number of children who would report to village leaders (77.9%) while Iringa MC had 60.5% 

(Figure 6, Annex J: Child rights, safety and protection). Overall, girls demonstrated lower percentages of 

knowledge of where to report cases of abuse and child rights violations compared to their boy’s counterparts.  
 
Figure 7: Children's perceptions on where to report cases of abuse and child rights violation 

 
 

Reporting cases of child rights violations to parents, teachers and other responsible authorities by children 

in Iringa DC was an intended outcome of educating children on their rights as was cemented during the Sara 

radio episodes and other programs in other districts. The idea is for action to be taken against perpetrators, 

educate the perpetrators in the process and discourage the would-be perpetrators to child rights violation. 

Besides, knowing where to report cases of abuse and child rights violation (parents, teachers and police and 

other authorities) and actually reporting them was a key message in the Sara radio episodes. This was further 

supported by evidence from the evaluation that showed that eighty-seven percent of children knew of places 

                                                           
30 This has been initiated through RTI TUSOME PAMOJA Project funded by USAID which has been operating for one 

year and half. They have made Teachers-Parents Partnership through (UWAWA), here there is representative of two 

parents for each class from kindergarten through to standard seven who make sure they solve problems facing children in 

their respective schools. Main issues they are involved in include ensuring discipline within the classroom environment, 

making follow ups on attendance in each class and to the parents of children who abscond school and any other issues as 

raised by pupils and/or teachers.  
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to go and report cases of abuse and child rights violation in their communities (Annex J: Child rights, safety 

and protection).  

 

Approximately twenty-six percent of children agreed that child labour is legal while 73.3% is disagreed (Annex 

J5). Standard seven (78.5%) had the highest percentage of children who disagreed with child labour while 

standard four had the lowest percentage with 64.5% (Annex J: Child rights, safety and protection). Majority 

of children who disagreed with child labour were from Iringa MC (80.2%), Mufindi DC (75.5%), Iringa DC 

(72.3%) and Kilolo DC (65.2%) (Annex J: Child rights, safety and protection). The 26.2% of children who agreed 

to child labour can be attributed to the difficulty by the children to draw the line where child responsibilities 

end and child labour begins. There is a need to clearly articulate to the pupils about their roles and 

responsibilities at home and what they should consider as child labour when doing household chores. There 

were indications that some children were refusing to undertake their responsibilities at home citing their 

right to play without even doing any household chores. A key informant from Iringa DC indicated that some 

parents were complaining that children had more understanding on matter related to them, which are 

attributed by understanding their rights and parents have limited understanding of child rights. Furthermore, 

parents complained that children are no longer performing household chaos as before and there was a need 

to make sure that the message of basic life skills is also delivered to parents.  

 

Children’s safety is also one of the components that children were taught through the Sara radio episodes, 

as it is important in reducing children’s vulnerability to dangerous elements in communities. Initiating 

conversations with strangers is considered an indicator for safety, and majority of children (86.9%) confirmed 

not initiate a conversation with a stranger putting them in a safer position (Annex J: Child rights, safety and 

protection). Furthermore, 73.2% of children also confirmed that they would turn down a request for a 

meeting or a date in a secluded place (Annex J: Child rights, safety and protection). Analysis by age show that 

the 10 year olds recorded the least percentage on turning down meeting in a secluded place (64.6%) while 

the 14 year olds had the highest percentage of 84.7% (Annex J: Child rights, safety and protection). This could 

be attributed to that younger children are not yet appreciating the potential danger and yet the older children 

(14 years) clearly understands the potential danger of meeting in secluded places. Mufindi DC recorded the 

least percentage of children who can turn down a meeting in a secluded place (66.1%), Iringa MC (78.8%) 

and the intervention district Iringa DC (74.6%) (Annex J: Child rights, safety and protection). A Chi-square in 

this regard showed no significant difference amongst Iringa DC/MC (p= .442) and Iringa DC/Mufindi DC (p= 

.940) but there was significant difference between Iringa DC/Kilolo DC (p= .039). Overall, percentages in the 

other two rural districts (Kilolo and Mufindi) were low, putting children at risk compared to Iringa MC which 

is an urban setting. However, children must be aware of a safe place where they can meet up and discuss 

issues as children in a community. In this regard, 69.4% confirmed to be aware of a safe place they can meet 

up and talk against 29.9% (Annex J: Child rights, safety and protection).  
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Figure 8: Percentage of children who can initiate a conversation with a stranger 

 

 

Early child marriage and pregnancy information 

 

Ending child marriage is critical for girls’ rights, health, wellbeing, and ability to survive into adulthood31. 

Where girls have completed their educational, they are more likely to pursue economic opportunities than 

to have children in their teenage years. Yet a host of structural, social, and financial barriers prevent girls’ 

enrolment and completion of primary education32. A small percentage of children (24.6%) revealed that they 

had knowledge of girls who had dropped out of school as a result of marriage against 75.1% who did not 

(Table 19). Analysis by gender highlighted that girls (27.9%) had more knowledge on girls dropping out of 

school than boys (21.1%) (Table 19). Examination by district indicates that Iringa DC recorded highest 

percentage (31.0%) of children with knowledge on girls who dropped out of school due to marriage compared 

to Iringa MC (21.2%), Kilolo DC (25.7%) and Mufindi DC (20.4%) (Table 20). A key informant from Iringa MC 

who affirmed that, “… in some years back, it was possible to find six to seven pregnancies in a year per school, 

but recently this rate has been reduced …”.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                           
31 https://www.brookings.edu/wp-content/uploads/2016/07/walker_girls_education.pdf  

32 McCleary-Sills et al. 2015 
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Table 18: Percentage of children (10-14 years) who know of a girl that has dropped out of school because of marriage 

Background Characteristics Yes No Don’t know Total 

Sex         

Boy 21.1 78.9 0.0 664 

Girl 27.9 71.5 0.6 692 

Age 
     

10 years 22.4 77.6 0.0 294 

11 years 27.6 72.0 0.4 257 

12 years 23.0 76.6 0.4 282 

13 years 24.6 75.1 0.3 321 

14 years 25.7 73.8 0.5 202 

Grade 
     

Standard 4 14.8 85.2 0.0 203 

Standard 5 30.7 69.0 0.3 342 

Standard 6 22.9 76.9 0.2 411 

Standard 7 26.0 73.5 0.5 400 

District 
     

Iringa DC 31.0 68.7 0.3 339 

Iringa MC 21.2 78.5 0.3 339 

Kilolo DC 25.7 73.7 0.6 339 

Mufindi DC 20.4 79.6 0.0 339 

Total 24.6 75.1 0.3 1356 

 

Findings revealed various reasons behind early pregnancies and marriages in all four districts. These 

perceived reasons can be identified as the root causes for early marriages and these could can be possible 

entry points for intervention addressing early pregnancies and early marriages. Of the children who 

responded to this question on early marriage (N=656), 16% indicated that children themselves want to get 

married followed by 14.0% who underlined peer pressure while 10.4% indicated that the girls want 

money/nice things and 4.1% mentioned poverty (Figure 8). An analysis of the reason that children want to 

get married by district illustrates that Mufindi DC had the highest percentage (21.5%) while Iringa DC had the 

least percentage (12.6%) (Annex K: Early pregnancy and child marriage). This low percentage of children who 

want to get married in Iringa DC can be attributed to the positive impact of key messages from Sara radio 

episodes and other initiatives at school level that speak against early marriage and the importance of 

education. Iringa DC had the highest percentage (8.0%) against Kilolo DC with the lowest (2.4%) of children 

indicating poverty as the main drive behind early marriages (Annex K: Early pregnancy and child marriage). 

However, the reasons for early marriage does not reflect on the children’s perceptions of main perpetrators 

for these early marriages across the four districts. Half of the children (50.9%) mentioned parents as main 

perpetrators followed by children (8.4%) (Annex K: Early pregnancy and child marriage). Early childbearing 

may also foreclose a teenager’s ability to pursue better educational or employments opportunities limiting 

her personal development prospects. 
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Figure 9: Percentage of children's perceived reasons for early marriage 

 
 

A key informant from Kilolo DC clearly indicated that long distances travelled by children to go school were 

contributing to early pregnancies as they fall prey to men with motorcycles in exchange for sexual favours. 

Specifically, the key informant stated that, ‘’… there are many cases of Bodaboda guys who run away from 

their area due to such cases posed against them, as they harass girls for love affairs because of giving them 

free ride, in some cases girls are trapped to fall in love, thus early pregnancy and maybe marriage, ultimately 

drop out from school …”. Another key informant from Iringa MC clearly expressed concerns over early 

pregnancy and stated that, “… children are starting sexual relationship at childhood and this can end up with 

many possible outcomes like early pregnancy, HIV/AIDS and early marriage. There is a need for education and 

awareness to prevent early sexual relationship because it seems that children are not aware on that and the 

consequences …”.   

 

Children were asked whether it was acceptable for girls to drop out of school for marriage and the majority 

(94.2%) disagreed with only 5.5% agreeing (Annex K: Early pregnancy and child marriage). A chi-square 

analysis on whether it is acceptable for girls to get married before completion of primary education showed 

no significant differences across all districts with Iringa DC/Iringa MC (p= .166), Iringa DC/Kilolo DC (p= .435) 

and Iringa DC/Mufindi DC (p= .326). This was also complemented by results on children who indicated that 

they would postpone their marriage to a point when they reach at least 18/21 years. Eighty-four percent of 

children confirmed that they would delay their marriage until up until they reach at least 18/21 years (Annex 

K: Early pregnancy and child marriage). Analysis on delaying of marriage until reaching the age of 18 years, 

indicates that Iringa DC had the least percentage of children willing to delay marriages (82.9%) followed by 

Iringa MC (83.5%), Mufindi DC (83.8%) while Kilolo DC had the highest percentage of those willing to delay 

marriage (86.7%) (Annex K: Early pregnancy and child marriage). Findings clearly indicate the contribution of 

other factors in non-intervention districts on children willing to delay marriage and these interventions 

include: Tuseme clubs, Uraia na Maadhili, CASEC health clubs, Maarifa ya Jamii, Tusome Pamoja.  

 

It is also likely that the children who were willing to delay their marriage were also willing to delay sexual 

intercourse until marriage. This could largely be attributed to the negative perceptions children had on early 

pregnancy versus their education ambitions. Many children perceived that early pregnancy would result in 

them dropping out of school (60.2%), 11.4% running away from home while 10.8% indicated that it would 

result in early marriage and 6.0% perceive that they would end up supporting a child with limited resources 
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(Table 20). Many children perceived the negative impact of early pregnancy as dropping out of school clearly 

illustrating that education is of great importance to them which is also one of the objectives of the SRP, that 

is to increase enrolment, retention and completion of upper primary education. While having only 15.6% of 

children mentioning diseases is low, it was a positive indication towards UNICEF’s drive to reduce HIV/AIDS 

infections among the adolescent children in the region (Table 20).  
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Table 19: Percentage of children’s perceptions on negative consequences of early pregnancy 

Background 
Characteristics 

Nothing at 
all 

Dropping 
out of 
school 

Running 
away 
from 
home 

Early 
marriage 

Elders in 
the 

community 

Limited 
resources 

to 
support 
the child 

Child 
bearing 

below 18 is 
risky for 

both mother 
and child 

Diseases Death 
They lose 

their 
dreams/goals 

Other 
(specify) 

Don’t 
know 

No 
response 

Total 
(N) 

Sex 
             

  

Boy 0.0 62.5 10.1 10.7 7.1 6.5 14.0 15.5 3.5 2.9 7.8 11.9 1.8 664 

Girl 0.3 57.9 12.7 11.0 5.5 5.6 12.0 15.6 5.1 1.9 6.1 15.8 2.3 692 

Age 
             

  

10 years 0.3 43.5 12.9 8.2 2.0 3.7 8.8 23.8 3.1 0.3 7.1 22.1 1.7 294 

11 years 0.4 54.5 8.2 6.6 4.3 2.7 3.9 17.5 3.9 0.8 5.1 21.0 4.3 257 

12 years 0.0 67.0 13.1 15.6 8.5 3.5 13.5 14.5 2.8 3.5 7.1 10.3 1.4 282 

13 years 0.0 68.2 13.7 14.6 10.0 9.7 17.4 10.3 5.9 4.4 7.8 7.8 1.6 321 

14 years 0.0 69.3 7.4 7.4 5.9 11.4 22.8 10.9 5.9 2.5 7.4 7.4 1.5 202 

Grade 
             

  

Standard 4 0.5 35.0 14.3 9.9 2.0 2.5 6.9 27.1 2.0 0.5 5.4 25.1 1.5 203 

Standard 5 0.3 55.3 8.2 7.0 3.8 3.5 7.0 17.8 3.8 0.6 5.8 19.9 3.5 342 

Standard 6 0.0 68.4 14.1 16.3 8.8 5.6 14.1 13.1 3.4 2.9 7.3 9.7 1.7 411 

Standard 7 0.0 68.8 10.0 9.0 8.0 10.5 20.0 10.2 6.8 4.2 8.2 7.2 1.5 400 

District 
             

  

Iringa DC 0.3 64.0 10.0 13.9 8.0 6.8 16.5 10.9 4.1 1.5 6.5 12.7 3.2 339 

Iringa MC 0.0 72.9 7.4 5.3 5.9 5.3 13.0 17.7 6.8 4.4 9.4 7.4 0.9 339 

Kilolo DC 0.3 50.1 14.2 13.3 7.1 9.1 10.9 17.7 2.4 1.2 6.8 18.3 0.9 339 

Mufindi DC 0.0 53.7 14.2 10.9 4.1 2.9 11.5 15.9 3.8 2.4 5.0 17.1 3.2 339 

Total 0.1 60.2 11.4 10.8 6.3 6.0 13.0 15.6 4.3 2.4 6.9 13.9 2.1 1356 
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Water, sanitation and hygiene (WASH) information  

 

Most health problems are directly or indirectly associated with environmental sanitation33. Most illnesses 

could be associated with personal hygiene and sanitation of the pupils. Besides impacting on school 

attendance, the resulting burden of diarrhoeal diseases and parasitic infestations has a negative impact on 

students' growth, nutritional status, physical activities, cognition, concentration in class and school 

performance34. Children were asked to identify critical points of handwashing, and the majority identified 

after using the toilet (90.1%), before meals (73.5%) and 52.2% for after meals (Figure 9). The majority of 

children identified after using the toilet as a critical point of handwashing despite the fact that some of the 

visited primary schools during the evaluation did not have toilets and water points for handwashing. This is 

also against the background that only 42.3% of children confirmed to have a water source for handwashing 

outside the toilet versus 57.7% who indicated that they did not (Annex L: WASH).  
 
Figure 10: Percentage of children who know of critical points for handwashing 

 
 

However, children mentioned a few reasons for them to consider washing their hands at different critical 

points of handwashing. Many children mentioned to avoid illness (73.9%), to kill germs (19.0%) and 9.6% to 

remove odour (Table 21). However, a very low percentage of children agreed on the importance of washing 

hands with soap (18.9%) while 80.8% disagreed (Annex L: WASH). These low levels of understanding the 

importance of handwashing with soap might compromise the need for washing hands, soap plays a key role 

in the killing of germs and bacteria as earlier mentioned by the children. In this regard, more emphasis should 

be put on washing hands using soap. However, if handwashing points at school and even at households do 

not have soap, children might consider that as an unimportant aspect of washing hands. Overall, the low 

levels on importance of soap for handwashing was revealed across all the districts.  

 

 
Table 20: Percentage of children who mentioned reasons for washing hands 

Background 
Characteristics 

To kill 
germs 

To 
remove 
odour 

To 
remove 

dirt 

To feel 
clean 

To avoid 
being ill 

Other 
(specify) 

Don’t 
know 

No 
response 

Total 

                                                           
33 https://www.unicef.org/wash/nigeria_65452.html  

34 https://www.omicsonline.org/open-access/primary-school-pupils-in-kenya-learn-and-practice-good-hygiene-2375-

4494-1000267.php?aid=65936  
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https://www.omicsonline.org/open-access/primary-school-pupils-in-kenya-learn-and-practice-good-hygiene-2375-4494-1000267.php?aid=65936
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and 
hygienic 

Sex                   

Boy 19.9 9.6 39.0 20.3 75.6 0.3 0.5 0.6 664 

Girl 18.2 9.5 39.5 20.2 72.3 0.4 1.3 1.0 692 

Age 
          

10 years 22.4 13.6 39.5 21.8 69.7 0.0 1.0 1.4 294 

11 years 19.8 8.6 39.7 16.0 67.3 0.4 1.9 0.4 257 

12 years 18.4 11.3 39.0 27.7 76.2 0.0 0.7 1.1 282 

13 years 17.4 8.1 39.6 20.9 80.4 0.0 0.3 0.3 321 

14 years 16.3 5.0 38.1 12.4 74.8 2.0 0.5 1.0 202 

Grade 
          

Standard 4 21.2 16.3 37.4 26.6 71.9 0.0 1.5 1.5 203 

Standard 5 21.6 7.6 41.2 14.6 66.7 0.3 1.5 0.6 342 

Standard 6 17.8 11.7 37.7 26.5 79.8 0.0 0.5 0.7 411 

Standard 7 17.0 5.8 40.0 15.5 75.0 1.0 0.5 0.8 400 

District 
          

Iringa DC 21.5 7.7 44.0 13.9 74.6 0.0 0.0 0.6 339 

Iringa MC 23.6 4.1 29.5 15.3 79.1 0.3 0.3 0.0 339 

Kilolo DC 18.0 16.8 42.8 28.6 69.6 0.3 2.1 0.9 339 

Mufindi DC 13.0 9.7 40.7 23.3 72.3 0.9 1.2 1.8 339 

Total 19.0 9.6 39.2 20.3 73.9 0.4 0.9 0.8 1356 

 

Children do not drink enough water during the school day and the resulting dehydration contributes to 

continence problems. One important part of treating these problems is an adequate and regular intake of 

clean water during the day35. Regarding availability of clean drinking water at primary schools, only half of 

the children (58.3%) confirmed to have clean drinking water at school (Table 41). With few schools having 

clean drinking water for children, a lot of children are exposed to dehydration and potential illnesses from 

drinking untreated water. Further examination of the results by district reveal that Iringa DC had the least 

percentage of children confirming availability of clean water at school (52.5%) followed by Mufindi DC 

(56.6%), Kilolo DC (60.2%) and Iringa MC (64.0%) (Annex L: WASH). However, majority of the children from 

the surveyed schools (90.7%) are aware that drinking water must be treated even if it looks clean (Annex L: 

WASH). Additional information that compliments results on availability of clean drinking water at school and 

drinking treated water are results on whether children drink water in which another person has dipped 

fingers. In this regard, all children (99.5%) indicated that they will not drink water in which another person 

has dipped fingers (Annex L: WASH). Overall, the majority of children across all districts demonstrated 

knowledge that water must be clean and treated before drinking.  

 

Some of these WASH components are also considered for indicators for child friendly schools and these 

include separate toilets for boys and girls for privacy. Ninety-three percent of children confirmed that they 

had separate toilets for boys and girls at their schools (Table 42). Analysis by district revealed high percentage 

of availability of separate toilets for boys and girls with Iringa DC (94.1%), Iringa MC (96.2), Kilolo DC (92.9%) 

and Mufindi DC (90.0%) (Table 42). However, half of the children (48.8%) confirmed that their toilets had 

privacy while the other half (50.2%) did not (Annex L: WASH). Another aspect that was investigated during 

the formative evaluation was the availability sanitary facility for disposal of female pads. Results revealed 

                                                           
35 https://www.omicsonline.org/open-access/primary-school-pupils-in-kenya-learn-and-practice-good-hygiene-2375-

4494-1000267.php?aid=65936  

https://www.omicsonline.org/open-access/primary-school-pupils-in-kenya-learn-and-practice-good-hygiene-2375-4494-1000267.php?aid=65936
https://www.omicsonline.org/open-access/primary-school-pupils-in-kenya-learn-and-practice-good-hygiene-2375-4494-1000267.php?aid=65936
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that only a mere 21.8% of the children confirmed on availability of sanitary facility for disposal of female 

against 72.6% who did not have the facility (Annex L: WASH). Privacy goes a long in ensuring that girls get the 

opportunity to clean up without fear of being seen by their peers. Reduced levels of privacy across the 

districts in these primary schools might affect attendance especially of girls when they are going through 

menstruation.   

 

Overall, findings in this section indicate that there were many questions where there were no significant 

differences on children’s KAP on SRP thematic areas across the intervention district (Iringa DC) and the 

control districts (Iringa MC, Kilolo DC and Mufindi DC). Where knowledge levels were high or low amongst 

the children, it was the same across the four districts except for differences on a few questions. There were 

many questions where there were significant differences under sexual reproductive health. Different 

programmes and projects targeting children in primary schools focusing on various aspects of basic life skills 

and child rights might have contributed to similarity in KAP levels between the intervention district and 

control districts. Attributing KAP level differences to the SRP in the intervention district might disregard 

current and on-going efforts from various development partners and stakeholders in primary schools 

(including government). Furthermore, this might also be an indication that the SRP focused on areas or 

themes that already had high KAP levels due to the various interventions.  
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Section IV: Analysis of findings based the formative evaluation criteria 

 

This section’s discussion on findings is attributed to the key formative evaluation questions under relevance, 

effectiveness, efficiency, equity and gender equality and sustainability indicated in the ToRs (Annex A). 

 

Relevance 

 

Are the underlying programmes assumptions of the program still relevant in the current context 

in Tanzania? 

 

UNICEF implemented the SRP in Iringa region because they already have an active engagement at 

government level, targeting to reduce HIV prevalence among adolescents and to build on Tuseme clubs that 

are already established and functional in the district. Besides, the intervention by UNICEF through Sara radio 

episodes was relevant and key for empowering children (10-14 years) to demand their rights (at home and 

at school) and this would enhance their ability to make informed decisions and complete upper primary 

education and reach their full potential for personal development and career aspirations.  

 

At the time of SRP implementation in 2016, Iringa DC had a high HIV infection rate (7%) amongst 

adolescents compared to other regions in the country (only behind Njombe with 9%), with girls being the 

worst affected36. Therefore, it was crucial to disseminate key messages (including messages on HIV/AIDS) to 

children (10-14 years) before they reach full adolescents so as to prevent/reduce chances of them engaging 

in risk behaviour and consequently reduce HIV prevalence amongst adolescents (especially girls) and to 

empower children to claim their rights and complete upper primary education. This was demonstrated by 

dissemination of information on HIV/AIDS (signs and symptoms and how it is spread) and other critical 

thematic areas targeting children behaviour change through radio episodes (see HIV/AIDS information). 

Overall, SRP covered many other key thematic areas that the Government of Tanzania is seeking to address 

through other efforts for example, completion of upper primary education, gender-based violence at all 

levels, WASH, SRH, corporal punishment and reducing early child marriages (see 

                                                           
36 https://www.unicef.org/tanzania/TNZ2017-HIV_factsheet.pdf  

https://www.unicef.org/tanzania/TNZ2017-HIV_factsheet.pdf
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Section III: Findings and discussions). The inclusion of children, other age groups that were not initially 

targeted by the SRP (children in standard 2 and 3) by teachers and head teachers to listen to Sara radio 

episodes does not only illustrate the relevance but shows the importance for children to possess such 

knowledge disseminated through the programme in the current context in Tanzania especially in the rural 

areas.  

 

To what extent is the SRP viewed as relevant to the economic, social, and cultural contexts in 

Tanzania?  

 

Findings revealed that the SRP was relevant for both boys and girls but even more for the girl child, as they 

were the most disadvantaged in terms of non-reported rape cases, tribal, traditional and cultural practices 

in Iringa DC that were detrimental to their personal development and ability to reach their full potential 

(including completion of upper primary education). The Masaai and Hehe tribes and many other tribes in 

Iringa DC and other surrounding communities were marrying off girl children (even as early as 9 years old) as 

part of their tradition and culture. In this regard, Tanzania has one of the highest child marriage prevalence 

rates in the world (37%)37, and on average, almost two out of five girls will be married before their 18th 

birthday. However, Iringa region had a low child marriage prevalence rate of 8.0%38 as of 2017. This has 

resulted in the decrease in the number of girls enrolling, being retained and completing upper primary 

education as the some of them get involved in sexual activities at an early age and pregnant, infected with 

HIV, get married and/or take care of the sick at home.  

 

However, knowledge gained by children (boys and girls) through different intervention programmes 

including the SRP has resulted in some cases being reported to responsible authorities and action taken to 

ensure that children are not married off and continue with their education and complete upper primary 

education. Reporting cases of abuse and child rights violation to responsible authorities was one of the 

intended outcome of the programme as this would contribute in reducing cases of child abuse and child 

rights violation in the community in the long-run. In cases where the children reported parents’ intention to 

marry them off, there were conflicts with tradition and culture, and child rights especially with the Hehe and 

Masaai tribe. However, these are the traditional and cultural shortcomings and conflicts the programme 

intended to address through empowering children. Besides, the proposition of the programme was aligned 

with Tanzania’s laws which makes it illegal to marry off a girl child while she still at school. The new Tanzanian 

law states that "any person who impregnates a primary school or a secondary school girl commits an offence 

and shall, on conviction, be liable to imprisonment for a term of thirty years"39. Consequently, this would have 

positive impact on enrolment for children, retention and completion of upper primary education, and this 

can result in more children especially girls contributing to economic activities at different levels.  

 

Evidence points out that the content broadcasted through TBC and Ebony FM was relevant and appropriate 

for the children mainly because this was addressing the challenges (as a result of economic challenges, 

societal acceptance and cultural background) that were already being faced by children (especially girls) in 

targeted age group in primary schools in rural setting of Iringa DC. The few parents who were aware of the 

                                                           
37 https://wunrn.com/2017/04/tanzania-national-survey-on-child-marriage/   

38http://tanzania.unfpa.org/sites/default/files/resourcepdf/Child%20Marriagge%20fact%20sheet%20English%202014_0

.pdf  

39 https://dhsprogram.com/Who-We-Are/News-Room/Tanzania-launches-crackdown-on-child-marriage-with-30-year-

jail-terms.cfm  

https://wunrn.com/2017/04/tanzania-national-survey-on-child-marriage/
http://tanzania.unfpa.org/sites/default/files/resource-pdf/Child%20Marriagge%20fact%20sheet%20English%202014_0.pdf
http://tanzania.unfpa.org/sites/default/files/resource-pdf/Child%20Marriagge%20fact%20sheet%20English%202014_0.pdf
https://dhsprogram.com/Who-We-Are/News-Room/Tanzania-launches-crackdown-on-child-marriage-with-30-year-jail-terms.cfm
https://dhsprogram.com/Who-We-Are/News-Room/Tanzania-launches-crackdown-on-child-marriage-with-30-year-jail-terms.cfm
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SRP indicated that it was appropriate as it helped children understand their rights and parents their 

obligations. Abuse of children and child rights violations by parents is largely embedded in societal 

acceptance and in cultural and traditional practices over the years. Furthermore, the program helped to 

reduce difficulties for parents to discuss some issues with their children because they are known from Sara 

radio episodes. Because of society, culture and tradition, parents in rural settings cannot discuss issues 

discussed in Sara radio episodes with children (10-14 years) as they are considered not ready to receive such 

messages (SRH, HIV/AIDS).  

 

Do the participants find the programmes enjoyable? What part of the programme do the 

participants most enjoy? 

 

The SRP was implemented at primary schools where children were gathered as boys and girls while listening 

to the radio episodes which were aimed at addressing different issues including gender equality, sexuality, 

child rights, equity and inclusion in development activities. Children enjoyed listening to issues that were 

usually discussed when boys and girls were in separate groups and this combination brought positive 

expectations among the children (see Sara radio programme (SRP) information). Furthermore, listening to 

Sara radio episodes at school as a group afforded the children an opportunity to do activities together without 

gender discrimination and these afforded children the opportunity to ask the teachers (teacher mentors) 

questions (this might have triggered enjoyment, greater participation of a large number of pupils (see Figure 

11) and the reported boost in self-confidence of the children).  

 

One head teacher expressed that the children enjoyed the program as they looked forward to listening to 

the next episode. Listening to Sara radio episodes was a sort of refreshment and entertainment 

(edutainment) to pupils as they were educated on basic life skills that were not an academic subject. Almost 

all children confirmed that they enjoyed listening to Sara radio episodes at school as it was educational and 

entertaining at the same time (see Table 11). Children also enjoyed the games and songs they sung after 

listening to the episodes. Additionally, the many characters in the Sara radio episodes associated with 

different themes and activities made it possible for children to associate themselves with characters and 

enjoy listening to the episodes. For example, some children enjoyed listening to the episodes because of 

some characters who were said to be funny and with many jokes. Besides, when children are at home in rural 

settings they do not get time to listen to the radio due to farm work and household chores and therefore 

listening to the episodes at school with friends was more fan and enjoyable.  

 

Effectiveness 

 

To what extent has the Sara radio program achieved its planned results?  

 

Through the SRP, TBC and Ebony FM broadcasted several episodes focusing on different themes targeting 

148 primary schools (see Background and context of the Sara Radio Programme). While findings show 

positive gains overall, not all primary schools were reached through radio broadcasting. Some primary 

schools never listened to the Sara radio episodes while others did not regularly listen to the episodes as a 

result of poor radio signal, broken down radios and inconsistent broadcasting from the radio stations (see 

Sara radio programme (SRP) information). Children who, listened to the episodes improved their knowledge 

to some extent in the different thematic areas (HIV/AIDS, SRH, WASH, child rights, child safety and 

protection) and the acquired knowledge might have triggered behaviour change as intended by the 

programme (see Section IV: Analysis of findings based the formative evaluation criteria).  
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Overall, the programme has made progress towards achieving the set objectives, especially improving 

knowledge on HIV/AIDS (for example 82.3% of children Iringa DC perceived unsafe sex to spread HIV virus 

against 73.7%, 75.2% and 76.7% for Iringa MC, Kilolo DC and Mufindi DC respectively) and also majority of 

children could speak confidently in front of people (see Assertiveness, negotiation and decision-making 

information). Knowledge levels were higher on some sections of different themes in non-intervention 

districts clearly demonstrating the contribution of government efforts and other development partners 

working on similar projects in the region (i.e. Tusome Pamoja, Tuseme clubs, disciplinary teachers in schools, 

AIDS Action clubs). Evidence from children and key informants points out that SRP might have encouraged 

pupils not to miss schools and complete their studies but this also has to acknowledge the impact of free 

education policy by the government. The free eduction policy implemented the removal of all forms of fees 

and contributions: “Provision of free education means pupils or students will not pay any fee or other 

contributions that were being provided by parents or guardians before the release of new circular.” With this 

policy, the government brings Tanzania in line with the target of Sustainable Development Goal 4 which 

requires States to ensure that everyone “completes free, equitable and quality primary and secondary 

education”40.  

 

 Additionally, SRP contributed to improved capacity and skills in children to negotiate, solve problems and 

make informed decisions in various circumstances with knowledge gained (see all Annexes I1 – I6) . Many 

primary schools involved in the evaluation demonstrated progress towards being child friendly, for example 

teachers acknowledging that they are no longer using corporal punishment (see Child rights, safety and 

protection information), availability of ablution facilities (see Water, sanitation and hygiene (WASH) 

information) and also availability of clean drinking water in some primary schools.  

 

One key informant from Iringa DC indicated that the overall target (improving knowledge and triggering 

behaviour change) for the SRP was not reached as they did involve the community, trained teachers were 

few, did not involve local leaders to improve their knowledge levels and they (local leader, community 

members) could have played a key role in improving KAP in thematic areas taught through Sara radio 

episodes. The primary schools in the surveyed districts were facing challenges in aspects embedded in child-

friendly concepts that required structural improvements like availability of clean drinking water, toilets and 

adequate furniture in the classrooms.  

 

To what extent has the SRP various episodes amongst school children contributed to the 

behaviour changes or their peers and the communities at large?  

 

Discussions with children and parents revealed that there have been changes in behaviour as a result of SRP 

in different aspects of different topics that were broadcasted in the Sara radio episodes (see all sub-sections 

of Section 3). One teacher from Iringa DC expressed that before the SRP there were several cases on early 

pregnancy among children in primary schools but since the implementation of the Sara radio episodes there 

were reduced cases as children were now aware of the implications of early pregnancy. Children also 

improved on cleanliness and personal hygiene through key messages on WASH and SRH (see Sexual and 

reproductive health (SRH) information). Regarding school retention and completion of upper primary 

education, there is no concrete evidence that can be attributed to the SRP since there were factors at play in 

these communities.  Sara radio episodes reduced the use of abusive languages among children in the 

                                                           
40 https://www.un.org/sustainabledevelopment/sustainable-development-goals/  

https://www.un.org/sustainabledevelopment/sustainable-development-goals/
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community, arrogance reduced amongst school and cooperation between children themselves improved 

even outside of school as indicated by some key informants. Children talked more about their rights to play, 

rights to non-discrimination and non-violence against children. The reporting of child rights violations in 

Iringa DC has improved including neglect of children by parents, early marriage and corporal punishment by 

children as they become more aware on their rights and corrective measures have been taken in some 

instances (see Child rights, safety and protection information).   

 

Teachers in some schools were also said to have changed their behaviour (especially on not using corporal 

punishment) and aligned it with the dictates of SRP. On the part of the parents, SRP raised awareness on the 

roles and responsibilities of parents as teachers realised an increase on reports of parents abusing children 

at their households. Additionally, through the program, parents were able to control the retention of children 

by contributing and providing food to students/pupils hence facilitating teaching and learning more 

effectively. Teacher’s behaviour and teaching approach had improved to be more positive and gender 

sensitive to involve girls and disadvantaged children to participate in class (see Gender equality, equity and 

inclusion information). Teachers were now friendlier to children as they had moved from punishment to 

discipline for children who would have misbehaved and overall respect for children. This was more aligned 

to Objective 4 of the SRP, which aimed to model and endorse the concept of child friendly schools, life skill-

based education and behavioural objectives within UNICEF’s Integrated District Approach. Children are now 

able to report the problems they face at home to their teachers.  

 

Explain whether or not the episodes/topics and outputs of the Sara radio programme are 

consistent with the overall goal and attainment of its objectives; and whether or not the 

episodes and key messages of the Sara radio programme are cons istent with the intended 

impacts and effects.  

 

Key messages broadcasted in the Sara radio episodes were appropriate to the target population and 

consistent with the desired outcomes and results. Targeting young children of 10-14 years old (in standard 

4-7) was more appropriate to improve their knowledge and fostering behaviour change at the stage of a 

person’s growth when it is more important (see 
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Section III: Findings and discussions). Children listened to different important thematic issues that were 

aligned to UNICEF’s objectives to reduce HIV infection among the adolescents which was prevalent in Iringa 

region, improve the number of children that compete upper primary education (especially girls), reduce cases 

of early pregnancy due to children being married off by parents (especially girls), improve their decision 

making, solve problems and negotiation skills and generally for children to be aware of their rights (see 

Background and context of the Sara Radio Programme).  

 

Improved knowledge on child rights among children and the community would reduce cases of abuse and 

child rights violation while improving completion of upper primary education (especially girls) and children 

realising their full personal development potential. For example, education of boys and girls (especially girls) 

on sexual reproductive health was aimed at improving their knowledge and prompting behaviour change 

before being sexually active so that they could make informed decisions on their sexuality and SRH without 

compromising their education aspirations (see Sexual and reproductive health (SRH) information). 

Knowledge gained through SRP better positioned boys and girls to negotiate, solve problems and make 

decisions that benefitted them and their peers. Children were already establishing traits of problem solving 

and decision making as they were investigating on problems discussed with their peers and eventually 

reporting the cases to the teachers. Children discussed issues learnt from Sara radio episodes among 

themselves and reporting these cases were key intended outcomes to the programme. However, SRP also 

intended for children to discuss these SRP themes with their parents. This was further supported by head 

teachers who indicated that the SRP reached the rightful audience because of the vulnerability of adolescent 

boys and girls to different life challenges, and the results would be devastating with inadequate guidance, 

skills and knowledge on basic life skills.  

 

What are the major factors influencing the achievement or non -achievement of the Sara radio 

objectives?  

 

Findings from the pilot district (Iringa DC) highlighted several issues that were emerging as major setbacks to 

the achievement of SRP objectives. One of the issues raised was the shortage of radios that were provided 

to the primary schools by UNICEF to facilitate the listening of the Sara radio episodes. This because, while 

UNICEF was targeting 40,000 children from standard four to seven, document review showed that there were 

approximately 68,774 in the 148 primary schools under the SRP, that 28,774 more children than planned for. 

Furthermore, of the 148 primary schools in the SRP, 136 of them had 200 or more children from standard 

four to children, which meant that there was an average of more than 80-100 pupils per radio set. Findings 

also reveal that there was a request of 715 radio sets to at least try to match up with the high pupil’s 

population against the 296 radio sets (working with 2 radios per school). However, working with the UNICEF 

standard of 30 pupils per radio set meant that there was need for approximately 2200 radio sets for the 148 

primary schools. Each school had two to three radios for the targeted four classes (standard 4-7) and this 

meant that some of the classes had to be combined when listening to the episodes.  

 

Furthermore, some of the radios in some primary schools easily broke down and the schools did not have 

the financial capacity and that the proposal to set aside finances to fix the radios would have to be approved 

by the government officials. Findings also revealed that the solar radios given to the primary schools (i.e. 

Kibena, Mibikimitali, Musuluti) for SRP had faults as they had poor charging system which resulted in radios 

not being able to re-charge its power supply unit and consequently failure to function (many radios failed to 

recharge generally and during overcast and cloudy days and children failed to listen to radio). Moreover, 
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radios in Ifunda and Msuluti primary schools were broken down in 2017 and no efforts have been made to 

repair them due to lack of financial resources. In fact, children from Ifunda primary school last listened to 

Sara radio episodes in October/November 2017. Additionally, children from Makatapoli primary school never 

listened to the Sara radio episodes from the onset of the program as there was poor radio signal for both TBC 

and Ebony, however, the teacher uses the SRP guide to teach children on the different aspects of the 

program. It was also mentioned that there were other primary schools that also never listened to the Sara 

radio episodes with the same reasons and this can also point out to limited follow up or monitoring of the 

program especially in far-to-reach communities.  

 

Findings revealed that some schools would combine the whole four classes (with a range of 200-350 children) 

to listen to the radio episodes as one group even though they had more functional radios at the school. This 

is because they were few trained teachers on the SRP and in some schools there were many classes and 

hence combining classes for listening to Sara radio episodes. These large groups made listening to the 

episodes difficult and ineffective as they are too big to control or difficult for all children to hear as the volume 

might be affected by the size of the listening groups (noise, see Sara radio programme (SRP) information).  

 

Furthermore, some schools visited during the evaluation had poor radio signal (i.e. Chamgogo, Mkulula) 

either from TBC or Ebony FM which were contracted for broadcasting Sara radio episodes and of which the 

radio stations had confirmed to be having coverage in the districts and to the intended schools. Non-

reception of signal in these schools negatively affected the ability of the children to listen to the radio 

episodes and definitely affected the potential to improve knowledge levels, attitude and practices in the 

different thematic areas (HIV/AIDS, SRH, WASH, children safety and protection). Contracting radio stations 

(both Ebony and TBC had poor signal 

in some communities even though 

TBC was a national radio) that have poor signal in the targeted communities might be evidence of limited 

consultations with the communities 

before the onset of Sara radio 

broadcasting. The argument is that 

with widespread consultations, 

UNICEF was supposed to identify 

hard to reach communities with 

regards to signals and provide pre-

recorded episodes from the onset of 

the program. However, even at later 

stages of the SRP implementation 

when UNICEF discovered that some 

schools had poor radio signals to 

listen to the radio, the issuance of 

pre-recorded episodes on flash disks was poor and those schools in need did not receive the flash disks to 

continue listening to Sara radio episodes. Non-issuance and/or delayed issuance of the flash disks by UNICEF 

to the schools that needed them negatively affected the targeted children to listen to the program.  

 

There is irregular broadcasting of Sara radio episodes by the radio stations and the school authorities 

indicated that they were not even informed when not broadcasting as they had to find out whilst gathering 

with the children waiting for the program. While there were some areas in the district with poor radio signal 

Figure 11: Pupils listening to Sara radio programme at Mkulula primary school 
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especially for TBC and Ebony, overcast and cloudy days presented a challenge to the majority of the schools 

as the radio signal would be poor and consequently cannot listen to the Sara episodes. Therefore, if in one 

week the radio station(s) do not broadcast the episodes and the second day of broadcasting is overcast and 

cloudy with poor radio signals at the primary schools, this would result in children not listening to the radio 

episodes for the whole week. This would further reduce the frequency they were supposed to listen to the 

Sara radio episodes per week (which two times per week) and consequently reduce the number of episodes 

to by children throughout the whole week and term in total and also reducing the messages broadcasted to 

children. This negatively affected the program since it was predicated on the primary audience (children 10-

14 years) listening to Sara radio episodes repetitively to improve knowledge levels and foster behaviour 

change (child rights, SRH, HIV/AIDS) and be encouraged to complete upper primary education.  

 

To what extent has Sara radio strengthened and complimented other related activities in the 

school and/or community? 

 

Sara radio episodes have strengthened and complemented many other activities in different primary schools 

including TUSEME clubs and children’s school committee to a large extent because nowadays there is active 

participation in these clubs and pupils are confident to ask questions and speak out (i.e. speaking confidently 

in front of people and reporting cases of abuse). Some of the programmes or clubs that were mentioned in 

the primary schools are: Sister-to-sister, Youth for real, Positive talk, AIDS action club, Tuseme club, Mabinti 

Tushike Hatamu and Male champions, all focusing on different but critical aspects in the lives of children 

especially those in primary schools in rural settings. Sara radio episodes cover a wide spectrum of thematic 

areas that it focused on and in this regard, it complemented the activities of these different clubs established 

in different primary schools. Not only did the SRP disseminate similar key messages but it reached many 

children across the geographical landscape at the same time through the radio. For example, SRP 

disseminated key messages on HIV/AIDS, SRH, WASH, child safety and protection, gender-based violence, 

importance of education and completing upper primary education, decision making, negotiation skills and 

child rights, which are all covered in the earlier mentioned clubs.  

 

Sara radio episodes have been trying to improve knowledge on basic life skills and also trying to ensure that 

children complete upper primary education and these are the same objectives as those of Tuseme clubs. 

Tuseme clubs encourage children to be aware of their rights and speak out on any issues of abuse and child 

rights violation and report to responsible authorities. SRP has complimented activities in Tuseme clubs in the 

sense that, the introduction of Sara radio episodes has reached many children and has spread knowledge 

faster and efficiently than the clubs. The same knowledge gained from the SRP has also improved knowledge 

levels of Tuseme club members and even their operationalisation.  

 

One teacher who attended a Tuseme training indicated that they were trained on how to protect and 

safeguard the rights of children specifically girls. The topics which were discussed during the training was 

violence against children (physical and psychological violence) and abusing children rights. The teacher 

confirmed that the activities and focus of Tuseme clubs is similar to that of the SRP. To avoid duplication of 

activities and the key messages, SRP can explore how efforts by different development partners can be 

combined into one and use the radio (complemented by print materials i.e. magazines with same message) 

to implement the programme as it reaches many children in different locations at the same time than small 

isolated efforts.   

 



 | P a g e  
 

8 

Efficiency  

 

Were the development and broadcasting of the Sara radio programme carried out in a cost-

efficient manner? How efficient was the fund disbursement mechanisms, program 

implementation and reporting at all levels? What factors impact the efficiency in fund 

disbursement implementation, and reporting? 

 

There were limited consultations through FGDs with children (approximately 6 FGDs with children and 

teachers in different primary schools (4%) at the district level that fed into the programme design and 

content. More important is the fact that consultations were more on content material and not on programme 

design. Khangarue Media did not have a guiding framework from UNICEF or the LGA to effectively undertake 

the few consultative discussions held at lower level as this could have assisted in obtaining key information 

to inform script writing and episode production.  

 

Furthermore, there was no messaging design framework (to coin more appropriate message for the target 

population) to guide Khangarue media in the production of Sara radio episodes, in addition to none existence 

of baseline information to provide substantial information to feed into the content. The designing of Sara 

radio scripts and episodes was met with several setbacks at design phase. According to Khangarue Media, 

UNICEF took long to review and provide feedback to content producers (Khangarue Media) and this affected 

the rate at which the scripts were finalised and episodes recorded for radio broadcasting. Initially it was 

agreed that, Khangarue Media41 produce episodes in batches of 30s but ended up producing batches of five 

or six because of the slow review and feedback delays from UNICEF. The indication is that UNICEF did not 

have adequate time to review and provide feedback to Khangarue Media so that they can produce the 

episodes. This negatively affected timely episode production as Khangarue Media would require feedback 

from UNICEF.  

 

The implementation of the pilot phase for the SRP costed USD $215,988.91 and this was spread across various 

program activities. These activities included: purchasing of radios (multiband and solar wind-up at USD 

$11,975.55); script and episode pre-production workshop; development of scripts and episode (Tsh. 

215,500,000); broadcasting of 100 episodes (Ebony FM Tsh. 85,000,000 and TBC Ths. 40,000,000); teacher 

orientation and training SRP facilitation and field visits to selected primary schools to check on SRP. Regarding 

the cost of broadcasting episodes on the radio, there was a huge discrepancy on the broadcasting prices per 

episode between Ebony FM and TBC as they charged Tsh. 850,000 and Ths. 400,000 respectively. This could 

have been rectified by the finding other small players in the broadcasting sector who would cover the desired 

geographical area at a reduced cost within the bracket of Tsh. 400,000 like the Ebony FM.  

 

Regarding fund disbursements, UNICEF transferred finances to Khangarue Media, which would then pay to 

the radio stations (TBC and Ebony FM) they contracted for the assignment. There were delays in funds 

disbursement to Khangarue Media mainly as a result of delays in episode production. Khangarue Media was 

not paid for months as one key informant clearly indicated that, ‘’… we could wait for 3 months for UNICEF 

to read developed scripts so that they could produce the episodes and ask for payment …The delay was not 

                                                           
41 Khangarue media is media consulting firm that was engaged by UNICEF for Sara Radio Programming and was involved 

in the design of the scripts and the content for the episodes, recorded and produced the Sara radio episodes, did 
the media buying for broadcasting the content and trained the teachers at the school level on the content.  



 | P a g e  
 

9 

after submitting the invoice but the process of get approval on specific deliverables (scripts and episode 

production) which took months and months. They had agreed to produce episodes in batches of 30, but 

because of their limited capacity we ended up producing 4-6 episodes per batch and these were also delayed. 

They do not have the capacity to even keep up with the workloads of programmes particularly this one …’’. It 

was also indicated that after delayed feedback and episode recording, UNICEF would request for changes in 

content and Khangarue Media had to re-record the episodes and this affected Sara radio episode 

broadcasting as at some point radio stations did not have new content. Therefore, delays in feedback and 

approval of scripts and Sara radio episodes delayed Khangarue Media from reaching agreed deliverables for 

payments and these delays cascaded to late payments of radio stations. This probably affected broadcasting 

of episodes and essentially programme implementation and consequently the desired outcomes and results.  

 

Regarding monitoring of the SRP activities, there was no mechanism for monitoring and evaluating the SRP 

to know how it was implemented by the radio stations. Khangarue Media indicated that there was not 

monitoring and evaluation framework and that they never got insight on how episodes were received by the 

beneficiaries and whether there was need for improvements or not. However, Khangarue Media received 

monthly broadcaster reports, which indicated episodes broadcasted. One key informant clearly indicated 

that, ‘’… there was no verification (from Khangarue Media) on whether the episodes were broadcasted or not, 

and the only way was to engage media monitoring services but that could be known if UNICEF had the 

expertise. If UNICEF did these (verification), the results were never communicated to Khangarue Media in the 

duration of the programme …’’. This was also further evident on monitoring costs for the program which 

showed USD $4974.88 for five days monitoring visits over the course of two years (which is about 2.3% of 

the total budget for the program). For efficient and successful implementation and monitoring of the Sara 

radio programming, there was need for both UNICEF and Khangarue Media to have full time staff dedicated 

to the programme to make regualr follow ups on broadcasting activities and also check on feedback from the 

beneficiaries.  

 

 

Is the Sara radio programme implemented in the most efficient way compared to alternatives?  

 

The SRP was implemented in an efficient manner, through the radio, as it reached a large population of the 

target population and wide geographical coverage across the districts. This is against the backdrop that the 

broadcasted Sara radio episodes were listened by many of the targeted 148 primary schools with a total of 

40,000 children in Iringa DC. However, based on evidence from this evaluation, combining radio with 

engaging school teachers, parents and clubs will optimise coverage of learners at a greater scale than if only 

radio or only clubs were used delivery channels. There was need to engage parents with children at primary 

schools in the SRP for orientation on what the program was trying to achieve for the children and 

communities at large.  

 

Broadcasting key messages to the target population through the radio would be cost efficient compared to, 

for example, conducting district wide meetings, workshops or seminars with children on a weekly basis for 

the duration of the program implementation to cover the wide spectrum of issues that were discussed in the 

radio episodes. Broadcasting Sara episodes through the radio was efficient considering that it disseminated 

information to the primary audience (children 10-14 years) and that it has potential to reach the secondary 

audience (teachers and parents) if they are encouraged to listen to the radio episodes. This can have positive 
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effects from both children and the parents and this might accelerate improvement in knowledge levels, 

behaviour change and completion of upper primary education.  

 

Having parents with knowledge on Sara radio episodes’ content can improve on their roles and 

responsibilities as parents and also upholding child rights. However, there is need to compliment this radio 

approach with additional material like visual aids that might assist teachers when elaborating on different 

themes and these can stimulate children’s interest, reading material (magazine format) for those interested 

in adding knowledge and the provision of flash disks with pre-recorded Sara radio episodes for convenience. 

While some key informants agreed that using the radio for the program was efficient, it was revealed that 

the episodes were short (15 minutes) and that the broadcasting partners (TBC and Ebony) had too many 

advertisements during the program and this disturbed the focus and interest of the children when listening 

to the episode. The key informant further indicated that because they were not consulted or engaged at 

design and planning, there were some important issues that were not addressed in the episodes. For 

example, she said that SRP content did not address the issue on food and eating taboo because in Iringa 

region there is a cultural practice which argues that there are foods which are special for men only, women 

and girls are not supposed to eat these foods. She further revealed that, “… I would prefer this bad cultural 

practice to be addressed by SRP episodes …”.  

 

Sara radio episodes were broadcasted twice a week with each episode having 15 minutes (in the afternoon 

from 1530-1600 hours42 of the selected days), that is 30 minutes of listening in total per week. Each episode 

focused on a particular theme and some themes had several episodes depending on the number of sub-

themes. Since the Sara radio episodes were broadcasted in the afternoon, it worked as a refresher activity 

where the children had to listen, sing and ask the teacher questions (edutainment). Continuous and repetitive 

Sara radio episodes broadcasting for years might result in improved understanding of the key messages and 

positive behaviour change by children with possibility for trickle-down effect to the parents and community 

as a whole. Programs on behaviour change would take a long period to finally begin to assess as to whether 

the program is yielding any positive results or not. After almost two years of SRP implementation, it might be 

too early to make an assessment of behaviour change however, there should be pointers for direction 

towards achieving the intended objectives of the program (behaviour change). Key informants at primary 

schools were not aware of the timelines for achieving program objectives, many of them had started realising 

positive changes with regards to children’s knowledge and behaviour change with children reporting more 

cases of abuse, talking about their rights, being assertive and confident in class and in society at large.  

 

Were inputs (human, equipment’s) to the programme supplied on time?  

 

A total of 296 teachers from 148 primary schools in Iringa DC were trained on how to facilitate of SRP at their 

schools. This meant that two teachers from each primary were trained and this was done mainly to ensure 

that there is continuity when one teacher is not available and even for both teachers to assist each other 

especially with large groups. Training was done before the onset of broadcasting of the Sara radio episodes 

to ensure that teachers were equipped when the program starts. However, school heads with primary 

schools in which the SRP was implemented were later oriented on the program. This might have resulted in 

school heads really not following up on the SRP and/or not offer any support as they had limited knowledge 

on how it was implemented. This might have prompted UNICEF to later consider orienting the 148 school 

                                                           
42 The episodes were indicated as 30 minutes because of adverts during Sara radio episodes programming.  
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heads on the SRP in Iringa DC and this was largely to make sure that the head teachers were aware of the 

project. Besides, head teachers having received management training from the government through UNICEF 

in other initiatives and this training equips them on managing any initiatives implemented in their schools 

even without being trained on the specific problem. There many initiatives implemented by many 

development partners in the education sector and many a times, the head teachers are involved, therefore 

reducing responsibilities from the head teachers to the teachers might actually improve on facilitation and 

general implementation of the SRP. Furthermore, it is important to note that training the head teachers on 

SRP does not result in effective and positive support to the program, but it is knowledge that if used 

effectively can yield positive results.  

 

Many teachers (148 teachers) trained on the facilitation of the SRP indicated that the training was important 

to them as it equipped them with skills they need to ensure that the sessions are effective and achieve set 

objectives. This is because the training also focused on the key messages that were going to be discussed in 

the Sara radio episodes and this improved on their knowledge and confidence in the facilitation process 

moreso, for discussion with children after the radio sessions. One teacher from Iringa DC reiterated that, ‘’… 

I received training which mainly focused on empowering children to be assertive and aware of child rights. All 

topics discussed were important and carried equal weight because they all aimed at equipping children with 

basic like skills. After the training I was felt confident to facilitate the Sara radio episodes though there were 

no additional refreshers training provided …’’. This clearly indicates the importance of the training that was 

offered to the teachers though there was need for follow up refresher sessions for further improvement and 

addition of new techniques. However, some findings showed that some teachers had limited knowledge on 

the content of the SRP, which might have compromised the quality of program facilitation and certainly the 

intended results. Teachers mentioned that the period of training they received was very short (one-day 

orientation of the SRP and a 3-day training on facilitation of the SRP and Tuseme clubs) for them fully grasp 

the concepts of the SRP facilitation. Again, teachers indicated that there were not engaged in refresher 

trainings on facilitation and probably trying to find ways to improve program delivery. However, document 

review showed a one-day reflection meeting with 296 teachers. The SRP was implemented for two years and 

there was only one reflection meeting with teachers on the implementation of the program and this could 

be detrimental to achievement of intended results and outcomes. Refresher trainings and more reflection 

meetings could have also worked as feedback channels and might have created a sense of ownership and 

togetherness among the teachers from the same district involved in a program implementation.  

 

Each primary school under the SRP was equipped with two-three radios of which some of them were solar 

charged radios largely to service areas that did not have electricity. The two-three radios were somewhat 

adequate, but this meant that a lot of classes had to be combined when listening to the Sara radio episodes 

(see Sara radio programme (SRP) information).  

 

Many key informants indicated that they could have worked with two radios even though they were 

inadequate, but the main problem is that they broke down early into the program and were never repaired. 

However, UNICEF clearly indicated that, because the SRP was at its pilot phase, they (UNICEF) were supposed 

to incur the costs of repairing the broken-down radios and/or replace the radios that could not be repaired. 

This could have facilitated listening to Sara radio episodes in the targeted primary schools and of course learn 

from the experiences (repairing of broken down radios) on how best the program implementation can be 

improved in the future. Besides radio breaking down, the number of radios distributed for the program 



 | P a g e  
 

12 

schools were inadequate and led to children listening to the episodes in large groups which were inefficient 

based on the dictates of the program.  

 

After UNICEF realised that there were some primary schools that were experiencing challenges with radio 

signals in their communities, these schools were supposed to be issued with flash disks. UNICEF was 

supposed to issue flash disks with pre-recorded Sara radio episodes so that children in targeted primary 

schools can continue to listen to the episodes even with poor radio signal. However, only 10 out of the 148 

primary schools were issued with flash disks with pre-recorded Sara radio episodes. The issuance of these 

flash disks which are already procured was met with challenges (i.e. content on some radio episodes had to 

be reviewed to be aligned with government education policy) and only a handful of schools got these and 

some of the procured flash disks are yet to be issued to the schools.  

 

Sustainability 

 

How were the communities and targeted audience engaged during program planning and 

implementation? Were the voices of children and youth included in the targeting process? How 

are the five outputs relating to each other in achieving education resu lts for children? 

 

UNICEF’s Sara radio episode producer partner Khangarue Media, undertook consultations district education 

personnel and at primary school level with teachers and children (10-14 years) to inquire on the content of 

information they wanted to listen to. These consultations were meant to provide input into the content 

material for broadcasting. These were undertaken in approximately five schools (representing only 3.3% of 

total number of primary schools in the district) and was too small considering that the program was 

implemented in 148 primary schools in Iringa DC. Thereforefore, only very few voices were included in the 

content of the Sara radio epidoes and not in designing and targeting progress for the program. Besides, from 

the 17 primary schools that were visited during the formative evaluation in Iringa DC, none of them confirmed 

to have been consulted or engaged in any way in the design of the SRP. This situation might create a gap 

between these stakeholders and the program and stakeholders might also disown the program indicating 

that it is a UNICEF program. Essentially, this does not create a sense of ownership which in many cases fosters 

sustainability of the program beyond external intervention. This is evident as stakeholders in primary schools 

with radios that broke down are not making any efforts to repair them and instead, they are waiting for the 

UNICEF to provide the funds to fix the radios. The program must be encouraging stakeholder support that 

should strengthen after intervention for continued programming.  

 

The current situation does not encourage continued Sara radio programming beyond UNICEF programming 

especially in the event that the radios given to school break down. This is largely attributed to the fact that 

there was limited/none consultation with head teachers (and schools as a whole) and parents of the targeted 

children and for them to take an active role in the implementation of the programme. Therefore, failure or 

unwillingness by the stakeholders at primary schools to raise financials resources (approximately Tsh 24,000) 

to purchase flash disks to use for Sara radio episodes is evidence of disowning the programme and leaving 

these responsibilities to the implementing partner, UNICEF. Additionally, there was limited absorption of 

local resources and capacities, knowledge and input into SRP design, and implementation which could have 

been very instrumental in achieving set objectives. A baseline survey could have revealed currently working 

systems that are improving knowledge on life skills and also local resources that the SRP could have been 

tapped to improve effectiveness and also sustainability. In this regard, a lot can be done to tap from this local 
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expertise in terms of Sara radio content which will re-invigorate and ensure continued excitement from 

listening to the radio program. 

 

What are the major factors that can influence the achievement or non -achievement of 

sustainability of the Sara radio programme? 

 

Teachers indicated that there is no support that specifically pointed towards ensuring that the program runs 

beyond UNICEF intervention. However, some teacher mentors indicated that they would use their personal 

resources to ensure that children continue to listen to the radio. Evidence showed that there was a teacher 

who sometimes told the students to gather around his house and use his solar panel as source of energy for 

the radio and let the students listen to the Sara radio program. But then again, the main question in such 

circumstances is, how long can these individuals continue using their personal resources to ensure continued 

programming? In the long-term, while such efforts are beneficial to the primary audience (children) they 

should be considered as short-term efforts while long term and sustainable mechanisms are being drawn. As 

UNICEF is considering scaling the SRP to Iringa MC, Kilolo DC and Mufindi DC, they should also craft and 

implement an exit strategy at the onset of the program implementation to build and absorb the local 

capacities for sustenance of the program beyond UNICEF. This is further worsened by the findings that there 

was very limited transfer of knowledge from the teacher mentors who were trained by UNICEF to their fellow 

teachers in schools and further to the parents with children in the respective schools. The SRP failed to make 

emphasis on the need and importance for further in-house traning of the community members and primary 

teachers by fellow teacher mentors on facilitating Sara radio episodes listening with children. Essentially, the 

SRP failed to build local capacities that could have been instrumental in improving the programming from 

the community and primary school standpoint. Frequent and regular monitoring of the program would have 

picked up these observations and rectifications made throughout the programming period. Essentially, non-

training of the head teachers and a few members from parents or the school management committee to 

inform the community on the SRP limited the potential support required and hence the sustainability of the 

program. Therefore, there is need to for UNICEF to craft a sustainable exit strategy that leaves local personnel 

with capacity to continue running the programme beyond UNICEF support.  

 

The majority of the interviewed stakeholders (teachers and school heads) highlighted that the prospects of 

program continuity largely depend on the availability of resources for listening to the Sara radio episodes. 

Though all stakeholders clearly emphasised that the program was of great benefit to the target audience and 

community at large, there were limited prospects of continuity without UNICEF. One key informant indicated 

that, “… there are no prospects of the programme continuity without external intervention and at lager scale, 

unless books and pamphlets are printed …”. In this regard, supplementing Sara radio episodes with printed 

materials (book, magazines, pamphlets) would to some extent ensure continuity but only these are available, 

however, continued printing and supply of these resources would require the much-needed financial 

resources unavailable at the school and community level. However, another key informant from Iringa DC 

had different views and indicated that there were making initial steps towards building a sustainable 

approach to SRP as head teachers have been allowed to use some government funds to repair radios and 

buy batteries, and also some schools have purchased flash disks and obtained all episodes from Ebony FM 

radio. One key informant from Iringa DC expressed that UNICEF should employ a participatory approach to 

the programme and reiterated that the ministry involves the community members and make them 

contribute, for example, schools could purchase radios as this would make them feel part of the programme 

and own it.  
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Equity and gender equality 

 

To what extent did the Sara radio programme (theory of change) include equitable targeting 

(targeting the most vulnerable and disadvantaged and disadvantaged) and to what extent has 

the implementation so far auctioned these.  

 

Sara radio episodes were broadcasted through TBC and Ebony FM on Tuesday and Thursday and in the 

afternoon when children (10-14 years) were still at school. This afforded both boys and girls to listen to the 

radio episodes together without discrimination and the key messages were important to both boys and girls, 

listening together managed to address some roots causes to abuses among children. For example, some of 

the key messages on SRH, which boys and girls listened together, include issues menstrual periods and why 

girls should not be shunned during these periods. This approach also managed to include children from 

different backgrounds including the disadvantaged who are attending school, and the disadvantaged children 

who were aware of the program and within reach of a radio could also listen to the programme (provided 

they were aware of the programme). Since, the SRP did not engage the parents or communities in design and 

implementation it was therefore difficult for any community members to be aware of the program and make 

individuals efforts to listen to the episodes outside the school environment. Since the SRP was implemented 

through radio broadcasting, SRP did not include children with hearing disabilities in their design and 

implementation. For example, children with hearing impairment could not benefit from this program as there 

were no pamphlets or magazines with key messages disseminated through broadcasting. Therefore, the SRP 

did not provide children with hearing disabilities with an equal opportunity to participate and listen to the 

Sara radio episodes. Furthermore, broadcasting Sara radio episodes late in the afternoon might not have 

been considerate of children who stayed in far-to-reach communities as children travel long distances back 

to their households. Therefore, children from these communities might have missed listening to Sara radio 

episodes as they would rush to get home early, denying them an opportunity to improve their knowledge as 

well as change behaviour on different thematic areas including child rights.  

 

Section V: Conclusion, lessons learnt and recommendations 

 

Challenges in SRP implementation 

 

Findings revealed a number of challenges that negatively affected Sara radio programming and to achieve 

the intended results:  

 

1. Some schools in Iringa DC under the SRP had poor radio signal for both TBC and Ebony radio for children 

to be able to listen to Sara radio episodes. This negatively affected the children (10-14 years in standard 

4-7) targeted by the SRP to have adequate dosage of information that would foster for behaviour change 

(in different thematic areas), enrolment, retention and completion of upper primary education especially 

for girls. In some primary school’s children never listened to Sara radio episodes.  

2. The issuance of flash disks with pre-recorded Sara radio episodes to the schools with poor radio signal 

was either slow to the detriment of the children who were supposed to listen to the Sara radio episodes. 

Therefore, children ended up not listening to the program regularly as was intended.  

3. Some solar wind-up radios that were issued by UNICEF to the primary schools for the programme 

implementation broke down early into the programme and these schools did not have the financial 
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resources to get them fixed (there were no funds allocated to fixing radios in their school budgets). This 

meant that the total number of functional radios in these schools were reduced and this resulted in 

schools having larger groups listening to Sara radio episodes.  

4. Many schools combined all the targeted children (standard 4-7) to listen to the Sara radio episodes as 

one big group due too radio set shortages and preference, and this compromised reception of key 

messages from the radio episodes.  

5. The implementation of the SRP did not include parents or a fraction of the parents to benefit directly 

from the training and share their knowledge with the community. This resulted in parents not being 

aware of the programme yet support the programme from the household level could have played a 

significant role in improving KAP in targeted thematic areas.  

6. There was no channel for feedback mechanisms from the beneficiaries to the content producers and the 

programme implementers. The design of the SRP did not provide opportunities and channels for the 

participants to provide feedback to UNICEF so as to improve on the radio episodes’ content for continued 

interest and assured impact to the beneficiaries.  

7. The head teachers in Iringa DC were not trained but were oriented on the Sara Radio Program (SRP) when 

it was already being implemented and hence they offered limited support to the teachers and the 

programme in general.  

8. There was limited monitoring of the SRP implementation to take note of the setbacks and address them 

in time to ensure continued effective and efficient programming to produce the desired outcomes. This 

is evident because there were some primary schools that actually never listened to Sara radio episodes 

on the radio because of poor radio signal in their locality and no remedial action was taken to that regard.  

9. UNICEF did not have adequate staff dedicated to the SRP implementation and this resulted in delays in 

review and feedback on scripts and episodes.  

 

Conclusion  

 

The use of SCI to teach children about their rights and basic life skills education in primary schools is a viable, 

effective and efficient approach. This is based on the fact that radio programming reached the majority of 

targeted primary schools at the same time in different geographical locations across the district, region and 

even nationwide. Sara radio episodes broadcasted key messages across different thematic areas and 

addressed equity and gender equality issues especially considering that both boys and girls would listen to 

the radio at the same time in a school setup. Additionally, the broadcasted Sara radio episodes can reach all 

children in the targeted schools in different locations considering that there is availability of radio frequency.  

In this regards, radio broadcasting has proven to be an efficient way of reaching out to large populations with 

regards to programming that targets knowledge improvement and consequently behaviour change. More 

important, is the fact that radio programmes ensure uniformity regarding information that is disseminated 

to these primary schools in different geographical locations, as information is coming from one source. This 

uniformity ensures that children receive the desired key messages without distortion and/or 

misrepresentation. This is an important advantage over the other alternatives (i.e. training teachers to teach 

children across the target geographical area) which are based on different points of information 

dissemination which affects quality and quantity and more importantly, bias. In this regard, radio 

programming can bring about the desired outcomes and results, if some of the highlighted challenges 

encountered during the pilot phase are addressed especially for the second phase. However, additional 

material is needed to ensure that all aspects that target knowledge improvement and capacitate children 
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with basic life skills are covered. In many cases children also appreciate colourful books with captivative, 

relevant pictures and messages to complement radio episodes.  

 

UNICEF through its Sara radio episodes have to some extent contributed to improved knowledge levels and 

positive behaviour on some of the basic life skills components. There were also considerably high knowledge 

levels in child rights and some of the basic life skills themes across all districts. High KAP levels in non-

intervention districts (especially on HIV/AIDS and child rights) are attributed to the several programmes 

implemented by other development partners (including the government) in primary schools and also several 

other programs broadcasted through various media services. While there is room for improvement in 

stimulating children’s interest in Sara radio episodes’ key messages, the formative evaluation confirmed that 

SRP plays a key role in creating awareness on basic life skills and the parents should be engaged in the 

program to advance behaviour change both at household level (community) and at school.  

  

There is need to support evidence on increased enrolment, retention and completion of upper primary with 

gathering statistics from the school and district records to actually verify contribution of SRP on this objective 

of the program. Currently, it is difficult to attribute enrolment, retention and completion of upper primary 

education to SRP since there are many other government programmes and policies having positive impact in 

this regard.  

 

Regarding fostering child friendly concept at primary schools, there was confirmed behaviour change even 

among the school staff as a result of listening to the Sara radio episodes, however there is need for 

approaches that will involve children with disabilities in the program. Other components of the child friendly 

schools that were encouraged by the program require physical infrastructure especially in the WASH sector 

(toilets, disposal of sanitary waste and handwashing points) and in classrooms (adequate furniture), which 

was not available in some primary schools in the districts. More importantly, knowledge improvement and 

reinforcement of positive behaviour change requires time for consistent application, assessment and 

modification to address shortcoming within the program time frame and the SRP was had shortcomings in 

these aspects. Furthermore, engagement with partners already working on similar program with same 

objective like USAID/UNESCO is important in ensuring complementarity of efforts designed to improve child 

rights and basic life skills outcomes.  

 

Lessons learnt 

 

The following are some of the lessons learnt during the formative evaluation of the SRP:  

 

1. Improving knowledge and practices takes time, and therefore interventions that target improvement in 

knowledge levels and behaviour change like the SRP need to be broadcasted frequently to continuous 

deliver key messages as agreed to achieve the intended results. Frequency and regular broadcasting and 

improved facilitation of the radio listening sessions to key messages over time might go a long way in 

triggering positive behaviour change.  

2. The functionality of the radio stations as well as reception of a good radio signal (for the chosen radio 

stations) in primary schools was important for the children to be able to listen to the episodes. Limited 

action in ensuring that distributed radios are functional and that schools with poor radio signal are 

furnished with flash disks with pre-recorded Sara radio episodes have compromised achievement of 

program’s outcomes and results.  
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3. The limited feedback channel made it impossible for the children to expressly air their concerns regarding 

the content of the episodes as well as the implementation of the SRP. However, the availability of the 

feedback channel can encourage children to make input into the content for improvement or for 

additional concerns raised that need to be included.  

4. Programmes targeting improvement in KAP and behaviour change for children need to include parents 

or the community as key players in implementation as they can support the initiatives from the 

households and failure to include them might result in the programme not achieving set objectives.  

 

Recommendations  

1. Recommendations to UNICEF 

 

a. UNICEF must make wide consultations with communities in the different parts of districts they intended 

to implement SRP to ensure that they are aware of the radio stations that are functional and listened to 

in those areas as well as the verification the quality of signal in these communities.  

b. UNICEF must be engaged more in the monitoring of the implementation of the SRP so that they can make 

note of schools with poor radio signals, ensure that schools with poor radio signals receive flash disks 

with pre-recorded Sara radio episodes so that children can continue listening to the radio episodes.  

c. UNICEF needs to increase the number of radios given to the primary schools for listening to Sara radio 

episodes. They should at least consider that every primary school in the program have a four radios, that 

is, one radio for each class, to maintain small groups which are easy to control and effective for listening. 

Besides, the disbursement of the radios can be based on the number of children in each school they are 

targeting against the recommended radio-pupil ratio.  

d. There is need for UNICEF to establish a channel where they can receive feedback from the beneficiaries 

and broadcasting partners so as to improve on the content of the radio episodes. This feedback will 

improve the quality of the content, programming and will keep the beneficiaries interested in listening 

to the episodes as they are listening to what they like and enjoy. For example, UNICEF can broadcast the 

first 20 episodes and seek feedback from the beneficiaries to improve on the content and then continue 

broadcasting.  

e. UNICEF needs to make a consideration for additional material that will complement the radio episodes 

in Sara radio programming. These additional materials should include books/magazines/comics that the 

children can read and enjoy if they are not listening to the radio can be issued to children or they can be 

available for reading in their classrooms. Besides, additional material can make a significant contribution 

in cases where the episodes are not broadcasted, and these can be used to facilitate the session instead. 

The design of these additional material must be such that they attractive to the children to read.  

f. UNICEF should consider orienting and/or training the heads of schools and other teaching staff at the 

primary schools in the program. This is to ensure that there is widespread support and continuity of the 

facilitation of the program even if the program mentors (teachers) are not available. Training head 

teachers might improve on monitoring of the program and also bring a sense of ownership at school 

which is important for effectiveness and sustainability of the program beyond UNICEF support.  

g. There is need to consider having a full-time staff for UNICEF and the engaged media consulting firm that 

will oversee the implementation and monitoring and evaluation of the programme.  

 

2. Recommendations to District and Primary School Authorities 
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a. The government through their district personnel need to start to take ownership of the program, making 

sure district personnel train other teachers in other district on SRP, its facilitation and ensure that school 

and communities can mobilise resources when needed (i.e. to allow primary schools to channel financial 

resources for fixing or replacing radios) to ensured continued Sara radio programming.  

b. When orienting and/training the primary school staff, UNICEF should consider including one or two 

parents or school committee members who will function as catalysts in explaining the objectives of the 

SRP to the parents and other community members. Orienting parents will ensure that when children tell 

their parents about their rights from Sara radio episodes both the parents and children will be on the 

same wavelength.  

c. There is need for UNICEF and the UNICEF Focal Person at district level to improve and continue 

monitoring and checking on the broadcasting partners if the radio episodes are broadcasted on time and 

when they are supposed to be broadcasted as per agreement. This can be improved through regular 

confirmations with teacher mentors at the school level and field visits that actually verify that the radio 

signals are good for radio listening and that the episodes have been broadcasted at the agreed time slots.   

d. The engagement of parents for the SRP in the communities of targeted schools can improve their 

appreciation of the program against the set objectives and can also foster positive attitude for support 

(resources) when needed especially for repairing and replacing the broken-down radios. This can in the 

long ensure a sense of ownership and sustainability beyond UNICEF support.  
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Annex A: Terms of Reference 

 

Background 

The Sara radio pilot program has been developed in Tanzania following the model of the Sara communication 

initiative. The main objective of Sara radio program is to improve skills among school children, especially girls, 

on negotiation, communication skills and positive social behaviour. The radio program includes developing 

and broadcasting 100 pre-recorded episodes. The radio drama series that are educational and entertaining 

feature a young girl, Sara and her friends. The Sara radio program is crafted in a way to be fun as well as 

engaging pupils- girls and boys, teachers and parents to have discussion around the key messages. 

Primary standard four to seven school children (10-14) are the main target audience for the programme. 

Teachers and parents are the key secondary audiences that will get information through direct listening and 

messages from the children respectively. The programme addresses social norms to promote schools girls 

retention and completion. In addition, the Sara Radio programme aims at imparting change in knowledge 

and attitude towards HIV, sexual and reproductive health, early marriage, early pregnancy, social inclusion 

and protection. 

Broadcast of the saran radio programme began in May 2016. Activities to foster and support engagement of 

the key target audiences are being polited in Iringa Region with the aim of identifying elements that can 

bascules up national. Two radio stations are crying the broadcast twice a week during school- term; Tanzania 

broadcasting corporation (TBC), which has national coverage, and they ebony FM, with coverage is limited 

to Mbeya, Iringa and Njombe regions (min). The national radio broadcasting ensures coverage of the wards 

and schools within MIN that are outside the reliable broadcast radius of the local radio- Ebony FM. 

To promote Sara Radio and provide opportunities for structured discussion around the themes explored in 

the programme, radio-based activities are being polited in 148 schools in Iringa region aiming to reach a 

target of 40,000 children. Solar wind-up radios have been distributed to the schools along with programme 

guides. The key activity is t promote discussion and feedback through Sara radio listening clubs, which have 

been established in all 148 primary schools. The TUSEME (lets speak out) school club activities engaged as 

listening clubs in the targeted primary schools. The club activities are led with the teacher’s guide that is 

facilitated by teacher focal persons that have been trained on the TUSEME initiative and Sara radio. 

With listening club coverage reaching 100% of schools participating in the pilot, there is need to engage 

external institution to conduct a formative evaluation to generate information on how the intervention is 

working at ground level and documents the gains achieved so far and consolidate lessons for scaling up the 

programme. 

Based on the achievement and positives progress on the Sara radio programme in Iringa district council, a 

scale-up is planned in the Iringa region. A baseline assessment will be need to the new additional districts 

councils/areas. 
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EVALUATION PURPOSE AND OBJECTIVE  

The purpose of this formative evaluation is to examine to what extent the Sara radio programme activities 

are being efficiently and effectively implemented in Iringa district councils. This will provide lessons and 

critical findings that will be used to strengthen the effectiveness of Sara radio programme design, monitoring 

and document best practices, lessons learnt, challenges and recommendations related to scaling up of the 

programme to other districts, as well as collecting baseline data for intended scale up districts. 

To generate evidence that will lead to an improved understanding of the effectiveness of Sara radio 

programme; document best practices, lessons learnt, challenges and recommendations related to scale up 

of the Sarah radio programme 

To achieve this purpose, the objectives of the evaluation are the following: 

1. To examine the relevance and the effectiveness of strategies and activities adopted in implementing 

the Sara radio programme in Iringa district council; 

2. To I identify opportunities and risks in implementing the Sara radio programme activities. 

3. To document implementation process and identify challenges, gaps, best practices and lessons 

learned and provide recommendations for gender equality, and education rights based policies and 

initiatives towards scaling up of the Sara radio programme. 

The primary audiences of this evaluation are UNICEF, MoEST, PO-RALG, LGAs to promote learning on the 

implementation of the education programme. While the secondary audiences are other development 

partners are the development partners and CSOs supporting implementation. 

EVALUATION QUESTIONS 

The evaluation questions below are not exhaustive and will be further developed by the evaluation team in 

the inception phase. 

 Relevance of the Sarah Program 

1. To what extent is the Sarah program viewed as relevant to the economic, social, and cultural contexts 

in Tanzania? Is the design of the Sarah radio programme appropriate to the needs of pupils, teachers 

and parents? 

2. Do the participants find the programmes enjoyable? What part of the programme do the participants 

most enjoy? 

3. Are the underlying programmes assumptions of the program still relevant in the current context in 

Tanzania 

Efficiency of program delivery 

4. Were the development and broadcasting of the Sara radio programme carried out in a cast efficient 

manner? How efficient was the fund disbursement mechanisms, program implementation and 

reporting at all levels? What factors impact the efficiency in fund disbursement implementation, and 

reporting? 

5. Were the objectives of Sara radio programme achieved on time? Is the use of broadcasting systems 

contributing to or hindering the efficient achievement of the objectives and results? Why and how? 

6. Were inputs (human, equipment’s) to the programme supplied on time? 
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7. Is the Sara radio programme implemented in the most efficient way compared to alternatives? The 

consultant should also advice the alternatives for the implementation. 

Effectiveness in the achievement of planned objectives 

8. To what extent the Sara radio program has achieved its planned results? 

9. What are the major factors influencing the achievement or non-achievement of the Sara radio 

objectives? Were the episodes/topics chosen adequately to lead to the desired outputs and 

outcomes? 

10. To what extent have the Sara radio programme/ various episodes amongst school children 

contributed to the behaviour changes or their peers and the communities at large? To what extent 

did the completion of activities lead to the desired outputs and in turn outcomes? 

11. The consultant should explain whether or not the episodes/topics and outputs of the Sara radio 

programme are consistent with the overall goal and attainment of its objectives; and whether or not 

the episodes and key messages of the Sara radio programme are consistent with the intended 

impacts and effects. 

12. To what extent Sara radio strengthened and complimented the activities of TUSEME clubs? 

13. Is there evidence of timely corrective actions? How have recommendations been addressed by 

MoEST, LGAs, and school authorities? What are the results? 

14. What are the main enabling and main constraining factors of program implementation and 

monitoring? 

15. To what extent has education programme contributed to improving learning outcomes and equitable 

inclusive basic education for all girls and boys? 

Sustainability of the Sarah Program 

16. Assess level of shared responsibilities and accountabilities, appropriateness of design and resource 

allocation. 

17. How were the communities and targeted audience engaged during program planning and 

implementation? Were the voices of children and youth included in the targeting process? How are 

the five outputs relating to each other in achieving education results for children? 

18. What are the major factors that can influence the achievement or non-achievement of sustainability 

of the Sara radio programme? 

Equity and Gender 

19. To what extent did the Sara radio programme (theory of change) include equitable targeting 

(targeting the most vulnerable and disadvantaged and disadvantaged) and to what extent has the 

implementation so far auctioned these. 

20. To what extent has the Sarah program reach the intended beneficiaries? Are there any unexpected 

effects/results of the program? 

21. Is there equity in access to the program (gender? geographical and social economic focus) 

Evaluation scope 

It is anticipated that tis formative evaluation will cover four districts in iringa region, specifically Iringa district 

council, Mufind DC, kilolo and Iringa municipality. The sampling criteria and specific districts and schools 

should be identified in the inception phase of the evaluation to reflect diversity in the following: 
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• Current intervention areas (Iringa district council) versus non-intervention areas (Mufindi,kilolo 

district councils and Iringa municipality, to which the program is intended for scale-up) 

• Urban versus rural schools and their communities; 

• Accessibility versus remoteness; 

• Disadvantaged schools and communities; 

The primary interviewees will be professionals from MoEST, PORALG, relevant LGAs, UNICEF and school 

teachers and principals, targeted youth/adolescents ages 12-14 years, local and religious leaders and parents. 

The consultancy is expected to be completed within 60 days. 

Evaluation Methodology  

Based on the objectives of the evaluation, this section indicates a possible methodology for the evaluation. 

Methodological rigor will be weighted significantly in the assessment of proposals. Therefore, bidders are 

invited to question the methodology presented in this ToR and improve on it, or propose an approach it 

deems more appropriate ensuring the district targeted for scale up are considered in the evaluation, to 

provide both data for evaluation and adequate baseline data for use in scale-up. 

Nothing that there was no baseline assessment done for the Sarah radio programme in Iringa district council 

(current intervention area) it is expected that this evaluation should use a participatory and mixed methods 

approach to the extent this is possible. The design calls for inclusion of currently covered district and 

additionally, districts to which the programme is intended for scale up for comparisons and for baseline 

assessment. This also includes that the evaluation team will review Sarah program reports, review the log 

frame and other written documentation as well as interviews and focus group discussion. The evaluation 

should at least use the following methods: 

• Desk review of existing studies and reports including document review of programme strategies, 

polices, log frame and other relevant documentation to generate comprehensive information in 

order to further refine and unfold this ToR and develop the inception reports; 

• Key information interviews: face-face interviews with community and religious leaders, other 

influential leaders, members of school community structure, parents, teachers, MoEST and LGA staff 

at district and regional level, and radio presenters participants 

• Focus group discussion: this will include parent, teacher and students, radio presenters 

• Observation in schools: school clubs in schools participating in the programme in Iringa district 

council, may require to be observed on how they are operating. 

• Validation workshop including feedback session: to review and validate conclusion and 

recommendations with relevant stakeholders and ensure utilization of the evaluation. 

• Knowledge, attitude and practice (KAP) survey questionnaire administered interviews: this is 

necessary to be included in the design and questionnaires to be administered on preventative 

randomly selected sample of respondents in both current intervention ares (Iringa distict council) 

and Areas intended for scale up (Mufindi, kilolo district council and Iringa municipality). 

• School- based survey that may include primary school aged children 12-14years, teachers and school 

management. 

The programme has specific indicators for which baseline information will have to be established through 

the KAP survey, based on specific cross-sectorial themes to be defined. The KAP survey is expected to 
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generate comparative evidence between intervention districts and districts intended for scale up at least on 

the following indicators: 

I. Percent of school girls and boys who report to have discussed gender issues and violence in their 

school and home with their teacher/parents/caretakers. 

II. Percent of primary school children exposed to Sara radio programme who report that they are 

capable of discussing gender issues and violence with their teacher after exposure to Sara Radio 

programme. 

III. Percent of primary school children exposed to Sara radio programme who report that they are 

capable discussing gender issues and violence with their parents/caretakers 

IV. Percent of teachers, school management and parents who demonstrate increased knowledge and 

awareness of what constitutes violence against children by the end of the project. 

Additional quantitative data required will be as per the log frame including; 

• Number of primary schools equipped with Sara media/life skills kits 

• Number of primary school’s girls and boys trained/oriented on life skills interactive of school 

communication skills 

• Number of schools listening clubs (TUSEME) established in primary schools to empower school girls 

on life skills. 

No. Deliverable Items covered/included Time Frame 

1. Inception report - Desk review of proposal documents, discussion 
with UNICEF education team and develop the 
work plan including design the study methodology, 
develop the data, collection tools, present them to 
UNICEF team and the steering committee, review 
and finalize the tools. 

- Study work plan and itinerary for field work. 
- Travel and meeting schedules 
- Details on methodology to be addressed 
- Details on methodology to be followed 
- Include details of sampling methodology 
- Bibliography of documents reviewed 
- People contacted and met (if any) 
- Copies of data collection tools 

5 Days (upon 

signing the 

contract) 

2. Training of 

assistant and 

pre- testing of 

tools 

- Prepare a field plan to conduct the study including 
the itinerary for data collection 

- Training of data collectors 
- Field work ore – test of data collection tools 
completed 

- Copies of the finalized data collection tools 
(translated) 

8 Days after 

handling in of 

inception report  
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3. Summary field 

work report 

- Data collection in four(4) districts and community 
based platforms in those respective communities 

- Completed field notes 
- Finalized questionnaires 
- Details of persons met, documents reviewed and 
discussions held 

15 days after 

training of 

assistants and pre- 

test 

4. Perform data 

analysis 

- Quantitative data entry, data cleaning and data 
analysis performed. 

- Qualitative data fully transcribed and analyzed 
- Analysis and sharing of initial/preliminary findings 
with UNICEF and steering committee. 

12 days 

5. Comprehensive 

initial draft study 

report prepared 

and power point 

presentation 

made 

- Findings, results and recommendations compiled 
into a comprehensive report 

- Prepare and present evaluation findings to UNICEF 
team and the steering committee. 

- Incorporate feedback form UNICEF and 
stakeholders into the repost 

12 days 

6. Final study 

report  

- Electronic copy of the report in Ms word format 
incorporating all stakeholders’ comments, fully 
formatted, edited and finalized to a professional 
printable standard 

- Log frame indicators updated with baseline levels 
and methods for tracking project  

Performance as annex to the report 

- Two (2) hard copies of the final report as well as 
an electronic copy in Ms word format 

8 days 

7 Study 

documentation 

- All completed data collection instruments 
- The cleaned computer data files in SPSS format 
- All qualitative data transcripts 

Handed in together 

with 

Final study Report 
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Annex B: Restructured Evaluation Questions 

 

Evaluation questions 
 

Restructured evaluation questions 

Relevance  
22. To what extent is the Sarah program viewed as 

relevant to the economic, social, and cultural 

contexts in Tanzania?  

To what extent is the Sarah program viewed as relevant 

to the economic, social, and cultural contexts in 

Tanzania?  

23. Is the design of the Sarah radio programme 

appropriate to the needs of pupils, teachers and 

parents? 

Question removed. Responded to in Qn 1 and Qn 4 

24. Do the participants find the programmes enjoyable? 

What part of the programme do the participants 

most enjoy? 

Do the participants find the programmes enjoyable? 

What part of the programme do the participants most 

enjoy? 

25. Are the underlying programmes assumptions of the 

program still relevant in the current context in 

Tanzania? 

Are the underlying programmes assumptions of the 

program still relevant in the current context in Tanzania? 

Effectiveness  
1. To what extent the Sara radio program has achieved its 
planned results? 

Same as Qn on behaviour change, as it was also an 
objective of the program.  

2. What are the major factors influencing the 

achievement or non-achievement of the Sara radio 

objectives? Were the episodes/topics chosen adequately 

to lead to the desired outputs and outcomes? 

Same as challenges. Second part responded in Qn 4.  

3. To what extent have the Sara radio programme/ 

various episodes amongst school children contributed to 

the behaviour changes or their peers and the 

communities at large? To what extent did the completion 

of activities lead to the desired outputs and in turn 

outcomes? 

Same as Qn 1.  

4. The consultant should explain whether or not the 

episodes/topics and outputs of the Sara radio 

programme are consistent with the overall goal and 

attainment of its objectives; and whether or not the 

episodes and key messages of the Sara radio programme 

are consistent with the intended impacts and effects. 

Are episodes/topics and outputs of the Sara radio 
programme are consistent with the overall goal and 
attainment of its objectives; and whether or not the 
episodes and key messages of the Sara radio programme 
are consistent with the intended impacts and effects. 

5. To what extent Sara radio strengthened and 

complimented the activities of TUSEME clubs? 

To what extent Sara radio strengthened and 
complimented the activities of TUSEME clubs? 

6. Is there evidence of timely corrective actions? How 

have recommendations been addressed by MoEST, LGAs, 

and school authorities? What are the results? 

Will be mentioned on challenges section. 

7. What are the main enabling and main constraining 

factors of program implementation and monitoring? 

Same as challenges.  

8. To what extent has education programme contributed 

to improving learning outcomes and equitable inclusive 

basic education for all girls and boys? 

Same as question on episodes and desired outcome. 

Efficiency  
1. Were the development and broadcasting of the Sara 

radio programme carried out in a cast efficient 

manner? How efficient was the fund disbursement 

Were the development and broadcasting of the Sara 
radio programme carried out in a cast efficient manner? 
How efficient was the fund disbursement mechanisms, 
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Evaluation questions 
 

Restructured evaluation questions 

mechanisms, program implementation and 

reporting at all levels? What factors impact the 

efficiency in fund disbursement implementation, 

and reporting? 

program implementation and reporting at all levels? 
What factors impact the efficiency in fund disbursement 
implementation, and reporting? 

2. Were the objectives of Sara radio programme 

achieved on time? Is the use of broadcasting systems 

contributing to or hindering the efficient 

achievement of the objectives and results? Why and 

how? 

Discussed on challenges section.  

3. Were inputs (human, equipment’s) to the 

programme supplied on time? 

Were inputs (human, equipment’s) to the programme 
supplied on time? 

4. Is the Sara radio programme implemented in the most 
efficient way compared to alternatives? The consultant 
should also advice the alternatives for the 
implementation. 

These are discussed on the recommendations section.  

Sustainability  
1. Assess level of shared responsibilities and 

accountabilities, appropriateness of design and 

resource allocation. 

Aspect on design is also answered in Qn 2. Other aspects 
are answered in Qn 3- Efficiency section. 

2. How were the communities and targeted audience 

engaged during program planning and 

implementation? Were the voices of children and 

youth included in the targeting process? How are the 

five outputs relating to each other in achieving 

education results for children? 

How were the communities and targeted audience 
engaged during program planning and implementation? 
Were the voices of children and youth included in the 
targeting process? How are the five outputs relating to 
each other in achieving education results for children? 

3. What are the major factors that can influence the 

achievement or non-achievement of sustainability of 

the Sara radio programme? 

What are the major factors that can influence the 
achievement or non-achievement of sustainability of the 
Sara radio programme? 

Gender and equity  
To what extent did the Sara radio programme (theory of 
change) include equitable targeting (targeting the most 
vulnerable and disadvantaged and disadvantaged) and to 
what extent has the implementation so far auctioned 
these. 

To what extent did the Sara radio programme (theory of 
change) include equitable targeting (targeting the most 
vulnerable and disadvantaged and disadvantaged) and to 
what extent has the implementation so far auctioned 
these.  

To what extent has the Sarah program reach the 

intended beneficiaries? Are there any unexpected 

effects/results of the program? 

Responded to in relevance section.  

Is there equity in access to the program (gender, 

geographical and social economic focus)? 

Responded to in Qn 1. 
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Annex C: Data Collection Tools 

Annex C1: KAP Survey School Children 

Baseline Assessment/Formative Evaluation of the Sara Radio Programme Child KAP Questionnaire  

Variabl
e name 

Question 
# 

Question (English) Response (English) Question (Kiswahili) Response (Kiswahili) 
Skip 
logic 

 A1 Interviewer Name & ID List Pre-Populates 
Jina la mhojaji na utambulisho wa 
muhojiwa 

  

 A2 Tablet number |__|__|__| Namba ya tablet   

 A3 District  Pre-populates in electronic form  Wilaya   

 A4 Ward  Pre-populates in electronic form  Kata   

 A5 Village Pre-populates in electronic form  Kijiji   

 A6 Sub-village/Mtaa  Pre-populates in electronic form Kitongoji   

 A7 Choose EA Code Pre-populates in electronic form ChaguaEA code   

 A8 Name of primary school Pre-populates in electronic form Jina la shule ya msingi   

 A9 Date of survey Day|__|__|Month|__|__|Year|__|__|__| 
Tarehe ya Utafiti Siku|__|__|Mwezi|__|__|Mwaka|__|

__|__| 
 

 A10 Start time of survey Hour|__|__|Minutes|__|__| Muda wa Kuanza Utafiti Saa|__|__|Dakika|__|__|  

 A11 End time of survey Hour|__|__|Minutes|__|__| 

Muda wa kumaliza Utafiti 

Saa|__|__|Dakika|__|__| 

Should 
be put 
at the 
end of 
intervie
w 

       

Module B: Socio-Demographic characteristics /  

 B1 Select and allocate the assigned child ID 
Pre-populates in electronic form 

|__|__|__|__| 
Chagua na kuweka utambulisho wa 
mtoto uliochaguliwa 

  

 B2 
Verify that the correct child ID has been 
selected and allocated 

Pre-populates in electronic form 
|__|__|__|__| 

Hakiki kwamba utambulisho sahihi wa 
mtoto umechaguliwa na kuwekwa 

  

 B3 Name of child  Jina la mtoto   

 B4 Sex of respondent 
Boy…1 
Girl…2 

Jinsia ya mtoto 
Kiume…1 

Kike…2 
 



 | P a g e  
 

29 

 B5 Date of birth 

Year|__|__|__| Month|__|__| Day|__|No 
Don’t know 

No response 

Tarehe ya kuzaliwa Mwaka|__|__|__| Mwezi|__|__| SIku 
|__| 

Hapana 
Sijui 

Hakuna jibu 

 

 B6 Age of respondent Auto calculates based on previous variable Umri wa mhojiwa   

 B7 What grade are you in now?  
Je ni darasa la ngapi upo sasa? 
 

  

 B8 What grade were you in last year?  
Je ni darasa la ngapi ulikwepo mwaka 
jana? (2017) 

  

 B9 Do you like coming to school? 

Yes…1 
No…2 

Don’t know…888 
No response…999 

Je, wewe unapenda kwenda shule? 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

 

 B10 
What makes you like going to school 
daily? 

I get to see my friends…1 
So that I do not miss out on lessons…2 

I enjoy going to school…3 
I get to listen to Sara radio episodes…4 

I get the chance to play…5 
Learn new things everyday…6 

Other, specify 

Je ni vitu gani vinakufanya upende 
kwenda shuleni kila siku? 

Ninawaona marafiki zangu…1 
Ili nisiweze kukosa vipindi…2 
Ninafurahia kwenda shule…3 

Ninapata nafasi ya kusikiliza kipindi cha 
redio cha sara…4 

Ninapata nafasi ya kucheza…5 
Ninajifunza vitu vipya kila siku…6 

Nyingine taja…777 

 

 B10.1 Other, specify …………………………………………………………………… Nyingine, taja   

 B11 
During the last school week did you miss 
any school days for any reason? 

Yes…1 
No…2 

Don’t know…888 
No response…999 

Kwa wiki iliyopita ya shule, je umekosa 
kuja siku yoyote shuleni kwa sababu 
yoyote? 
 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

If no, 
skip to 
C1 / 
Kama 
hapana 
nenda 
C1 
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 B12 Why did you miss school? 

I have been sick…1 
I don’t feel sae traveling to school…2 

I don’t feel safe while in school…3 
I don’t like school…4 

I have to look after my family…5 
There is not enough money to send me to 

school…6 
School is too far away…7 

I have to work…8 
I have a child, or I am pregnant…9 

I was having my period…10 
Other specify…777 

Don’t know…888 
No response…999 

Kwa nini hukuja shuleni? 

Nilikuwa naumwa…1 
Sijisikii kuwa salama kuja shuleni…2 

Sijisikii kuwa salama ninapokuwa 
shuleni…3 

Sipendi shule…4 
Ninatakiwa kuiangalia familia yangu…5 
Hakuna pesa ya kutosha ya kunipeleka 

shuleni…6 
Shule iko mbali…7 

Ninatakiwa kufanya kazi…8 
Nina mtoto au nina mimba…9 

Nilikuwa katika siku zangu za hedhi…10 
Nyingine taja…777 

Sijui…888 
Hakuna jibu…999 

 

 B12.1 

 
 
Other, specify 
 

……………………………………………………………… Nyingine, taja   

 B13 
Does the walking from home to school 
sometime discourage you to go to 
school? 

Yes…1 
No…2 

Don’t know…888 
No response…999 

Je kutembea kutoka nyumbani kwenda 
shuleni kuna kukatisha tamaa wewe ya 
kwenda shuleni? 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

 

Module C: HIV and AIDS Information / Taarifa kuhusu UKIMWI na Virusi vya UKIMWI 

 C1 Have you ever heard of HIV 

Yes…1 
No…2 

Don’t know…888 
No response…999 

Ulishawahi kusikia kuhusu virusi vya 
ukimwi? 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

If no, 
skip to 
C3 / 
Kama 
hapana 
nenda 
C3 

 C2 

From where have you heard about HIV? 
 
Probe: Anywhere else? 
 
Allow for multiple responses 

School/teachers…1 
Parents/guardian/family…2 

Friends…3 
Internet…4 

Mobile phone…5 
Health provider/doctors/nurses/clinic…6 

Television…7 
Radio/radio programme…8 

Community health workers…9 
Other specify…777 

Don’t know…888 

Na ni wapi umesikia kuhusu virusi vya 
ukimwi 
Dodosa (sehemu gani nyingine) 
 
 
Ruhusu majibu zaidi ya moja 

Shule/ mwalimu…1 
Wazazi /walezi/familia…2 

Marafiki…3 
Mtandao…4 

Simu ya mkononi…5 
Watoa 

huduma/madaktari/manesi/kliniki…6 
Luninga…7 

Redio / vipindi vya redio…8 
Wafanyakazi wa jamii wa Afya…9 

Nyingine taja…777 
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No response…999 Sijui…888 
Hakuna jibu…999 

 C2.1 Other, specify   Nyingine taja   

 C3 

Have you taken part in any of the 
following HIV prevention programme? 
 
Select all that apply 

Families matter programme…1 
Sister to sister…2 
Youth for you…3 
Youth for real…4 

Positive talk…5 
Aids action club…6 

Tuseme school club…7 
Sara radio programme…8 

Mabinti tushike Hatamu…9 
Shuga radio programme…10 

Other school clubs…11 
Male champions…12 

Other specify…777 
Don’t know…888 

No response…999 

Je umefanya kati ya programu zifuatazo 
za kuzuia maambukizi ya ukimwi? 
 
Chagua zote zinazohusika 

Programu ya maswala ya kifamilia…1 
Dada kwa dada…2 

Kijana kwa ajili yako…3 
Kijana wa ukweli…4 

Mazungumzo chanya…5 
Klabu ya kuchukua hatua za UKIMWI…6 

Klabu ya Tuseme…7 
Kipindi cha redio ya sara…8 
Mabinti tushike hatamu…9 

Programu ya redio ya shuga…10 
Klabu nyingine shuleni…11 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

 

 C3.1 Other, specify  Nyingine taja   

 C4 

About how many times have you 
participated in a school meeting or class 
period about HIV/AIDS in the past 12 
months? 

None…1 
1 – 4 times…2 
5 – 9 times…3 

10 or more times…4 
Don’t know…888 

No response…999 

Je ni mara ngapi umeshiriki katika vikao 
vya shule au vipindi vya darasa 
vinavyohusu ukimwi / maambukizi ya 
virusi vya ukimwi 

Hakuna….1 
Mara 1-4…2 
Mara 5-9…3 

Mara 10 au zaidi…4 
Sijui…888 

Hakuna jibu…999 

 

 C5 
Abstainance reduces chances of one to 
get infested with the HIV virus 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Kuacha kufanya mapenzi inapunguza 
nafasi ya mtu kupata maambukizi ya 
virusi vya ukimwi 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

 

 C6 
Can people get the HIV/AIDS virus from 
mosquito bites? 

Yes…1 
No…2 

Don’t know…888 
No response…999 

Je, watu wanaweza kupata virusi vya 
ukimwi kwa kuumwa na mbu? 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

 

 C7 
Unsafe sex increases the chances of one 
to get HIV infected 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Ngono isiyo salama inaongeza nafasi mtu 
kupata maambukizi ya virusi vya ukimwi 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

 

 C8 
Can people get the HIV/AIDS virus by 
sharing food with a person who has 
AIDS? 

Yes…1 
No…2 

Don’t know…888 
No response…999 

Je, watu wanaweza kupata virusi vya 
ukimwi kwa kula pamoja chakula na mtu 
mwenye UKIMWI? 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

 



 | P a g e  
 

32 

 C9 
Can people get the HIV/AIDS virus 
because of witchcraft or other 
supernatural means? 

Yes…1 
No…2 

Don’t know…888 
No response…999 

Je, watu wanaweza kupata virusi vya 
ukimwi kwa sababu ya uchawi au njia 
nyingine za kishirikina? 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

 

 C10 
Is it possible for a healthy-looking person 
to have the HIV/ AIDS virus? 

Yes…1 
No…2 

Don’t know…888 
No response…999 

Je, inawezekana kwa mtu anayeonekana 
kuwa na afya njema kuwa na virusi vya 
ukimwi? 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

 

 C11 Do you think AIDS can be cured? 

Yes…1 
No…2 

Don’t know…888 
No response…999 

Je, unafikiri UKIMWI unaweza kutibiwa? Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

 

 C12 
Can a pregnant mother transmit the 
HIV/AIDS virus to her baby? 

Yes…1 
No…2 

Don’t know…888 
No response…999 

Je, mama mjamzito anaweza 
kumwambukiza mtoto wake virusi 
vinavyosababisha UKIMWI? 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

 

 C13 

Are there any special drugs that a doctor 
or a nurse can give to a woman infected 
with the AIDS virus to reduce the risk of 
transmission to the baby? 

Discharge from vagina…1 
Pain during urination…2 

Ulcers/sores in genital area…3 
Other (specify)…777 

Don’t know…888 
No response…999 

Je, kuna dawa maalum ambazo daktari 
au nesi anaweza kumpa mama 
aliyeambukizwa virusi vya UKIMWI ili 
kupunguza uwezekano wa 
kumwambukiza mtoto? 

Ndiyo…1 
Hapana…2 
Sijui…888 

Sina jibu…999 

 

 C14 

How is HIV virus spread from one person 
to another? 
 
Allow for multiple response 
 

Unsafe sex…1 
Sharing sharp needles…2 

Sharing food…3 
Holding hands…4 

Other (specify)…777 
Don’t know…888 

No response…999 

 
 
Je jinsi gani virusi vya ukimwi 
vinaaambukizwa kutoka kwa mtu mmoja 
kwenda kwa mwingine? 
 
 
Ruhusu jibu zaidi ya moja 

Ngono isiyo salama…1 
Kushirikiana sindano…2 
Kushirikiana chakula…3 

Kushikana mikono…4 
Nyingine, taja…777 

Sijui…888 
Hakuna jibu…999 

 

Module D: Sexual and Reproductive Health / Afya ya Uzazi 

 D1 

Have you been taught at school about 
physical body changes or menstruation 
or about your feelings that you have 
grown up and are not a child anymore? 

Yes…1 
No…2 

Don’t know…888 
No response…999 

Je mmefundishwa shuleni kuhusu na 
mabadiliko katika mwili au wakati wa 
hedhi au kuhusu kujisikia ya kwamba 
umekua na sio mtoto tena 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 
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 D2 

Girls and boys begin to grow and change 
around age 10-12. Have you ever talked 
with your parents about these changes, 
either about changes in your body or 
menstruation or about your feelings that 
you have grown up and are not a child 
anymore? 

Yes…1 
No…2 

Don’t know…888 
No response…999 

Wasichana na wavulana wanaanza kukua 
kati ya miaka 10-12. Je umeshawahi 
kuongea na wazazi wako kuhusiana na 
haya mabadiliko, ama kuhusiana na 
mabadiliko katika mwili au siku zako za 
hedhi au kuhusu kujisikia ya kwamba 
umekua na sio mtoto tena? 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

 

 D3 

In your opinion, at what age is it 
appropriate for someone to talk with 
girls and boys about the changes that 
occur to them at puberty and about child 
bearing and how it happens? 

|__|__|Years 
At menstruation/ puberty…1 

At marriage…2  
No one should talk to them…3 

Other (specify)…777 
Don’t know…888 

No response…999 
 

Kwa maoni yako, je ni umri upi sahihi 
kwa mtu kuongea na wasichana na 
wavulana kuhusiana na mabadiliko 
ambazo zinatokea kwao wakati wa 
kubalehe na kuhusu kubeba mimba na 
jinsi inavyotokea? 

Miaka……………. 
Wakati wa hedhi / kubalehe…1 

Wakati wa ndoa…2 
Mtu yoyote hatakiwi kuongea nao….3 

Nyingine taja…777 
Sijui…888 

Hakuna jibu….999 

 

 D3.1 Other specify Nyingine taja    

 D4 

What were your sources of information 
about the changes that occur to 
boys/girls at puberty? 
 
Allow for multiple response 

Family…1 
Friends/neighbours/relatives…2 

Religious leaders…3 
School/teacher…4 

Drama…5 
Health facility…6 

Radio…7 
TV…8 

Newspaper…9 
Internet…10 

Other (specify)…777 
Don’t know…888 

No response…999 

Je ni vipi vilikuwa vyanzo vya taarifa 
kuhusiana na mabadiliko yaliyotokea 
kwa msichana/mvulana wakati wa 
kubalehe? 
 
Ruhusu jibu zaidi ya moja 

Familia…1 
Marafiki/majirani/ndugu…2 

Viongozi wa dini…3 
Shule/walimu…4 

Michezo ya kuigiza…5 
Kituo cha afya…6 

Redio….7 
Luninga….8 

Gazeti…9 
Mtandaoni…10 

Nyingine taja…777 
Sijui…888 

Hakuna jibu….999 

 

 D4.1 Other specify  Nyingine taja   

 D5 
Do you have knowledge of methods used 
by girls to keep themselves clean and 
healthy during menstruation? 

Yes…1 
No…2 

Don’t know…888 
No response…999 

Je una uelewa kuhusiana na njia ambazo 
zinatumiwa na wasichana ili kujiweka 
katika hali ya usafi na kiafya wakati wa 
hedhi? 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

 

 D6 Do you know how to prevent pregnancy? 

Yes…1 
No…2 

Don’t know…888 
No response…999 

Je unajua jinsi ya kuzuia kupata mimba? 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

 



 | P a g e  
 

34 

 D7 
Can a girl can get pregnant on the very 
first time that she has sexual 
intercourse? 

Yes…1 
No…2 

Don’t know…888 
No response…999 

Je msichana anaweza kupata mimba 
wakati wa mra ya kwanza kabisa 
anapofanya mapenzi? 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

 

 D8 
From whom, or where, would you prefer 
to have received more information on 
Sexual Reproductive Health?  

Family…1 
Friends/neighbours/relatives…2 

Religious leaders…3 
School/teacher…4 

Drama…5 
Health facility…6 

Radio…7 
TV…8 

Newspaper…9 
Internet…10 

Other (specify)…777 
Don’t know…888 

No response…999 

Kutoka kwa nani, au wapi, ungependelea 
kupokea taarifa juu ya Afya ya uzazi? 

Familia…1 
Marafiki/majirani/ndugu…2 

Viongozi wa dini…3 
Shule/walimu…4 

Michezo ya kuigiza…5 
Kituo cha afya…6 

Redio….7 
Luninga….8 

Gazeti…9 
Mtandaoni…10 

Nyingine taja…777 
Sijui…888 

Hakuna jibu….999 

 

 D9.1 Other specify  Nyingine taja   

 D10 
Is there a focal teacher at school girls can 
talk to seek assistance when they go 
through menstruation? 

Yes…1 
No…2 

Don’t know…888 
No response…999 

Je kuna mwalimu ambaye ni mahususi 
shuleni kuweza kuwasaidia wasichana 
wanapohitaji msaada wakati wakiwa 
kwenye siku za hedhi? 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

 

Module E: Gender norms and beliefs about rights / Kanuni na Imani za kijinsia kuhusu haki 

 E1 Boys are more intelligent than girls 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Wavulana wana akili zaidi kuliko 
wasichana 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 E2 Boys are more likely to fight than girls 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Wavulana wana uwezekano zaidi wa 
kugombana kuliko wasichana 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 E3 
Boys and girls should share equal 
responsibility for household chores 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Wavulana na wasichana wana haki sawa 
ya majukumu katika kazi za nyumbani 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 E4 
School is more important for boys than 
for girls 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Shule ni ya muhimu zaidi kwa wavulana 
zaidi ya wasichana 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 E5 
Boys should have more time to study 
than girls 

Agree…1 
Disagree…2 

Wavulana wanatakiwa kuwa na muda 
zaidi wa kusoma kuliko wasichana 

Kukubali…1 
Kukataa…2 
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Don’t Know…888 
No Response…999 

Sijui…888 
Hakuna jibu…999 

 E6 
Women must earn more money than 
male counterparts 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Wanawake wanatakiwa kupata hela zaidi 
ya wanaume 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 E7 
Students have the right to disagree with 
teachers 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Wanafunzi wana haki ya 
kutokukubaliana na walimu 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 E8 
Students have the right to say no to 
teachers who want to touch their thighs, 
buttocks or private parts 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Wanafunzi wana haki ya kusema hapan 
kwa walimu ambao wanataka kuwashika 
mapaja, matako au sehemu nyeti 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 E9 Only girls must do household chores 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Wasichana tu wanatakiwa kufanya kazi 
za nyumbani 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 E10 
Boys should get preference with regards 
to getting access to education 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Wavulana wanatakiwa kupewa 
upendeleo kuhusiana na upatikanaji wa 
elimu 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 E11 
Girls should take leadership positions at 
schools, at work and in companies or 
politics etc. 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Wasichana wanatakiwa kupata nafasi za 
uongozi shuleni, kazini na katika 
makampuni au kwenye siasa 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 E12 
Only men can do the hard and important 
jobs i.e. only boys can help fathers make 
bricks  

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Wanaume ndo wanaweza kufanya kazi 
ngumu na za muhimu mfano wavulana 
tu wanaweza kuwasaidia kina baba 
kutengeneza matofali 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 E13 
Fathers should be the only ones to make 
decisions in the household 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Wakina baba tu ndio wanatakiwa 
kufanya maamuzi katika kaya 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 E14 
It is acceptable for boys to bully or beat 
up girls 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Inaruhusiwa kwa wavulana 
kuwanyanyasa au kuwapiga wasichana 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 E15 
It is okay for girls to discontinue going to 
school to get married 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Nisawa kwa wasichana kuacha kwenda 
shule ili kuolewa 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 
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 E16 
It is acceptable if a father sometimes 
beats up my mother 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Inaruhusiwa kama baba wakati 
mwingine anampiga mama 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 E17 
Children with disabilities should not be 
mixed with other normal children at 
school 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Watoto wenye ulemavu wanatakiwa 
wasijichanganye na watoto wa kawaida 
shuleni 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 E18 
It is your right as a child to have a brith 
cerificate 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Ni haki yako kama mtoto kuwa na cheti 
cha kuzaliwa 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

Module F: Assertiveness, Safety and Protection   / Uhakikisho, usalama na ulinzi 

 F1 
I can speak up confidently in front of a 
group  

Yes…1  
No…2 

Other (specify)…777 
Don’t know…888 

No response…999 

Ninaweza kuongea kwa kujiamini mbele 
ya kundi 

Ndiyo…1 
Hapana…2 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

 

 F2 
I can tell a friend that he/she is doing 
something that bothers you 

Yes…1  
No…2 

Other (specify)…777 
Don’t know…888 

No response…999 

Ninaweza kumwambia rafiki kwamba 
amefanya kitu ambacho kinanisumbua 

Ndiyo…1 
Hapana…2 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

 

 F3 
I can tell parents that they are doing 
something that bothers you 

Yes…1  
No…2 

Other (specify)…777 
Don’t know…888 

No response…999 

Ninaweza kuwaambia wazazi kwamba 
wamefanya kitu ambacho kinanisumbua 

Ndiyo…1 
Hapana…2 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

 

 F4 
It is okay can initiate a conversation with 
a stranger  

Yes…1  
No…2 

Other (specify)…777 
E5Don’t know…888 

No response…999 

Ni sawa kufanya mazungumzo na mtu 
nisiyemfahamu 

Ndiyo…1 
Hapana…2 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

 

 F5 I can say no to sex if I do not want to  

Yes…1  
No…2 

Other (specify)…777 
Don’t know…888 

No response…999 

Ninaweza kusema hapana kufanya 
mapenzi kama sitaki 

Ndiyo…1 
Hapana…2 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

 

 F6 
My friends could push me into doing just 
about anything 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Rafiki zangu wanaweza kunishinikiza/ 
kunilazimisha katika kufanya kitu 
chochote 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 
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 F7 
At times, I have broken rules because 
others have urged me to 

Yes…1  
No…2 

Other (specify)…777 
Don’t know…888 

No response…999 

Wakati mwingine, nimevunja sheria kwa 
sababu wengine wamenishawishi 
kufanya hivyo 

Ndiyo…1 
Hapana…2 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

 

 F8 
I can always manage to solve difficult 
problems if I try hard enough 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Siku zote ninaweza kutatua matatizo 
magumu kama nikijaribu zaidi 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 

 F9 
I am able to do things like most other 
people 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Ninaweza kufanya vitu kama watu 
wengine 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 

 F10 At times I think I am not good enough 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Wakati mwingine najiona kwamba mimi 
sifai 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 

 F11 
I am certain I can accomplish my goals in 
life  

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Nina uhakika ninaweza kufanikisha 
malengo yangu katika maisha 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 

 F12 
I am certain I will complete my current 
standard 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Nia uhakika nitamaliza darasa nililopo 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 

 F13 
I am certain I will complete my primary 
education 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Nina uhakika nitamaliza elimu yangu ya 
msingi 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 

 F14 
Do you want to study further after 
completion of primary education 

Yes…1  
No…2 

Don’t know…888 
No response…999 

Je unataka kusoma zaidi baada ya 
kumaliza elimu ya msingi? 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 
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 F15 
I can turn down a request for a meeting 
in a secluded place 

Yes…1  
No…2 

Other (specify)…777 
Don’t know…888 

No response…999 

Ninaweza kukataa ombi kwa ajili ya 
kukutana au kuanzisha mahusiano katika 
maeneo yaliyojificha 

Ndiyo…1 
Hapana…2 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

 

 F15.1 Other specify   Nyingine taja   

 F16 

Is there a safe place in the community 
outside of school or home where you feel 
comfortable to meet and talk freely with 
other girls? 

Yes…1  
No…2 

Other (specify)…777 
Don’t know…888 

No response…999 

Je kuna eneo ambalo ni salama katika 
jamii nje ya shuleni au nyumbani 
ambapo unajisia kuwa vizuri kukutana na 
kuongea kwa uhuru na watoto wenye 
umri kama wako? 

Ndiyo…1 
Hapana…2 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

 

 F16.1 Other specify   Nyingine taja   

 F17 
Corporal punishment can improve child’s 
performance in class 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Viboko vinaweza kuboresha utendaji wa 
mtoto darasani 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 

Module G: Early marriage and pregnancy / Mimba na ndoa za utotoni 

 G1 

How common is early/child marriage in 
the area/community?  
Early / child marriage means getting 
married below the legal age of marriage 
18)? 

Very common…1 
Common…2 

Not common…3 
Don’t Know…888 

Je ni jinsi gani ndoa za utotoni katika 
eneo/ jamii ni kitu cha kawaida? 
Ndoa za utotoni ninamanisha 
kuoa/kuolewa chini ya umri 
uliohalalishwa) 

Kawaida kabisa…1 
Kawaida…2 

Sio kawaida…3 
Sijui…888 

 

 G2 
Do you know any girl from your school 
who is not coming to school because she 
is now married? 

Yes…1  
No…2 

Other (specify)…777 
Don’t know…888 

No response…999 

Je unamjua msichana yeyote kutoka 
shuleni kwako ambaye haudhurii shule 
tena kwa sababu kwa sasa ameolewa? 

Ndiyo…1 
Hapana…2 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

 

 G3 
Do you know any boy from your school 
who is not coming to school because he 
is now married? 

Yes…1  
No…2 

Other (specify)…777 
Don’t know…888 

No response…999 

Je unamjua mvulana yeyote kutoka 
shuleni kwako ambaye haudhurii shuleni 
kwa sababu kwa sasa ameoa? 

Ndiyo…1 
Hapana…2 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

 

 G4 
At what age do girls drop out of your 
primary school because of early 
marriage/pregnancy? 

10 years…1 
11 years…2 
12 years…3 
13 years…4 
14 years…5 

15+ years…6 
Don’t know…888 

Je ni katika umri upi wasichana 
wanaacha shule ya msingi  

Miaka 10…1 
Miaka 11…2 
Miaka 12…3 
Miaka 13…4 
Miaka 14…5 

Miaka 15 na kuendelea…6 
Sijui…888 
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No response…999 Hakuna jibu…999 
 
 

 G5 
Are you going to postpone your marriage 
until you are above the age of 18/21 
years? 

Yes…1  
No…2 

Other (specify)…777 
Don’t know…888 

No response…999 

Je utafanya kusogeza siku zako za 
kuoa/kuolewa mpaka utakapofikisha 
umri wa miaka 18/21? 

Ndiyo…1 
Hapana…2 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

 

 G5.1 Other specify  Nyingine taja   

 G6 
Why do girls leave school for early 
marriage? 

By choice…1 
Forced…2 

Don’t know…888 
No response…999 

Je ni kwa nini wasichana wanaondoka 
shuleni kwa ajili ya ndoa za utotoni? 

Kwa kupenda wao wenyewe…1 
Kwa kulazimishwa…2 

Other specify 
Sijui…888 

Hakuna jibu…999 

 

  Other, specify  Nyingine, taja   

 G7 
If girls are married by their own choice, 
what is the reason? 

Children want to get married…1 
Peer pressure…2 
Got pregnant…3 

Je ni sababu zipi zinafanya wasichana 
waolewe ka kupenda wao wenyewe? 

Watoto wanataka kuolewa…1 
Shinikizo rika…2 

Kupata mimba…3 
Nyingine taja…777 

Sijui…888 
Hakuna jibu…999 

 

  Other, specify  Nyingine, taja   

 G8 
Why do these forced early/child 
marriages happen? 

Parents facing difficulties to raise children…1 
Parents wanting wealth…2 

 
Kwa nini hizi ndoa za utotoni zinatokea? 

Wazazi wanapitia wakati mgumu 
kuwakuza watoto…1 

Wazazi wanataka utajiri…2 
Nyingine taja…777 

Sijui…888 
Hakuna jibu…999 

 

 G9 
Who do you think are the main 
perpetrators of early marriage? 

Parents…1 
Children…2 

Guardians…3 
Step –parents…4 

Elders in the community…5 

Je unadhani ni nani hasa muhusika mkuu 
wa kuhamasisha ndoa za utotoni? 

Wazazi…1 
Watoto…2 
Walezi…3 

Wazazi wa kambo…4 
Wazee katika jamii…5 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

 

 G10 

What are the negative consequences 
that can happen to a young girl who gets 
pregnant while at school? 
 

Nothing at all…1 
Dropping out of school…2 

Running away from home…3 
Early marriage…4 

Je ni athari zipi hasi ambazo zinaweza 
kutokea kwa wasichana wadogo 
wanaopata mimba wakiwa shuleni? 
 

Hakuna kitu kabisa…1 
Kuacha shule…2 

Kukimbia nyumbani…3 
Ndoa za utotoni…4 
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Allow for multiple response Not mentally ready for responsibility…5 
Limited resources to support the child…6 

Child bearing below 18 is risky for both 
mother and child…7 

Ruhusu jibu zaidi ya moja Wanakuwa hawajajiandaa kiakili kwa 
ajili ya majukumu…5 

Hakuna rasilimali za kutosha kuwez 
kuwasaidia mtoto…6 

Watoto kupata mimba chini ya umri wa 
miaka 18 ni hatari kwa mama na 

mtoto…7 
Nyingine taja…777 

Sijui…888 
Hakuna jibu…999 

In each of the following questions, please tick in the box/space that represents your opinion. / Katika kila swali linalofuata, tafadhali weka alama ya vyema katika kisanduku/ sehemu ya wazi ambayo 
inaonyesha maoni yako 

 G11 
Girls should not have sexual intercourse 
before marriage 

Yes…1 
No…2 

Don’t know…888 
No response…999 

Wasichana wasifanye mapenzi kabla ya 
ndoa 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

 

 G12 
It is acceptable that a girl gets married 
before completion of education  

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Inaruhusiwa kwamba wasichana 
waolewe kabla ya kumalisha shule 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 

 G13 
Parents engaging in arranged marriages 
for underage girls must be reported to 
the police and arrested 

Yes…1 
No…2 

Don’t know…888 
No response…999 

Wazazi kujihusisha na ndoa za kupangwa 
kwa wasichana walio chini ya umri 
wanatakiwa kushitakiwa polisi na 
kukamatwa 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

 

Module H: Child Protection / Ulinzi kwa mtoto 

 H1 

What situations put children in danger 
in your community? Do not read out. 
Circle all that are mentioned. 
 
 Probe twice: “Anything else?” 
 
Allow for multiple response 

Basic needs are not met (food, clothing, 
shelter) …1 

No access to schools or to health care…2 
Domestic violence (physical beating at home 

– being punched/kicked) …3 
Teenage pregnancy…4 

Abuse and exploitation of children…5 
Forced or under-age marriage…6 

Harsh disciplinary actions…7 
Unsafe migration (e.g. child goes away to 

work…8 
Abandonment by parent or guardian…9 
Dangerous child labour e.g. mining…10 

Drugs or alcohol…11 
Stealing…13 

Stubbornness of children…14 

Je ni hali zipi zinawafanya watoto kuwa 
katika hatari kwenye jamii yako? 
Usisome majibu. Zungushia zote 
zilizotajwa.  
 
Dodosa mara mbili “ Kitu kingine” 
 
Ruhusu jibu zaidi ya moja 

Mahitaji maalumu hayatimizwi 
(chakula, mavazi, malazi) …1 

Hakuna upatikanaji wa shule au 
huduma ya afya…2 

Ukatili wa majumbani (kupigwa 
nyumbani- ngumi/ mateke)…3 

Mimba za utotoni…4 
Unyanyasaji na unyonyaji wa watoto…5 

Kulazimishwa au ndoa za utotoni…6 
Matendo makali ya kudhibiti mtoto…7 

Kuhama kusikokuwa na usalama (mfano 
mtoto anaenda kufanya kazi) …8 

Kutelekezwa na wazazi au walezi…9 
Kazi za hatari kwa watoto mfano 

migodini…10 
Madawa ya kulevya au pombe…11 
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Peer pressure…15 
Other (specify)…777 

Don’t know…888 
No response…999 

Kuchukua mtoto kinyume cha  
Kuiba…12 

Ukorofi wa watoto…13 
Shinikizo rika…14 

Other specify…777 
Sijui…888 

Hakuna jibu…999 

 H1.1 Other specify  Nyingine, taja   

 H2 

What are the child rights do you think are 
violated at your school?  
 
 
Allow for multiple responses 

Uncaring Parent/Parents/Caregivers…1 
Inability to afford child care services…2 

Absence of family Support…3 
Culture/tradition…4 

Lack of knowledge about rights of 
children…5 

Poverty (e.g. children have to work) …6 
To teach discipline…7 

Lack of structures to respond to child 
abuse…8 

Other (specify)…777 
Don’t know…888 

No response…999 

Je unadhani ni haki zipi za watoto 
zinakiukwa shuleni? 
 
 
Ruhusu jibu zaidi ya moja 

Wazazi / mzazi/ walezi wasiojali….1 
Kutokuwa na uwezo wa kuweza kupata 

huduma za kumtunza mtoto…2 
Kutokuwepo na msaada kutoka kw 

familia…3 
Tamaduni/ mila…4 

Kutokuwa na uelewa juu ya haki za 
watoto…5 

Umasikini (mfano watoto kufanya 
kazi)…6 

Hakuna na mamlaka ambazo zinapokea 
taarifa kuhusu unyanyasaji wa 

watoto…7 
Other specify…777 

Sijui…888 
Hakuna jibu…999 

 

 

 H2.1 Other specify  Nyingine,taja   

 H3 

Is there any place in or near this 
community where cases of violence, 
abuse, neglect and exploitation against 
children can be reported? 

Yes…1 
No…2 

Don’t know…888 
No response…999 

Je kuna sehemu hapa au karibu na jamii 
hii ambapo kesi za ukiukwaji, 
kunyanyasa, kutelekeza na unyonyaji 
dhidi ya watoto zinaweza kuripotiwa? 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

If no, 
skip to 
G5 / 
kama 
hapana 
nenda 
G5 

 H4 

If Yes to the above, where do people/can 
people in this community report a case of 
violation of children’s rights? 
 
Allow for multiple response 

Community Justice Facilitators…1 
Village Leaders…2 

Para-social workers…3 
Social Welfare Officer…4 

NGO/CBO…5 
Religious institution (Church and/or 

Mosque) …6 
Police…7 

Kama ndiyo, je ni wapi watu katika jamii 
hii wanaweza kuripoti kesi za ukiukwaji 
wa haki za watoto? 
 
Ruhusu jibu zaidi ya moja 

Waendeshaji wa haki katika jamii…1 
Viongozi wa kijiji…2 

Wafanyakazi wa kijamii…3 
Wafanyakazi wa ustawi wa jamii…4 

Mashirika yasiyo ya kiserikali / 
Mashirika ya kijamii…5 

Taasisi za kidini ( kanisa na/au 
misikiti)…6 
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Gender and Children’s Desk…8 
Courts…9 

Neighbour/Parent…10 
Other, specify…777 

Polisi…7 
Madawati ya jinsia na watoto…8 

Mahakamani…9 
Jirani / Wazazi…10 

Nyingine, taja…777 

 H5 
School going children can be employed 
for financial gain 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Watoto wanaoenda shuleni wanaweza 
kuajiliwa kwa ajili ya kupata faida za 
kifedha 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 

 H6 
Working at a young age (up to 14 years) 
is a better way of learn 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Kufanya kazi katika umri mdogo (mpaka 
miaka 14) ni njia nzuri ya kujifunza 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 

 H7 
It is okay for children to be absent from 
school and help parents in the fields 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Ni sawa kwa watoto kutokuja shuleni na 
kuwasaidia wazazi kati shambani 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 

In each of the following questions, please choose ‘YES’ or ‘NO’. Please tick in the box/space that represents your opinion. / Katika kila swali linalofuata, tafadhali weka alama ya vyema katika kisanduku/ 
sehemu ya wazi ambayo inaonyesha maoni yako 

 H8 I can talk about my rights 

Yes…1 
No…2 

Don’t know…888 
No response…999 

Ninaweza kuzungumzia kuhusiana na 
haki zangu 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

 

 H9 
I can report to parents if I am abused or 
heard that there is violence against 
children 

Yes…1 
No…2 

Don’t know…888 
No response…999 

Ninaweza kutoa taarifa kwa wazazi kama 
ninanyanyaswa au nimesikia kuna 
watoto wananyanyaswa 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

 

 H10 
I can report to my friend if I am abused 
or heard that there is violence against 
children 

Yes…1 
No…2 

Don’t know…888 
No response…999 

Ninaweza kutoa taarifa kwa rafiki yangu 
kama ninanyanyaswa au nimesikia kuna 
watoto wananyanyaswa 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

 

 H11 
I can report to the police if I am abused 
or heard that there is violence against 
children 

Yes…1 
No…2 

Don’t know…888 
No response…999 

Ninaweza kutoa taarifa kwa polisi kama 
ninanyanyaswa au nimesikia watoto 
wananyanyaswa 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

 

 H12 
I can report to the discipline teacher if I 
am abused or heard that there is 
violence against children  

Yes…1 
No…2 

Don’t know…888 
No response…999 

Ninaweza kutoa taarifa kwa mwalimu wa 
nidhamu kama ninanyanyaswa au 
nimesikia watoto wananyanyaswa 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 
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 H13 
It is acceptable if parents do not want me 
to report my case of abuse to responsible 
authorities 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Je inakubalika kama wazazi hawataki 
mimi niripoti kesi yangu ya kunyanyaswa 
kwa mamlaka husika 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 

 H14 
I have to finish my household chores first 
and field work and attend to my school 
work 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Ninatakiwa kumaliza kazi zangu za 
nyumbani kwanza na kazi za shambani 
na ndipo nifanye kazi zangu za shuleni  

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 

 H15 
Children, both boys and girls have equal 
right to education  

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Watoto, wa kiume na wa kike wana haki 
sawa ya kupata elimu 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 

 H16 
Girls must be given preference over boys 
with regards to going to school 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Wasichana wanatakiwa kupewa 
upendeleo zaidi ya wavulana kuhusiana 
na kwenda shule 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 

 H17 At school, sports are mainly done by boys 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Michezo inafanywa na wavulana tu 
shuleni 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 

 H18 
Sports are more important for boys than 
for girls 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Michezo ni muhimu kwa wavulana zaidi 
ya wasichana 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 

 H19 Girls can also play soccer at school 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Wasichana pia wanaweza kucheza mpira 
shuleni 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 

Module I: Equity and Inclusion/ Usawa na ujumuishi 

 I1 
Physically disabled children have equal 
capacity in studies 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Watoto wenye ulemavu wa viungo wana 
uwezo sawa katika masomo 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 
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 I2 
Teachers should pay special attention to 
physically disabled children 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Walimu wawasikilize kwa ukaribu watoto 
wenye ulemavu wa viungo 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 

 I3 
Physically disabilities do not matter as 
long as the child is my friend 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Kuwa na ulemavu sio shida kwangu kama 
mtoto ni rafiki yangu 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 

 I4 
Children with disabilities should got to 
separate schools 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Watoto wenye ulemavu waende shule 
tofauti 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 

 I5 
Physically disabled children should sit 
separately in school 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Watoto wenye ulemavu wakae tofauti na 
wenzao shuleni 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 

 I6 
Does your school have a separate and 
useable toilet for children with physical 
disabilities? 

Yes…1  
No…2 

Other (specify)…777 
Don’t know…888 

No response…999 

Je shule yenu ina choo ambacho 
kimetengwa na kinatumika kwa watoto 
wenye ulemavu? 

Ndiyo…1 
Hapana…2 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

 

 I6.1 Other specify  Nyingine taja   

 I7 
The school has proper furniture and 
sitting mats for proper sitting 
arrangement 

Yes…1  
No…2 

Other (specify)…777 
Don’t know…888 

No response…999 

Shule ina madawati sahihi na mikeka ya 
kukalia kwa utaratibu sahihi wa kukaa 

Ndiyo…1 
Hapana…2 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

 

 I7.1 Other specify  Nyingine taja   

 I8 The teacher is polite in teaching  

Yes…1  
No…2 

Other (specify)…777 
Don’t know…888 

No response…999 

Mwalimu ni mpole katika kufundisha na 
anashughulika na watoto wote wa kike 
na kiume 

Ndiyo…1 
Hapana…2 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

 

 I8.1 Other specify  Nyingine taja   
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 I9 

Do you think that the teachers in your 
school have a different attitude for boys 
and girls? 

Yes…1  
No…2 

Other (specify)…777 
Don’t know…888 

No response…999 

Je unadhani walimu katika shule yako 
wana mtazamo tofauti kati ya wavulana 
na wasichana? 

Ndiyo…1 
Hapana…2 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

 

 I10 

Teachers give different kinds of 
punishments to boys and girls  

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Walimu wanatoa adhabu tofauti kwa 
wavulana na wasichana 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 

 I11 

Teachers always beat up children for 
low/demerit marks  

Yes…1  
No…2 

Other (specify)…777 
Don’t know…888 

No response…999 

Walimu wana kawaida ya kuwapiga 
watoto kwa kupata alama za chini  

Ndiyo…1 
Hapana…2 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

 

 I12 

What would you like improved at your 
school or in your class? 
 
(Allow for multiple responses) 

School conditions (water and sanitation) …1 
How teachers treat pupils…2 

Classroom facilities including furniture…3 
Children not beaten by teachers at school…4 

Other (specify)…777 
Don’t know…888 

No response…999 

Je ni kitu gani ungependa kiboreshwe 
katika shule au darasa lako? 
 
Ruhusu jibu zaidi ya moja 

Hali ya shule (maji na usafi wa 
mazingira)…1 

Jinsi walimu wanavyowachukulia 
wanafunzi…2 

Vifaa vya darasani ukijumuisha na 
madawati…3 

Watoto wasipigwe na walimu shuleni 
Nyingine taja…777 

Sijui…888 
Hakuna jibu…999 

 

 I12.1 
 
Others specify…………………. 

 
Nyingine taja   

Module J: Water, Sanitation and Hygiene  

 J1 

Is there a water source outside the 
toilet? 

Yes…1  
No…2 

Other (specify)…777 
Don’t know…888 

No response…999 

Je kuna chanzo cha maji nje ya choo? 

Ndiyo…1 
Hapana…2 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

 

 J2 

Are the toilets for boys and girls are 
separated?  

Yes…1  
No…2 

Other (specify)…777 
Don’t know…888 

No response…999 

Je vyoo vya watoto wa kike na wa kiume 
vimetofautishwa? 

Ndiyo…1 
Hapana…2 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

 

 J3 

The school toilets are always dirty and 
smelly 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Vyoo vya shule siku zote ni vichafu na 
vinanuka 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 
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 J4 

Is there a facility for clean and portable 
water to drink for school children? 

Yes…1  
No…2 

Other (specify)…777 
Don’t know…888 

No response…999 

Je kuna chombo / kifaa chenye maji safi 
kwa ajili ya kunywa kwa watoto shuleni? 

Ndiyo…1 
Hapana…2 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

 

 J5 

Why should we wash our hands? 
 
 
(Allow for multiple responses) 

To kill germs…1 
To remove odour…2 

To remove dirt…3 
To feel clean and hygienic…4 

To avoid being ill…5 
Other (specify)…777 

Don’t know…888 
No response…999 

Kwa nini tunatakiwa kuosha mikono 
yetu? 
 
Ruhusu jibu zaidi ya moja 

Kuua wadudu…1 
Kutoa harufu…2 
Kutoa uchafu…3 

Kujisikia kuwa u msafi…4 
Kuzuia kuumwa…5 
Nyingine taja…777 

Sijui…888 
Hakuna jibu…999 

 

 

 J5.1 Other specify  Nyingine taja   

 J6 

When should one wash their hands? 
 
Multiple responses 

After using the toilet…1 
Before meals…2 

After meals…3 
Before handling food…4 

Other (specify)…777 
Don’t know…888 

No response…999 

Je ni muda gani mtu anatakiwa kunawa 
mikono yake? 

Baada ya kutumia choo…1 
Kabla ya chakula…2 

Baada ya chakula…3 
Kabla ya kushika chakula…4 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 
 

 

 J6.1 Other specify  Nyingine taja   

 J7 

Washing hands with water only is as 
good as washing with soap 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Kuosha mikono kwa maji tu ni sawa 
kama ukiosha mikono kwa sabuni 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 

 J8 

It is okay to drink water that looks clean 
but not treated (boiling etc) 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Ni sawa kunywa maji ambayo 
yanaonekana ni masafi lakini 
hayajatibiwa ( mfano kama kuchemsha) 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 

 

 

 J9 

It is okay to drink water in which fingers 
have been dipped 

Agree…1 
Disagree…2 

Don’t Know…888 
No Response…999 

Ni sawa kunywa maji ambayo tayari 
yameshikwa kwa mikono 

Kukubali…1 
Kukataa…2 

Sijui…888 
Hakuna jibu…999 
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 J10 

How do you wash your hands? 
 
(Rinse with water, apply soap, clean in 
between fingers, rub palms, clean inside 
and outside hands – in this order) 

Passed…1 
Failed…2 

Je ni jinsi gani unaosha mikono yako? 
 
(Kuosha kwa maji, kupaka sabuni, kuosha 
katikati ya mikono, kusugua mikono, 
kuosha nje na ndani ya mikono – kwa 
utaratibu huu) 

Amefaulu…1 
Amefeli…2 

 

 J11 

Is there adequate privacy for girl’s toilets 
(do they have door to close when one is 
occupying the toilet?) 

Yes…1  
No…2 

Don’t know…888 
No response…999 

Je kuna usiri wa kutosha kwenye vyoo 
vya wasichana ( je wana milango ambayo 
inafunga mtu akiwa ndani ya choo?) 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

 

 J12 

There is a specific sanitary facility where 
girls can dispose off their used pads 

Yes…1  
No…2 

Don’t know…888 
No response…999 

 

Je kuna vyombo maalumu vya usafi 
ambavyo wasichana wanaweza kutupa 
pedi zao zilizotumika? 

Ndiyo…1 
Hapana…2 
Sijui…888 

Hakuna jibu…999 

 

       

Module k: General information about the Sara Radio Programme (Only applicable to primary schools in Iringa District Council) / Maswali ya ujumla kuhusiana na programu ya redio ya sara 

 K1 

Are you aware of the Sara radio episodes 
at your school? 
If response is No, do not continue with 
the questionnaire 

Yes…1  
No…2 

Other (specify)…777 
Don’t know…888 

No response…999 

Je unafahamu kuhusu vipindi vya redio 
vya sara kuwepo shuleni kwenu? 
 
Kama jibu ni hapana, usiendelee na 
maswali 

Ndiyo…1 
Hapana…2 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

If no, 
skip to 
L9 / 
kama 
hapa 
nenda 
K9 

 K1.1 Other specify  Nyingine taja   

 K2 

Do you know Sara from the Sara radio 
episodes? 

Yes…1  
No…2 

Other (specify)…777 
Don’t know…888 

No response…999 

Je unamjua Sara kutoka katika vipindi 
vya redio va Sara? 

Ndiyo…1 
Hapana…2 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

 

 K3 

Which other characters do you know 
from the Sara radio episodes? 

Amina…1 
Salma…2 

Joshua…3 
Zuwena…4 

Tahiya…5 
Mussa…6 

Hassan…7 
Hussein…8 

Je ni wahusika gani wengine unawajua 
kutoka katika vipindi vya redio vya Sara? 

Amina…1 
Salma…2 

Joshua…3 
Zuwena…4 

Tahiya…5 
Mussa…6 

Hassan…7 
Hussein…8 
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 K3 

How were the Sara redio episodes 
conducted at your school? 

Radio episodes…1 
Games…2 
Songs…3 

Discussions with teacher…4 
Other (specify)…777 

Don’t know…888 
No response…999 

Je ni kwa jinsi gani vipindi vya redio vya 
Sara vinafanywa au vinafanyika shuleni 
kwenu? 

Vipindi za redio…1 
Michezo…2 
Nyimbo…3 

Majadiliano na walimu…4 
Nyingine taja…777 

Sijui…888 
Hakuna jibu…999 

 

 

 K3.1 Other specify  Nyingine taja   

 K4 

Have you participated in these Sara Radio 
Programme activities? 

Yes…1  
No…2 

Other (specify)…777 
Don’t know…888 

No response…999 

Je umeshiriki katika shughuli za 
programu ya redio ya sara? 

Ndiyo…1 
Hapana…2 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

 

 K4.1 Other specify  Nyingine taja   

 K5 

Do you always attend or participate in 
these Sara radio episodes when they are 
conducted?  

Always…1 
Sometimes…2 

Never…3 
Other (specify)…777 

Don’t know…888 
No response…999 

 
Je huwa unahudhuria au unashiriki mara 
zote wakati vipindi vya redio vya mchezo 
wa sara vinapokuwa vinafanyika? 

Kila mara…1 
Wakati mwingine…2 

Sijawahi…3 
Nyingine taja…777 

Sijui…888 
Hakuna jibu…999 

 

 

 K5.1 Other specify  Nyingine taja   

 K6 

How many times in a week do you listen 
to the Sara radio episodes? 

Once…1 
Twice…2  
Three…3  

Four times or more times…4 
Other (specify)…777 

Don’t know…888 
No response…999 

Je ni mara ngapi kwa wiki mnasikiliza 
vipindi vya redio vya Sara?  

Mara moja…1 
Mara mbili…2 
Mara tatu…3 

Mara nne na zaidi…4 
Nyingine taja…777 

Sijui…888 
Hakuna jibu…999 

 

 

 K6.1 Other specify  Nyingine taja   

 K7 

What topics or issues will you be listening 
to in the radio? 
 
Allow for multiple response 

HIV/AIDS issues…1 
Sexual reproductive health…2 
Gender and social inclusion…3 

Early marriage and pregnancy…4 
Safety and protection…5 

Rights for children…6 
Other (specify)…777 

Je ni mada au mambo gani unakuwa 
unasikiliza kwenye redio? 
 
Ruhusu jibu zaidi ya moja 

Maswala ya ukimwi na virusi vya 
ukimwi…1 

Afya ya uzazi…2 
Ujumuishaji wa jinsia na kijamii…3 

Ndoa na mimba za utotoni…4 
Kuwa salama na kujilinda…5 

Haki kwa watoto…6 
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Don’t know…888 
No response…999  

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 
 

 K7.1 Other specify  Nyingine taja   

 K8 

How many are you in the class when 
listening to the Sara radio episodes? 

10 – 20…1 
21- 40…2 
41- 60…3 

61+…4 
Other (specify)…777 

Don’t know…888 
No response…999 

Je mnakuwa wangapi darasani 
mnapouwa mnasikiliza kipindi cha sara? 

10-20…1 
21-40…2 
41-60…3 

61 na kuendelea…4 
Nyingine taja…777 

Sijui…888 
Hakuna jibu…999 

 

 K8.1 Other specify  Nyingine taja   

Module L: Effectiveness of the Sara Radio Programme / Ufanisi wa programu ya redio ya sara 

 L1 
Do you regularly listen to the Sara radio 
episodes every week at school when 
broadcasted on the radio? 

Yes…1  
No…2 

Other (specify)…777 
Don’t know…888 

No response…999 

Je una kawaida ya kusikiliza sehemu ya 
vipindi vya redio va sara kila wiki shuleni 
wakiwa wanarusha kwenye redio? 

Ndiyo…1 
Hapana…2 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

If yes, 
skip to 
K3 / 
Kama 
ndiyo, 
nenda 
K3 

 L1.1 Other specify  Nyingine, taja   

 L2 If not, why not?  

Teacher not available to facilitate the 
activity…1 

The radio battery was not charged…2 
Bad weather (rain or storm) …3 

The radio signal is poor…4 

Kama hapana, kwa nini? 

Walimu hawapo kuwezesha shughuli…1 
Betri ya redio haikuwa imechargiwa….2 

Hali ya hewa ni mbaya (mvua au 
dhoruba)…3 

Mtandao wa redio ni mbaya…4 

 

 L3 
Does the number of pupils in your class 
affect you listening to the radio 
episodes? 

Yes…1  
No…2 

Other (specify)…777 
Don’t know…888 

No response…999 

Je idadi ya wanafunzi darasani inaathiri 
usikilizaji wako wa kipindi cha redio? 

Ndiyo…1 
Hapana…2 

Nyingine taja…777 
Sijui…888 

Hakuna jibu…999 

If no, 
skip to 
J5 / 
Kama 
hapana 
nenda 
J5 

 L3.1 Other specify  Nyingine, taja   

 L4 If YES, how? 
Other pupils make noise during sessions…1 

Other pupils will be sitting far from the 
radio…2 

Kama ndiyo, ni kwa jinsi gani? 

Wanafunzi wengine wanapiga kelele 
wakati wa kipindi…1 

Wanafunzi wengine wanakaa mbali na 
redio…2 
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Too many pupils to have an opportunity to 
ask questions…3 

Afraid to ask questions in the presence of 
many pupils…4 

Wanafunzi ni wengi sana kuweza 
kupata nafasi ya kuuliza maswali…3 

Ninaogopa kuuliza maswali mbele ya 
wanafunzi wengi…4 

Nyingine taja…777 

 L5 
Is the radio signal that you listen to at 
school loud and clear enough for hear 
the radio episodes? 

Loud and clear…1 
Fair…2  

Poor signal…3 

Je mawimbi / mtandao wa redio ambayo 
unasikiliza shuleni unasikika kwa sauti na 
uko sawa kwa kusikia vipindi vya redio? 

Una sauti na uko sawa…1 
Kawaida…2 

Mtandao ni mbovu…3 
 

 L6 
Do you fully understand the topics and/ 
issues that you listen to on the Sara radio 
episodes? 

Yes…1 
No…2 

Je una elewa kabisa mada na vitu 
ambavyo unasikiliza kwenye kipindi cha 
sara? 

Ndiyo…1 
Hapana…2 

 

 L7 
Do you have an opportunity ask 
questions to the teachers to seek clarity 
on issues that you do not understand? 

Yes…1 
No…2 

Je una nafasi ya kuuliza maswali kwa 
walimu ili kuweza kueleweshwa kwenye 
mambo ambayo unatafutia ufumbuzi? 

Ndiyo…1 
Hapana…2 

 

 L8 
Are you satisfied with the responses from 
the teacher when seeking clarity on 
topics on Sara radio episodes? 

Satisfied…1  
Fair…2  

Not satisfied…3 

Je unaridhishwa na majibu ambayo 
unayatafutia ufumbuzi kwenye mada 
katika sehemu ya vipindi vya redio vya 
sara kutoka kwa walimu  

Ninaridhika…1 
Kawaida…2 
Siridhiki…3 

 

 L9 
What activities do you do with the 
teacher after listening to the Sara radio 
episodes? 

Story telling…1 
Songs…2 

Play game…3 
Other, specify…777  

Je ni kazi zipi ambazo mnafanya na 
mwalimu baada ya kusikiliza sehemu ya 
kipindi cha redio cha sara 

Kuadithia hadithi…1 
Nyimbo…2 

Kucheza michezo…3 
Nyingine, taja…777 

 

 L10 
Do you enjoy the topics and issues that 
you listen to on Sara radio episodes?  

Enjoy…1 
Fair…2  

Do not enjoy…3 

Je unafurahia mada au mambo ambayo 
unasikiliza kwenye sehemu ya kipindi cha 
redio cha sara? 

Ninafurahia…1 
Kawaida…2 
Sifurahii…3 

 

 L11 
Which topic do you remember the most 
from the Sara radio episode topics? 

HIV/AIDS issues…1 
Sexual reproductive health…2 
Gender and social inclusion…3 

Early marriage and pregnancy…4 
Safety and protection…5 

Rights for children…6 

Je ni mada ipi ambayo unakumbuka zaidi 
kutoka katika sehemu ya kipindi cha 
redio cha sara? 

Maswala ya ukimwi na virusi vya 
ukimwi…1 

Afya ya uzazi…2 
Ujumuishaji wa kijinsia na kijamii…3 

Ndoa na mimba za utotoni…4 
Kuwa salama na kujilinda…5 

Haki kwa watoto…6 
Nyingine taja…777 

 

 L12 
Has the radio programme influenced you 
in any way to want to come to school 
more regularly?  

Understanding the importance of 
education…1 

Fear of missing out on Sara radio 
episodes…2 

Fear of missing out on lessons…3 

Je programu ya redio imekuhamasisha 
wewe kwa njia yoyote kutaka 
kuhudhuria shule kila mara? 

Imesaidia kujua umuhimu wa elimu…1 
Una hofu ya kukosa sehemu ya kipindi 

cha redio cha sara…2 
Un hofu ya kukosa kipindi…3 

Nyingine taja…777 

 

 L13 
Do you discuss what you learn from the 
Sara radio episodes with others (post 
session discussion) 

Yes…1  
No…2 

Other (specify)…777 
Don’t know…888 

Je huwa unajadiliana na wengine 
kuhusiana na ulichojifunza kutoa kwenye 
vipindi vya redio vya Sara  
? (Baada ya majadiliano kwenye kipindi) 

Ndiyo…1 
Hapana…2 

Nyingine taja…777 
Sijui…888 

If no, 
skip to 
J15 / 
kama 
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No response…999 
IF NO, skip next question 

 
Kama hapana, ruka swali linalofuata 

Hakuna jibu…999 hapana 
nenda 
J15 

 L13.1 Other specify  Nyingine, taja   

 L14 

Who do you discuss with what you learn 
from the radio programme?  
 
Allow more that one response 

Friends…1 
Family/ siblings…2 

Community elders…3 
Teachers…4 

Je ni nani huwa unajadiliana naye vitu 
ulivyojifunza kutoka katika programu ya 
redio? 
Ruhusu jibu zaidi ya moja 

Marafiki…1 
Familia/ ndugu…2 

Viongozi wa kijamii…3 
Walimu…4 

Nyingine taja…777 

 

 L15 
What life skills have you improved the 
most as a result of the Sara radio 
episodes? 

Problem-solving…1 
Negotiation…2 

Posiitve social behaviour…3 
Other, specify…777  

Je ni stadi gani za maisha ambazo 
umeziboresha zaidi kama matokeo ya 
usikilizaji wa vipindi vya redio vya  
sara? 

Kutatua matatizo…1 
Mazungumzo…2 

Tabia chanya za kijamii…3 
Nyingine, taja…777 

 

Module N: Relevance of the Sara Radio Programme / Umuhimu wa programu ya redio ya sara 

 N1 
Are the radio programmes really helping 
you to solve problems in your everyday 
life at home?  

Yes…1 
No…2 

Je programu ya redio inakusaidia kabisa 
kutatua matatizo katika maisha yako ya 
kila siku nyumbani 

Ndiyo…1 
Hapana…2 

 

 N2 
Why do you say so? 
 

  Kwa nini unasema hivyo?   

 N3 
Is the Sara Radio Programme 
broadcasting the content what you want 
to listen to? 

Yes…1  
No…2 

Je programu ya redio ya Sara inarusha 
maudhui ya kile kitu ambacho unataka 
kusikiliza? 

Ndiyo…1 
Hapana…2 

 

 N4 
Which other content would you like to 
listen to on the Sara radio episodes? 

  
Je ni maudhui gani mengine ungependa 
kusikiliza kwenye vipindi vya redio vya 
Sara?  

  

 N5 
Do you view this programme as an 
initiative that was much needed by 
school children (10-14 years)? 

Welcome initiative…1 
Initiative imposed on pupils…2 

Don’t know…3  

Je unadhani programu hii kama mpango 
ambao uliihitajika zaidi kwa watoto wa 
shulr (wenye miaka 10-14) 

Ni mpango unaokubalika….1 
Mpango unaingilia wanafunzi…2 

Sijui…3 
Nyingine taja…777 

 

 N6 
Which is your favourite story? 
 

 Je ni hadithi / stori ipi unaipenda zaidi?    

 N6.1 
Why? 
 

 Kwa nini?   

 N7 
What are the kinds of stories you dislike? 
Why 
 

 
Je ni aina gani ya hadithi / stori ambayo 
hupendi? Kwa nini? 

  

 N7.1 
Why? 
 

 Kwa nini?   

 N8 
Why do you think these topics that are 
covered/are important? 
 

 
Je unadhani ni kwa nini mada ambazo 
zinafundishwa ni za muhimu? 
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Inteviewer Comment and Observation 

 L9 
Did the respondent appear to 
understand the questions? 

Yes…1 
Fair…2 

Not at all…3 

Je, mhojiwa ameonekana kuelewa 
maswali? 

Ndiyo…1 
Kawaida…2 

Hakuna kabisa…3 
 

 L10 
Was anyone else present during any part 
of the interview? 

Yes…1 
No…2 

Je, kulikuwa na mtu yeyote wakati wa 
mahojiano? 

Ndiyo…1 
Hapana…2 

If no, 
skip to 
K14 / 
Kama 
hapana 
nenda 
K14 

 L11 Who was this person? 
1. 
2. 

Ni nani huyu mtu? 
  

 L12 
Did this person interfere with the 
interview?  

Yes…1 
No…2 

Je, huyu mtu aliingilia mahojiano? 

Ndiyo…1 
Hapana…2 

If no, 
skip to 
K14 / 
kama 
hapana 
nenda 
K14 

 K13 If “Yes,” describe how 
_____________________ Kama “Ndiyo,” elezea. _________________ 

 
 

 L14 
What was the setting in which the 
interview took place? 

Quiet, private…1 
Some noise, semi-private…2 

Noisy, people around…3 

Je, mazingira ya mahali ambapo 
mahojiano yalifanyika yalikuwaje? 

Patulivu na kuna usiri…1 
Pana kelele kelele na usiri kidogo…2 
Pana kelele nyingi na watu karibu…3 

 

 L15 
Overall, how was the respondent’s 
interest in the interview? 

Very high…1 
Above average…2 

Average…3 
Below average…4 

Very low…5 

Kwa ujumla, shauku ya mhojiwa kufanya 
mahojiano ilikuwaje? 

Kubwa sana…1 
Juu ya wastani…2 

Wastani…3 
Chini ya wastani…4 

Chini sana…5 

 

 L16 
Does the respondent need a referral to 
any service providers? 

Yes…1 
No…2 

Je, mhojiwa anahitaji kufanyiwa rufaa 
kwa watoa huduma wowote? 

Ndiyo…1 
Hapana…2 

 

 L17 INTERVIEWER COMMENTS:   MAONI:   
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Annex C2: Key Informant Guide - UNICEF Staff/ PO-RALG 
 

General Questions 

1. May you briefly give an overview of the Sara Radio Programme as implemented in Iringa Region 
during the pilot phase?  
Probe: What were the main activities for the pilot phase of the programme? 
Probe: What is/will be the focus and main activities of the scale-up to the other 3 districts? 

2. In the piloting of the Sara Radio Programme, how was Iringa Rural District chosen for the 
programme?  

3.  How supportive was the government in the implementation of the programme?  
Probe: What were the perceptions of the government about the intervention and its objective and 
impact on the education system? 

 
Relevance 
 

4. What was the context in which the SRP piloted in Iringa District? Were the contextual realities socio-
cultural taken into consideration in the design of the intervention? Is it not conflicting with traditional 
and cultural norms? 

5. What is informed the design of the programme? Objectives? Target? 
Probe: Is there evidence that the programme was needed? Was a baseline or needs assessment 
conducted to inform the design of the programme? 
Probe: Was the content of the programme appropriate to the target group? 

6. Was the programme appropriate to the intended audience (primary school girls and boys of 10-14 
years of age)? Why do you so? 

7. In your view, do the participants find the programmes enjoyable? What part of the programme do 
the participants most enjoy? 

8. Have girls been able to relate to the intervention? Has the programme facilitated participation and 
empowerment of girls? How?  

9. Are the underlying programmes assumptions of the programme still relevant in the current context 
as they were at the onset of the programme? 

10. Has the design and approach of the programme been cognisant of gender roles and identities in the 
intervention district (gender, disabled and marginalised communities)? How? 

 
Efficiency 

 
11. Was the development and broadcasting of the Sara radio programme carried out in a cost-efficient 

manner?  
Probe: What strategies were put in place to ensure cost efficiency? 
Probe: Are there any alternatives to the implementation approach to ensure cost efficiency?  
Probe: Are there any alternatives for partnerships models to increase efficient use of programme 
resources? 
Probe: Are the objectives of the programme still relevant? 

12. Were the objectives of Sara radio programme achieved on time? Is the use of broadcasting systems 
contributing to or hindering the efficient achievement of the objectives and results? Why and how? 
What can be done better? How?  

13. Were the objectives of Sara radio programme achieved on time? Is the use of broadcasting systems 
contributing to or hindering the efficient achievement of the objectives and results? Why and how? 

14. Were the necessary programme inputs (radios, training/orientation sessions) delivered on time to 
facilitate smooth implementation of the programme? What challenges, if any, were encountered in 
the delivery of programme inputs? 
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Effectiveness 
 

15. To what extent has the Sara radio program has achieved its planned results and stated objectives?  
Probe: Has the programme managed to address the knowledge gaps, attitudinal shifts, behaviour 
change?  
Probe: Is there evidence for enhancement in life skills among boys and girls? 
Probe: Did the programme manage to raise awareness on the importance of child friendly schools?  
Probe: Are there any gaps in the design of the intervention, model, implementation and training and 
capacity building activities? 

16. To what extent have the Sara radio programme/ various episodes amongst school children 
contributed to the behaviour changes or their peers and the communities at large? Were the 
episodes/topics chosen adequate to lead to the desired outputs and outcomes?  
Probe for: Increase in enrolment levels/girls enrolment, increase in attendance, changes in retention 
rates? 

17. To what extent Sara radio strengthened and complimented other related activities at school and in 
communities? 

18. Have girls been able to relate to the intervention? Has the programme facilitated participation and 
empowerment of girls? How? 

19. What are the main enabling and main constraining factors of program implementation and 
monitoring? 
Probe: Were there adequate mechanisms to ensure programme implementation and monitoring? 
Probe: What were the programme monitoring and reporting mechanisms in place to check on 
progress? 
Probe: Ask for any checklists or tools that were used to monitor the implementation of the 
programme? How were these checklists developed? 
Probe: Did UNICEF and Government counterparts provide any supervisory support? 

20. To what extent has education programme contributed to improving learning outcomes and equitable 
inclusive basic education for all girls and boys? 
Probe: Were there any challenges in girls’ participation in education before the implementation of 
the Sara Radio Programme? Has the programme facilitated equal participation of boys and girls in 
education?  
Probe: (Child friendly schools’ attributes – inclusive of children, effective for learning, healthy and 
protective of children, gender sensitive and involvement with communities). 

21. How effective were the trainings that were provided to the radio presenters and teachers?   
Probe: What kind of trainings were provided? What was the length and content of the trainings? 
Probe: Are programme implementers able o discharge their duties as required? 

 
Sustainability 

22. Were the communities and targeted audience engaged during programme planning and 
implementation? Who? How were they involved?  

23. Is there Government support in implementation of SRP? What kind of support have you been 
receiving from the government both from the national to the local level in the implementation of the 
SRP? Continue? 

24. What has been put in place in the SRP to ensure sustainability of the programme, beyond 
intervention? 

25. What are the major factors that can influence the achievement or non-achievement of sustainability 
of the Sara Radio Programme?  

26. What are the prospects of the programme continuity without external intervention and at a larger 
scale?  

27. What are the key lessons learnt from the programme which can be used to replicate the intervention 

in other districts in the country?  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Equity and Gender 
 
28. Who are the different groups of children benefitting from the SRP (boys, girls, children with 

disabilities, children in hard to reach communities etc)? In your opinion, which group of children is 
benefiting more than the others? What can be done to ensure all other groups of children you 
mention, benefit more?   

29. To what extent has the Sarah programme met the needs of these different groups? (girls, boys, 
children with disabilities)? Are there any unexpected challenges/effects/results of the program? 

30. What is the programme doing to include other children with different disabilities like the deaf to get 
the same message preached through radio episodes? 
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Annex C3: Key informant Guide-Teachers/Head Teacher (Iringa District Council) 

Theme English Swahili  

General 

Questions 

 

31. How long have you been a teacher generally and a teacher in this 

school? 

32. Are you aware of the SRP implemented in your school? What was 

your role and involvement in the programme? 

33. Was any training or orientation provided to teachers like you for the 

implementation of the SRP activities?  

Probe: What was the content, design duration and implementation 

approach of the trainings? 

Probe: What topics were covered during the training/orientation? 

Probe: What were the most important aspects of the 

training/orientation to you? What was least important? 

Probe: Do you feel confident to facilitate Sara radio episodes? Have 

you been provided with additional refreshers trainings?  

1. Ni kwa muda gani umekuwa mwalimu? Na ni kwa muda gani 

umekuwa mwalimu katika shule hii? 

2. Je unafahamu kuwa programu ya redio ya Sara inatekelezwa katka 

shule yako? Je ipi ilikuwa ni nafasi na ushiriki wako katika programu? 

3. Je kuna mafunzo yoyote yalitolewa kwa walimu kama wewe kwa ajili 

ya utekelezaji wa shughuli za programu ya redio ya Sara? 

Dodosa: Je nini yalikuwa ni maudhui, muda uliochukua kuunda na 

utekelezaji wa vipengele vya mafunzo? 

Dodosa: Je ni mada zipi zilizungumziwa wakati wa mafunzo? 

Dodosa: Je ni kipengele kipi kilikuwa cha muhimu zaidi kwako wakati 

wa mafunzo? Na kipi kilikuwa na umuhimu kidogo? 

Dodosa: Je unadhani kuwa una ujasiri wa kutekeleza mikakati ya 

programu ya redio ya sara? Je umepatiwa mafunzo yoyote ya ziada ya 

kukumbushia? 

Relevance 

 

1. Was the programme appropriate to the intended audience (primary 

school girls and boys of 10-14 years of age)? 

2. Were you as teachers and school heads involved in the design of the 

SRP? How were you involved? Do you think your inputs were 

incorporated into the design? 

3. Is the Sara radio episode content appropriate to the needs of pupils, 

teachers and parents? 

4. In your view, do the participants find the programmes enjoyable? 

Why?  

1. Je programu ilkuwa sahihi kwa kundi lililokusudiwa (wanafunzi wa 

kike na kiume wa shule za msingi wenye umri kati ya miaka 10-14)? 

2. Je wewe kama mwalimu na mwalimu mkuu ulihusishwa katika 

kuunda programu ya redio ya sara? \je ulihusishwa vipi? Je unadhani 

mchango wako ulitumika katika kuunda programu ya redio ya sara? 

3. Je maudhui katika sehemu za programu ya redio ya sara ni sahihi kwa 

mahitaji ya wanafunzi, walimu na wazazi? 

4. Kwa maoni yako, je unadhani wahuska wanafurahia vipindi vya RSP? 

Kwa nini? 
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Theme English Swahili  

5. Is the design (including content and activities) of the SRP - 

appropriate to engage the children, and elicit participation? How 

does it engage children participants into discussion?  

6. Is the SRP content appropriate to the context of Iringa district? Why? 

Is it not conflicting with traditional and cultural norms? 

7. To what extent is the SRP viewed as relevant to the social and 

cultural contexts in Tanzania?  

5. Je muundo ( ukijumuisha maudhui na shughuli) za programu ya redio 

ya sara ni sahihi kushirikisha watoto, na kuhamashisha ushiriki? Je ni 

jinsi gani inahusisha ushiriki wa wanafunzi katika mazungumzo? 

6. Je maudhui ya kipindi cha redio cha sara ni sahihi na mtazamo wa 

wilaya ya Iringa? Kwa nini? Je haingiliani na kanuni za kijadi na 

kitamaduni? 

7. Kwa kiasi gani programu ya redio ya Sara haipingani na mila na desturi 

katika mazingira ya Tanzania? 

Efficiency 

 

1. Was the development and broadcasting of the Sara radio 

programme carried out in a cost-efficient manner? How are there 

any areas that the SRP could have done better? 

2. Were the objectives of Sara radio programme achieved on time? Is 

the use of broadcasting systems contributing to or hindering the 

efficient achievement of the objectives and results? Why and how?  

3. Were inputs (training, solar radios) to the programme adequate and 

supplied on time?  

4. What support would you require for more efficient implementation 

of the Sara Radio Programme – from MoEST, CSOs or UNICEF?   

1. Je uandaaji na urushwaji wa programu ya redio ya sara ulifanyika kwa 

kuzingatia umahiri wa gharama nafuu? Je kuna maeneo ambayo 

programu ya redio ya sara ingefanya vizuri? Kwa jinsi gani? 

2. Je malengo ya programu ya sara yamefikiwa kwa wakati? Je utumiaji 

wa mfumo wa urushaji kipindi umechangia au umezuia ufanisi wa 

kufanikiwa kwa malengo na matokeo? Kwa nini na kwa jinsi gani?  

3. Je vitendea kazi (mafunzo, redio za sola) katika programu vilitosheleza 

na vilisambazwa kwa wakati? 

4. Je ni msaada upi ungependelea/kuhitaji kutoka wizara ya elimu, asasi 

za kiraia au UNICEF ili kutekeleza miradi kwa ufanisi? 

Effectiveness 

 

1. To what extent have the Sara radio programme amongst school 

children contributed to the behaviour change? (knowledge, 

attitude/ enrolment, retention and completion of school/ improve 

skills/ child friendly schools) Why? 

2. Is the SRP reaching the right audience (primary school girls & boys 

10-14 years)?  

3. What have been the major factors influencing the 

achievement/non-achievement of the objectives? What are some of 

the concerns that have emerged as a result of SRP?  

1. Je ni kwa kiasi gani sehemu mbalimbali za kipindi cha redio cha sara 

kwa wanafunzi imechangia katika mabadiliko ya tabia au wenzao na 

jamii kwa ujumla? (ufahamu, tabia / uandikishwaji, kubaki shuleni na 

kumaliza shule / kuimarisha ujuzi/ shule rafiki kwa mtoto? Why? 

2. Je programu ya redio ya sara inawafikia walengwa sahihi (wanafunzi 

wa kike na kiume wa shule ya msingi miaka 10-14)?  

3. Je ni mambo gani yalichangia kufanikiwa / kutokufanikiwa kwa 

malengo? Je ni vitu gani vimeibuka kutokana na matokeo ya 

programu ya redio ya Sara? 
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Theme English Swahili  

4. Did the training you received help you contribute effectively to SRP 

programme implementation?  

5. How many times do you listen to the radio programme per week and 

is that adequate to fully address the discussed topic? Is episode 

duration adequate? Were the episodes/topics chosen adequately to 

lead to the desired outputs and outcomes? 

6. Does the Sara Radio Programme audience recall key messages from 

the episodes? In your view, does it trigger conversation amongst 

children and their families/friends after the broadcast?  

7. To what extent Sara radio strengthened and complimented other 

related activities in the school and/or community? 

8. To what extent has SRP contributed to improving learning outcomes 

and equitable inclusive basic education for all girls and boys? (Child 

friendly schools’ attributes – inclusive of children, effective for 

learning, healthy and protective of children, gender sensitive and 

involvement with communities) 

 

4. Je mafunzo uliyopata yamesaidia vipi kufanikisha utekelezaji wa 

mradi wa SRP kwa ufanisi? 

5. Je ni mara ngapi unasikiliza programu ya radio kwa wiki?  Je hiyo 

inatosha kumaliza mada inayozungumziwa? Je muda wa sehemu za 

kipindi unatosha? Je mada zilizochaguliwa zinatosha kupata matokeo 

yanayotarajiwa ? 

6. Je wasilikizaji wa programu ya redio ya sara wanakumbuka ujumbe 

muhimu kutoka katika sehemu za kipindi? Kwa maoni yako, je inaibua 

majadiliano miongoni mwa watoto/, familia /marafiki baada ya 

urushwaji wa kipindi? 

7. Kwa kiasi gani kipindi cha sara kimeimarisha na kusaidia shughuli 

nyingine zinazofanana na kipindi shuleni? 

8. Je ni kwa kiasi gani programu ya redio ya sara imechangia katika 

kuboresha matokeo ya kujifunzia na usawa unaojumuisha elimu kwa 

wanafunzi wote wa kike na kiume? ( shule rafiki kwa watoto 

imehusisha – ujumuishi wa watoto, ufanisi katika kujifunza, afya na 

kulida watoto, jinsia na kuhusisha jamii) 

Sustainability 

 

1. Were the communities and targeted audience engaged during 

programme planning and implementation? Who? How were they 

involved?  

2. Is there Government support in implementation of SRP? What kind 

of support have you been receiving from the government in the 

implementation of the SRP?  

3. What has been put in place in the SRP to ensure sustainability of the 

programme, beyond intervention? 

4. What are the major factors that can influence the achievement or 

non-achievement of sustainability of the Sara Radio Programme?  

1. Je jamii na kundi lengwa walihusika wakati wa kupanga na utekelezaji 

wa programu? Nani alihusika? Je walihusika vipi? 

2. Je kuna msaada wowote wa serikali katik utekelezaji wa progrmau ya 

redio ya sara? Je ni aina gani ya msaada mmepokea kutoka kwa 

serikali ikijumuisha ngazi ya taifa na mtaa katika utekelezaji wa 

programu ya redio ya sara? Endelea?  

3. Je ni hatua zipi zimechukuliwa kuhakikisha uendelevu wa programu 

ya redio ya Sara,zaidi ya utekelezaji?  

4. Je ni sababu zipik uu ambazo zinaweza kuchangia kufanikiwa au 

kutokufanikiwa kwa uendelevu wa progrmau ya redio ya sara? 
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Theme English Swahili  

Probe: What factors do you think can positively influence the 

sustainability of the programme? 

Probe: Are there any changes you would like to see in the roles, 

structure, activities of the programme in case of replication in other 

school? 

5. What can be done to improve on the implementation of the SRP and 

achievement programme goals?  

6. What are the prospects of the programme continuity without 

external intervention and at a larger scale?  

Dodosa: Je ni mambo ganiunadhani yanaweza kuleta ushawishi 

chanya wa programu kuwa endelevu? 

Dodosa: Je kuna mabadiliko yoyote ambayo ungependa kuyaona 

katika majukumu, muundo, shughuli za programu kama zitatekelezwa 

kwa shule nyingine pia? 

5. Je ninikifanyike kuboresha utekelezaji na kufikiwa malengo ya 

programu ya redio ya sara? 

6. Je ni nini matarajio ya uendelevu wa programu bila kuwa na usaidizi 

wa nje kwa kiasi kikubwa? 

Equity and 

Gender 

 

1. What has been done to ensure all groups of children are benefiting 

from SRP? (Boys, girls, children with disabilities, children in hard to 

reach communities? 

2. Is the design of the SRP acceptable and appropriate to reach the 

different vulnerable groups in the schools and/or community? 

Disabled?  

Probe: Does the programme take into account the roles of boys and 

girls in their schools/communities?  

 

1. Je ni kitu gani kimefanyika kuhakikisha makundi yote ya watoto 

yanafaidika na programu ya Sara? (wasichana, wavulana, walemavu, 

watoto wanaoishi katika jamii zisizofikika kwa urahisi na kadhalika) 

2. Je muundo wa programu yaredio ya sara inakubalika na ni sahihi 

kufikia makundi maalumu katika shule au jamii? Walemavu? 

Dodosa: Je programu inazingatia nafasi ya watoto wa kiume na wa 

kike katika shule zao / jamii? 

 

 

 

 

 

 



 | P a g e  
 

60 

Annex C4: Key Informant Guide – Radio Presenters 

Theme English Swahili  

General Questions 

 

34. May you briefly explain on the Sara Radio Programme (SRP) 

including its main objective, as implemented in the pilot district - 

Iringa Rural District? 

35. What has been your main role with regards to the Sara radio 

programming? 

36. As a presenter broadcasting these radio episodes, what is your view 

regarding the programme? Content? Duration? 

37. What kind of support have you been receiving from the 

government regarding the broadcasting of the Sara radio episodes? 

1. Je unaweza kunipatia maelezo ya ujumla kuhusu programu ya 

redio ya Sara ukijumuisha lengo kuu kama inavyotekelezwa katika 

mkoa wa iringa wakati wa kipindi cha majaribio? 

2. Je majukumu yako makuu yalikuwa ni yapi kuhusiana na programu 

ya redio ya Sara? 

3. Kama mtangazaji unayetangaza kipindi hiki, je ni nini maoni yako 

kuhusiana na programu? Maudhui? Muda wa kipindi? 

4. Je ni aina gani ya msaada ambao umekuwa ukipokea kutoka kwa 

serikali kuhusiana na kurusha sehemu za vipindi vya redio vya 

sara? 

Relevance 

 

1. In your view, do you think SRP is appropriate to the needs, 

aspirations and priorities of children (girls), teachers and parents in 

the district? If not, what should these needs be? 

Probe: If not, what programme would you rather have 

implemented? 

2. Was the programme appropriate to the intended audience 

(primary school girls and boys of 10-14 years of age)?  

3. Do you think the programme facilitated participation and 

empowerment of girls? How?  

4. To what extent is the Sarah programme viewed as relevant to the 

social and cultural contexts in Tanzania?  

5. In your view, do the participants find the programmes enjoyable? 

What part of the programme do the participants enjoy the most? 

6. Do you think broadcasting Sara radio episodes and the listening 

clubs take cognisant of gender roles and identities in the 

intervention district (gender, disabled and marginalised 

communities)?  

1. Kwa maoni yako, unadhani programu ya redio ya sara ni sahihi kwa 

mahitaji, shauku na vipaumbele vya wanafunzi (wasichana), 

walimu na wazazi katika wilaya? Kama sio, je mahitaji haya ni yapi? 

Dodosa: Kama sio, je ni programu ipi ungependa zaidi itekelezwe? 

2. Je programu ilkuwa sahihi kwa kundi lililokusudiwa (wanafunzi wa 

kike na kiume wa shule za msingi wenye umri kati ya miaka 10-14)?  

3. Unadhani programu imewezesha ushiriki na uwezeshaji wa 

wasichana? Kwa jinsi gani? 

4. Kwa kiasi gani inaonyesha kuwa programu ya redio ya Sara 

inaendana na hali ya kijamii na kitamaduni kwa Tanzania? 

5. Kwa maoni yako, je unadhani wahusika wanafurahia programu 

hii? Je ni sehemu gani ya programu washiriki wanafurahia zaidi? 

6. Unadhani urushwaji wa vipindi vya Sara na kilabu za kusikiliza 

zinatilia maanani mambo ya majukumu ya kijinsia, na viashiria 

kwenye wilaya inayotekeleza? (kijinsia, ulemavu na jamii 

zinazoishi mazingira magumu) 
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Efficiency 

 

1. Do you think the development and broadcasting of the Sara radio 

programme was carried out in a cost efficient manner?  

2. Was the broadcasting company paid on time its services rendered?  

Probe: Was there a time when you did not broadcast Sara radio 

episodes because the radio station was not paid its dues? 

3. Do you think that this is the most efficient way to achieve the SRP 

objectives in the pilot area? Considering local culture? Tradition? 

Religion? 

1. Je uandaaji na urushwaji wa programu ya redio ya sara ulifanyika 

kwa kuzingatia gharama nafuu? 

2. Je kampuni ya urushaji wa matangazo walilipwa kwa wakati? 

Dodosa: Je kuna wakati ambao hukurusha matangazo ya kipindi 

cha sara kwa sababu stesheni ya redio haikulipwa kwa wakati? 

3. Je unadhani hii ni njia moja wapo ya kufanikisha malengo ya 

programu ya redio ya Sara katika maeneo yanapofanyika 

majaribio? Kwa kuzingatia mila na desturi za eneo? Dini? 

4. Je unadhani kuna njia mbadala ambayo inaweza kuleta matokeo 

mazuri zaidi ya urushwaji kwenye redio? 

Effectiveness 

 

1. To what extent has the Sara radio episodes reached the target 

population? Why?  

2. Have the SRP episodes contributed to the behaviour change 

amongst school children?  

Probe: Enrolment, retention and completion? 

Probe: Basic life skills 

3. What are the main enabling and main constraining factors of 

broadcasting radio episodes for the SRP? 

Probe. What should be done to address those constraints? 

4. Did you receive any training before the implementation of 

SRP?Were you satisfied with the training that you were provided 

with to effectively discharge your roles in order to achieve SRP 

goals? Training content? Duration? Facilitator?  

1. Je ni kwa kiasi gani sehemu za kipindi cha sara kiliweza kufikia 

walengwa? Kwa nini? 

2. Je sehemu za vipindi vya programu vya redio vya sara vimechangia 

mabadiliko ya tabia miongoni mwa wanafunzi? 

Dodosa: Uandikishwaji, kubaki  na kumalizaji? 

Dodsa: Stadi za maisha 

- Je ni mambo gani makuu yanayowezesha na kuzuia urushwaji wa 

sehemu ya vipindi vya programu ya redio ya sara? 

Dodosa. Kitu gani kifanyike kutatua changamoto hizo? 

3. Je, ulipatiwa mafunzo yoyote kabla ya utekelezaji wa program ya 

Sara? Je uliridhishwa na mafunzo yaliyotolewa katika kutekeleza 

kwa ufanisi majukumu yako ili kufanikisha malengo ya programu 

ya redio ya sara? Maudhui ya mafunzo? Muda? Wakufunzi? 

Sustainability 

 

1. Was the radio station and personnel engaged during programme 

planning and design? Who was engaged? For radio content? 

2. Do you think your voices as radio presenters are included in the 

design and implementation process of the programme? Why 

1. Je stesheni ya redio na watangazaji walihusika wakati wa kupanga 

na utekelezaji wa programu? Nani alihusika? Kwa ajili ya maudhui 

ya redio?  
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3. Have you worked with other local partners in the implementation 

of the SRP? If yes, who and how? 

4. What are the major factors that might influence the achievement 

or non-achievement of sustainability of the SRP?  

5. What are the prospects of the programme continuity without 

external intervention and at a larger scale? 

6. What are the key lessons learnt from the implementation of Sara 

radio programme? 

2. Je unadhani maoni yenu kama watangazaji wa redio 

yalijumuishwa katika hatua ya kuunda na utekelezaji wa 

programu? Kwa jinsi gani? 

3. Je umefanya kazi na wadau wa ndani katika kutekeleza programu 

ya redio ya sara?  

4. Je,ni mambo gani yanaweza kusababisha ama kuzuia mafanikio ya 

uendelevu wa mradi wa SRP? 

5. Je ni nini matarajio ya uendelevu wa programu bila kutegemea 

msaadakutoka nje kwa kiasi kikubwa? 

6. Je ni vitu gani vya muhimu umejifunza kutoka katika utekelezaji wa 

programu ya Sara? 

Equity and Gender 

 

1. To what extent did the SRP include equitable targeting (the most 

vulnerable disadvantaged) and to what extent has the 

implementation so far auctioned these? 

2. Is there equity in access to the program (gender, geographical and 

social economic focus)? 

1. Je ni kwa kiasi gani programu ya redio ya sara imejumuisha usawa 

wa makundi yote lengwa (makundi wanaoishi katika mazingira 

hatarishi) na kwa kiasi gani utekelezaji huo umefanikisha hilo)?  

2. Je kuna usawa katika upatikanaji wa programu (jinsia, kijiographia 

na kuzingatia hali ya kiuchumi na kijamii)? 

 

Annex C5: FGD Children (Iringa DC) 

Theme English Swahili  

General 

Questions 

 

1. Do you know Sara from the radio episodes? Please tell us what 

you know about her? 

2. Are you aware of the Sara Radio Programme? Do you listen to it? 

How are the sessions arranged by the school? 

Probe: Frequency of listening per week? Which days? 

Probe: What time do children listen to the programme? 

Probe: How many children listen together?  

1. Je unafahamu kuhusu Sara? Tafadhali tuambie ni kitu gani unafahamu 

kuhusu Sara? 

2. Je unafahamu kuhusiana na programu ya redio ya sara? Je mnaisikiliza? 

Je vipindi vimepangajwe shuleni? 

Dodosa: Mara ngapi kwa wiki mnasikiliza, na ni sku zipi? 

Dodosa: Ni muda gani watoto wanasikiliza programu? 

Dodosa: Je ni watoto wangapi mnasikiliza kwa pamoja? 

Dodosa.Je hii inaadhiri vipindi? 
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3. Do you like listening to the sessions, or you just sit in because it 

is a compulsory session? 

4. Are the sessions followed by a discussion? What topics are 

discussed after listening to the radio sessions? 

5. Which topics do you remember that you have been gone through 

during the Sara radio episodes? Do you understand them to assist 

other children in the community? If yes, how? 

3. Je unapenda kusikiliza vipindi, au unakaa kwenye vipindi kwa sababu 

ni lazima kwa kila mtu? 

4. Je vipindi vinafuatiwa na majadiliano? Je ni mada zipi zinajadiliwa 

baada ya kusikiliza sehemu ya kipindi cha redio? 

5. Je ni mada zipi ambazo unazikumbuka ambazo mmezisikiliza wakati wa 

programu ya redio vya Sara? Je mnazielewa kuweza kuwasaidia  watoto 

wengine kwenye jamii? Kama ndiyo, kivipi? 

Relevance 

 

1. In everyday life, what kind of stories do you like? Why? 

2. Which character of the SRP do you relate to/like the most? Why? 

3. Who do you think is the SRP is meant for?  

Probe: Do you think the programme is for girls only? Boys only? 

Or both? 

Probe: What are the major topics discussed? (ask for HIV, child 

protection, gender and social inclusion) 

4. Are the radio programmes appropriate to your needs as pupils 

and everyday life in your communities? 

Probe: Are the topics important to you? Are there some topics you 

think are more important than others? 

5. Has the knowledge you have gained from the radio programmes 

helped you to address problems at home or in the community? 

6. Were you as children asked on the content of the radio episodes 

you wanted to listen to before the start of the radio programme?  

1. Katika maisha ya kila siku, je ni aina gani ya stori unapenda, na kwa 

nini? 

2. Je ni muhusika yupi kwenye programu ya redio ya sara unafanana naye 

/ unampenda zaidi? Kwa nini? 

3. Je unadhani programu ya redio ya sara imelenga watu gani? 

Dodosa:Je unadhani programu ni kwa ajili ya wasichana tu?Wavulana 

tu? Au wote? 

Dodosa: Je ni mada zipi kuu zinajadiliwa? (uliza kuhusu virusi vya 

ukimwi, ulinzi kwa mtoto, jinsia na ujumuishi katika jamii? 

4. Je programu ya redio ni sahihi kwa mahitaji yaenu kama wanafunzi na 

maisha ya kila siku katika jamii yenu? 

Dodosa: Je mada ni za muhimu kwenu? Je unadhani kuna mada ambazo 

ni za muhimu kuliko nyingine?Kwa nini? 

5. Je maarifa mliyoyapata kutoka kwenye vipindi vya redioyamewasaidia 

kutatua matatizo nyumbani au katika jamii yenu? 

6. Je, ninyi kama wanafunzi muliulizwa maudhui ya vipindi vya redio 

mnavyovitaka kusikiliza kabla ya program ya redio kuanza? 

Effectiveness 

 

1. Do you think the SRP can bring about changes in knowledge, 

attitudes, behaviours and practices on the targeted topics and in 

general? What kind of changes? 

1. Je unadhani programu ya redio ya Sara inaweza kuleta mabadiliko 

katika maarifa, mtazamo, tabia na mwenendo? Je ni mabadiliko ya aina 

gani? 
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2. Have you noticed any changes in the school children, teacher’s 

behaviour and teaching approach, classmates since the 

introduction of the SRP?  

Probe: children’s attendance, retention and completion of upper 

primary level? 

3. Is it a radio programme that you enjoy listening to during school 

hours?  

Probe: What do you like or enjoy the most from the SRP when 

listening at school?  

Probe: Would you listen to the radio programme at home if 

available? 

4. Do you have other days/ weeks when you do not listen to the 

radio programmes? Why? 

5. How the quality of the frequency and volume for you to clearly 

hear what is broadcasted? 

6. When listening to the radio episodes, are you grouped by gender, 

disability, grade? 

7. Do your teachers sit with you during the radio programmes and 

do they help trigger discussions or clarify on some aspects?  

8. Which of the following do you do at the end of each radio session 

– teacher tell a story, sing songs or play games? Which one do 

you enjoy the most? Why?  

9. Do you think some of the school children have grasped the 

concepts of the radio episodes? Why say so? 

10. Have you faced any challenges in listening the SRP? What are 
the problems faced and how were they addressed? 

2. Je umegundua mabadiliko yoyote kwa watoto shuleni, tabia za walimu 

na mbinu za ufundishaji, wanafunzi wa darasa lako toka ilipoanzishwa 

programu ya redio ya sara 

Dodosa; Mahudhurio shuleni, kubaki na kumaliza  shule? 

3. Je hii ni programu ya redio ambayo unaifurahia kusikiliza wakati wa 

muda wa shule? Kwa nini? 

Dodosa: Je unapenda au unafurahia nini zaidi kwenye programu ya 

redio ya Sara unaposikiliza shuleni? Kwa nini? 

Dodosa: Je unaweza kusikiliza programu ya redio ukiwa nyumbani 

kama itakuwepo? Kwa nini? 

4. Je kuna siku au wiki nyingine ambazo hamsikilizi programu ya redio ya 

Sara? Kwa nini? 

5. Je ubora wa mawimbi ya redio na sauti unakuwezesha kusikiliza kwa 

ufasaha pale matangazo yanaporushwa? 

6. Je mnaposikiliza vipindi vya redio, mnapangwa kwa kuzingatia jinsia, 

ulemavu, darasa? 

7. Je walimu wanakaa na nyinyi wakati wa programu ya redio na 

wanawasaidia kuendesha majadiliano au kufafanua baadhi ya 

vipengele? 

8. Je ni vipi kati ya vitu vifuatavyo mnafanya baada ya kila kipindi cha 

kusikiliza redio – mwalimu anawaambia stori, mnaimba wimbo au 

kucheza ? Je ni ipi mnafurahia zaidi? Kwa nini? 

9. Je unadhani baadhi ya watoto shuleni wameelewa lengo la vipindi vya 

redio? Wamelewa nini? 

10. Je mmekumbana na changamoto yoyote katika kusikiliza programu ya 

redio ya Sara? Je ni matatizo gani mlikutana nayo na ni jinsi gani 

yalitatuliwa? 
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Probe: Poor signal? Noise made by other students? Not 

assembling in time for the programme? Too many students 

listening on one radio set? 

 

Dodosa: Mtandao mbovu? Makelele yanayotokana na wanafunzi 

wengine? Kutokukusanyika kwa wakati kwa ajili ya programu? 

Wanafunzi wengi zaidi kusikiliza redio moja? 

 

Sustainability 

 

1. Do you discuss the issues that come through radio episodes with 

your family members or community members at home? 

2. Are your parents aware of the Sara radio episodes that you listen 

to at school? 

Probe: are they aware of the content of the episodes? 

3. Do you think the Sara radio episodes should continue in your 

school? Why or Why not?  

4. Do you think there are changes that need to be made to the 

content of the radio programme? Please explain?   

1. Je huwa mnazungumzia kuhusiana na mambo yanayotokea kwenye 

vipindi vya redio na wanafamilia au wanajamii nyumbani? 

2. Je wazazi wenu wanajua sehemu ya vipindi vya sara ambavyo 

mnasikiliza shuleni? 

Dodosa: Je, wanafahamu maudhui ya vipindi? 

3. Je unadhani vipindi vya redio vya sara viendelee shuleni kwenu? Kwa 

nini? 

4. Je unadhani kuna mabadiliko yoyote yanayotakiwa kufanywa kwenye 

maudhui ya programu ya redio? Tafadhali elezea 

Equity and 

Gender 

 

1. Do you think there should be gender consideration with regards 

to access to education? 

2. Do you think there should be household chores that are specific 

to particular gender? 

1. Je unadhani jinsia inatakiwa kupewa kipaumbele katika upatikanaji wa 

elimu? 

2. Je unadhani kunatakiwa kuwepo na kazi za kaya ambazo ni maalumu 

kwa jinsia fulani? 
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Theme English Swahili  

General 

Questions / 

Maswali ya 

Jumla 

 

1. Do children in this community regularly attend school?  

Probe: Are girls enrolled and do they attend school regularly?  

Probe: Are boys and girls completing their upper primary education? 

2. Please describe a typical school day for children in this 

community? 

3. What motivates children in this community to go to school? 

4. Are you aware of the Sara Radio Programme (SRP) at the school 

in your community?  

Probe: And what is its main objective?  

Probe: How did you get to know about it? 

5. Which topics do you remember that you have heard that are 

discussed during the radio programmes? Probe: Do you think 

children can understand them especially considering that 

discussions are through the radio? 

6. Have you had the opportunity to listen to the radio programme(s) 

and do you think it is appropriate for the school going children? 

7. Do children talk about the radio programmes and what they have 

learnt from the radio at home?  

Probe: Do you think they enjoy the radio programmes? 

1. Je watoto huudhuria shuleni mara kwa mara katika jamii hii?  

Dodosa: Je watoto wa kike wameandikishwa shuleni na je wanahudhuria 

shuleni mara kwa mara? 

Dodosa: Je watoto wa kike na wa kiume humaliza elimu yao ya  msingi? 

2. Tafadhali elezea ratiba ya shule kwa mtoto katika jamii hii ikoje? 

3. Ni nini huhamasisha watoto kwenda shule katika jamii hii?  

4. Je unafahamu kuhusu Sara Radio Programme (SRP) katika shule iliyopo 

katika jamii yako?  

Dodosa: Ni yapi malengo makuu?  

Dodosa: Ulifahamu vipi kuhusu hiyo programu? 

5. Ni mada zipi unakumbuka ambazo ulizisikia zinaongelewa katika kipindi 

hicho cha redio?  

Dodosa: Unadhani watoto wanaweza kuzielewa ukizingatia mjadala 

hufanyika kupitia redio? 

6. Umewahi kupata fursa ya kusikiliza kipindi au vipindi hivyo vya redio na je 

unadhani vinafaa kwa wanafunzi? 

7. Je, watoto wanazungumzia vipindi vya redio walivyojifunza wakiwa 

nyumbani?  

Dodosa: Unadhani wanafurahia vipindi hivyo? 

Relevance 

 

1. Is the broadcasting of Sara radio episodes appropriate to the needs 

of pupils and the community at large? 

2. Do you think that radio is the most appropriate media to reach 

children/ for teaching and learning basic life skills? 

3. Do you think that Sara Radio Programme is appropriate 

considering that it is conducted during school hours and is in school 

timetable?   

Probe: Are there any topics that you feel are not appropriate for children? 

1. Unadhani urushaji wa vipindi vya Sara redio unaendana na mahitaji ya 

wanafunzi na jamii kwa ujumla? 

2. Unadhani redio ndio chombo cha habari sahihi cha kufikia watoto/ Kwa 

ajili ya kufundishia na kujifunzia stadi za maisha? Tafadhali elezea. Ni 

chombo kipi cha habari au njia ipi, kama ipo, itumike kufikia watoto? 

3. Unadhani vipindi vya Sara redio ni sahihi ukizingatia kuwa hufanyika muda 

wa shule na vipo kwenye ratiba ya shule? 

Dodosa: Kuna mada zozote ambazo unafikiri sio sahihi kwa   watoto? 
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Probe: Are there any specific issues/needs from the community that 

should be covered by the SRP? 

Dodosa: Kuna masuala/mahitaji maalumu yoyote kutoka katika jamii 

ambayo yanahitajika kuongelewa katika SRP?  

Effectiveness 

/ Matokeo 

 

1. Do you think some of the school children have grasped the 

concepts of the radio episodes to change their behaviour and/or 

help other children at home and in the community?  

Probe: Do they talk about it to you and other family members? 

What do they say about it? 

2. To what extent have the Sara radio episodes triggered knowledge 

improvement, behaviour change and attitudinal shifts to the 

children? Probe on: HIV, SRH, children rights, gender and social 

inclusion, early marriage and pregnancy, safety and protection 

3. As a parent, do you think the radio programmes have triggered 

improvement in enrolment, retention and completion of upper 

primary education?  

Probe: Do you think the SRP has encouraged regular attendance 

among your children especially girls? Please explain.  

4. Have you received any negative feedback about the Sara radio 

episodes from your children? 

1. Unadhani baadhi ya wanafunzi wametumia mambo waliojifunza katika 

vipindi vya radio kubadilisha tabia zao na /au kuwasaidia watoto wengine 

nyumbani na katika jamii? 

Dodosa: Je huwa wanaongea na wewe au watu wengine katika familia 

kuhusu vipindi? Huwa wanaviongeleaje? 

2. Ni kwa kiasi gani Sara Radio Programme imesaidia kukuza uelewa, 

kubadilisha tabia na mwenendo wa watoto?  

Dodosa: kuhusu Virusi vya ukimwi, elimu ya fya ya uzazi, haki za watoto, jinsia 

na ujumuishaji wa kijamii, ndoa na mimba za utotoni , usalama na kujikinga 

3. Kama mzazi, unadhani vipindi hivi vya redio vimesaidia kuboresha 

uandikishwaji wa wanafunzi, kubaki shuleni na kumaliza elimu  ya msingi? 

Dadisi: Unadhani vipindi vya SRP vimehamasisha mahudhurio ya mara kwa 

mara miongoni mwa watoto hususani wa kike?Tafhdali elezea 

4. Umewahi kupokea mrejesho wowote mbaya kutoka kwa watoto wako 

kuhusu vipindi hivi. Kama ni ndiyo,tafadhali elezea 

Sustainability 

/ Uendelevu 

 

1. Do you think the radio programmes should continue running in 

your school? Why?  

2. How were the parents and children engaged during program 

planning and implementation? Were the voices of parents 

included in the targeting and design of the programme?  

3. Are there any changes you would like to see implemented to the 

content and activities of the SRP? 

Probe:  What should be these changes? 

4. Should the programme be extended to reach other age groups? 

5. What kind of changes are required to make the programme effective 

in reaching girls and children from marginalised communities? 

1. Unadhani vipindi hivi viendelee kuweposhuleni hapa? Kwa nini? 

2. Ni kwa jinsi gani wazazi na wanafunzi walishirikishwa katika upangaji na 

utekelezaji wa vipindi? Je maoni ya  (wazazi) yaliwekwa katika kutayarisha 

na kuweka malengo ya vipindi? 

3. Kuna mabadiliko yoyote katika ujumbe na shughuli za SRP amabazo 

ungependa kuona yanafanyiwa kazi? 

Dodosa: Je, ni mabadiliko yapi ungepeda kuyaona? 

4. Je kipindi kipanuliwe zaidi ili kufikia makundi rika mengine? 

5. Ni mabadiliko gani yanahitajika kufanyika ili kuwezesha kipindi kuwafikia 

wasichana na watoto wanaoishi katika mazingira magumu?    
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Theme English Swahili  

Baseline Assessment 

Questions / Maswali ya 

upimaji ya msingi 

 

1. How long have you been a teacher generally and a teacher at this 

school? 

2. How has been your teaching experience over the years and in 

this particular school? 

3. Does your school have a radio which the children to listen to 

specific radio programmes for learning basic life skills? 

4. Do you think children in your school especially girls are well 

informed on basic life skills? Why? What is your opinion on 

gender issues in your community? 

5. Has the school been including components of children’s basic life 

skills in their lessons? If so, how? If not, why not? 

6. To what extent has the parents and school management 

committee been involved in the activities in the school and active 

in assisting teachers on other basic life skills? 

7. What kind of support have you been receiving from the 

government in trying to improve knowledge levels in basic life 

skills? 

8. Are issues of improving children’s life skills enshrined in the 

country’s education policy? 

9. To what extent have you as a teacher and the school trying to 

improve knowledge, practices and behaviour change in the 

following areas: 

- HIV/AIDS 

- Sexual reproductive health 

- Violence and children’s rights 

- Gender and social inclusion 

- Early marriage and pregnancy 

- Safety and protection 

1. Umekuwa mwalimu kwa muda gani mpaka sasa na umekuwa 

mwalimu katika shule hii kwa muda gani? 

2. Uzoefu wakowa kufundisha  katika shule hii kwa miaka yote 

hiyo ukoje? 

3. Shule yako ina redio ambayo wanafunzi husikiliza kipindi 

maalumu kwa ajili ya kujifunza stadi za maisha? 

4. Unadhani watoto hususani wasichana katika shule yako 

hupewa taarifa stahiki kuhusu stadi zamaisha? Ni yapi maoni 

yako kuhusu masuala ya kijinsia katika jamii yako? 

5. Je shule zinajumuisha masuala ya stadi za maisha kwa watoto 

katika masomo yao? Kama ndio, kivipi? Kama sio, kwa nini 

hawafanyi hivyo? 

6. Ni kwa kiasi gani wazazi na kamati yashule wameshiriki katika 

shughuli mbalimbali shuleni na kuwa mstari wa mbele katika 

kuwasaidia walimu katika stadi nyingine za kimaisha? 

7. Ni msaada gani umepokea kutoka ngazi ya serikalikatika kujaribu 

kuboresha uelewa katika stadi mbalimbali za maisha? 

8. Je suala la kuboresha estadi za maisha kwa watoto 

limejumuishwa katika sera ya elimu ya taifa?   

9. Ni kwa kiasi gani wewe kama mwalimu na shule mumejaribu 

kuboresha uelewa, matendo na mabadiliko ya kitabia katika 

maeneo yafuatayo: 

- HIV/UKIMWI 

- Afya ya uzazi . 

- Unyanyasaji na haki za watoto. 

- Jinsia na ujumuishwaji wa kijamii. 

- Ndoa na mimba za utotoni. 

- Usalama na kinga. 
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10. What has been your approach in trying to improve on KAP on 

these topics? Has the strategy been effective and to what extent? 

11. Do you receive external support to that end to fund those 

activities? 

12. What is your view on children’s enrolment, retention and 

completion of upper primary education especially for girls? 

13. What challenges are being faced by girls at school and in the 

community especially with specific regards to education and basic 

life skill?  

14. Do you think children in your community discuss life skills topics 

with their family members when at home? Why?  

15. As a school what are you doing in order to ensure that your school 

is child friendly especially: 

- That the school is inclusive of all children? Underprivileged? 

Disabled? 

- That the school fosters effective learning? 

- That the school ensures that children are healthy and are 

protected from potential harm? 

- That your school is gender sensitive? 

- That there is effective interaction of the school and the 

children, families and communities and that they are all 

involved in the affairs of the school.  

16. What do you think needs to be done to ensure that all schools are 

teaching basic life skills?  

Probe: Would you like the school to facilitate that children learn 

basic life skills?  

10. Unatumia mbinu gani katika kujaribu kuboresha KAP (uelewa, 

mtizamo na mwenendo) katika mada hizi? Je mbinu hizo 

zimesaidia?na kwa kiwango gani? 

11. Unapata msaada kutoka kwa wafadhili ili kufanikisha shughuli 

hizo? 

12. Ni nini mtazamo wako kuhusianana uandikishwaji wa watoto, 

kubaki shuleni na kumaliza elimu ya msingi hususani kwa 

wasichana? 

13. Ni changamoto zipi wanazokumbana nazo wasichana hususani 

zinazoendana na masuala ya elimu na stadi za maisha? 

14. Unadhani katika jamii yako watoto wanaongelea kuhusu mada 

za stadi maisha na watu wengine katika familia wakiwa 

nyumbani? Kwa nini? 

15. Kama shule, mnafanya nini kuhakikisha shule yenu ni Rafiki 

kwa watoto hususani: 

- Kwamba shule inajumuisha watoto wote? Wasio na uwezo? 

Walemavu? 

- Kwamba shule inazingatia ujifunzaji makini? 

- Kwamba shule inahakikisha watoto wana afya na 

wanalindwa na hatari ya aina yeyote? 

- Kwamba shule inazingatia usawa wa kijinsia? 

- Kwamba kuna maelewano mazuri kati ya shule na watoto, 

familia na jamii na kwamba wote wanashiriki katika masuala 

mbalimbali ya shule. 

16. Unadhani kipi kifanyike kuhakikisha shule zote zinafundisha 

kuhusu stadi za maisha? 

Dodosa: Ungependa stadi za maisha zi anze kufanyiswa 

shule yako? 
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Annex C8: FGD Children (Non-intervention districts) 

Theme English Swahili  

Baseline Questions/ 

Maswali ya msingi 

 

1. How best can you describe your relationship with the 

teacher at school? If you have problems at home, can you 

approach your teacher and explain it to get assistance? 

2. Do you have an understanding of basic life skills (give 

examples to trigger discussion? If yes, which ones and how 

did you know about these? Are these taught in class with 

your teachers? 

3. Do you think children in your school especially girls are well 

informed on basic life skills? (Sexual reproductive health, 

violence and children’s rights, gender and social inclusion 

issues and early marriage and pregnancy issues). Why?  

4. What is your opinion on gender issues in your community? 

Are girls afforded equal opportunity to access education? 

Household chores?  

5. Do your parents teach you about basic life skills? 

6. Are you taught at school on basic life skills that include the 

following issues: 

- HIV/AIDS  

- Sexual reproductive health 

- Violence and children’s rights 

- Gender and social inclusion 

- Early marriage and pregnancy 

- Safety and protection 

- Decision making 

- Negotiation skills 

1.  Unaweza kuelezea vipi mahusiano yako na mwalimu wako 

shuleni? Kama kuna matatizo nyumbani unaweza kumfuata 

mwalimu na kumueleza ili kupata msaada? Kwa nini? 

2. Una uelewa kuhusu stadi za maisha? Kama ndio, ni zipi na 

ulifahamu vipi kuhusu hizo? Je hufundishwa darasani na walimu 

wako? 

3. Unadhani watoto katika shule yako hususani wasichana wanapewa 

taarifa za kutosha kuhusu stadi za maisha?  (afya ya uzazi, 

unyanyasaji na haki za watoto, mambo ya kijinsia na ujumuishwaji 

wa kijamii na ndoa na mimba za utotoni) Kwa nini? 

4. Una maoni gani juu ya masuala ya kijinsia katika jamii yako? Je 

wasichana wanapewa haki sawa ya kupata elimu? Shughuli za 

nyumbani? 

5. Wazazi wako wanakufundisha kuhusu stadi za maisha? 

6. Munafundishwa shuleni  katika mambo yafuatayo: 

- HIV/UKIMWI 

- Afya ya uzazi na kijinsia. 

- Unyanyasaji na haki za watoto. 

- Jinsia na ujumuishwaji wa kijamii. 

- Ndoa na mimba za utotoni. 

- Usalama na kinga 

- Kufanya maamuzi 

- Kuafikiana 

- Ukatili wa kijinsia 
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- Sexual violence 

- Assertiveness  

7. If anything is done at school level, are you as children 

understanding the issues discussed through this strategy? 

Do you enjoy learning of key life skills through this 

strategy? 

8. What challenges are faced by boys and girls in general in 

the community in accessing education?  

Probe on: Enrolment, retention and completion of primary 

education  

9. Do you think children in your school and community 

discuss on basic life skills with their family members when 

at home? Why do you say so?  

10. Do you want to be taught basic life skills at your schools? 

7. Kama kitu chochote kinafanyika huleni, nyie kama wanafunzi  

mnaelewa mambo yanayoongelewa kupitia njia hii? Mnafurahia 

kujifunza stadi zamaisha kupitia njia hizi? 

8. Ni changamoto zipi wanazokumbana nazo wavulana na wasichana 

katika jamii kiujumla?  Katika kupata elimu? Dodosa: Kuandikishwa, 

kubaki na kumaliza shule 

9. Unadhani katika jamii yako watoto wana ongelea kuhusu mada 

mbalimbali zastadi zamaisha na watu mbalimbali katika familia zao 

wakiwa nyumbani? Kwa nini unasema hivyo? 

10. Je, mngependa kufundishwa stadi za maisha shuleni yako? 
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Annex C9: FGD – Parents & School Committee Members (Non-intervention districts) 

Theme English Swahili  

Baseline Questions 

 

1. Does your school have a radio which they encourage the children 

to listen to specific radio programmes for basic life skills? 

2. Do you have any kind of training whether supported by 

government or CSOs on teaching or facilitating basic life skills? 

Duration? Who funded the training? 

3. Do you think children in your community especially girls are well 

informed on basic life skills? Why?  

4. What is your opinion on gender issues in your community? Are 

girls afforded equal opportunity to access education? 

5. To what extent has the community been involved in the activities 

at the school and active teaching life skills at home? 

6. Has the school been including components of children’s life skills 

in their lessons? If so, how? If not, why not? 

7. What kind of support have you been receiving from the national 

government to improve knowledge levels in life skills? 

8. What is the school doing in trying to improve knowledge, 

practices and behaviour change in the following thematic areas: 

- HIV/AIDS 

- Sexual reproductive health 

- Violence and children’s rights 

- Gender and social inclusion 

- Early marriage and pregnancy 

- Safety and protection 

- Decision making 

- Negotiation 

- Sexual violence 

1. Shule yako ina redio ambayo huhamasisha wanafunzi kusikiliza 

kipindi maalumu cha redio kwa ajili ya kujifunza stadi za kazi? 

2. Una mafunzo yoyote ambayo aidha yalitolewa na serikali au asasi za 

kiraia juu ya ufundishaji au uwezeshaji kuhusu uboreshaji wa  stadi 

za maisha? Ni ya muda gani? Ni nani alidhamini mafunzo hayo? 

3. Unadhani watoto hususani wasichana katika jamii yako wana taarifa 

za kutosha kuhusu  stadi za maisha ? Kwa  nini? 

4. Ni yapi maoni yako kuhusu masuala ya kijinsia katika jamii yako? Je 

wasichana wanapewa haki sawa ya kupata elimu? 

5. Ni kwa kiasi gani jamii imeshirikishwa katika shughuli mbalimbali 

shuleni na kuwa mstari wa mbele katika kufundisha stadi za maisha 

nyumbani? 

6. Je shule imejumuisha masuala ya stadi za maisha kwa watoto katika 

masomo yao? Kama ndio, kivipi? Kama sio kwa nini hawafanyi hivyo? 

7. Ni msaada gani umepokea kutoka serikaliniili kuboresha uelewa wa 

stadi mbalimbali wa maisha? 

8. Ni mambo gani shule inafanya katika kujaribu kuboresha uelewa, 

matendo na mabadiliko yatabia katika maeneo  yafuatayo: 

- HIV/UKIMWI 

- Afya ya uzazi na kijinsia. 

- Unyanyasaji na haki za watoto. 

- Jinsia na ujumuishwaji wa kijamii. 

- Ndoa na mimba za utotoni. 

- Usalama na kinga 

- Kufanya maamuzi 

- Kuafikiana 

- Ukatili wa kijinsia 
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9. What has been your approach in trying to improve on KAP on 

these topics? Has the strategy been effective and to what 

extent? 

10. Do you receive external support to that end to fund those 

activities?  

11.  What is your view on children’s current enrolment, retention 

and completion of upper primary education especially for girls? 

12. What challenges are being faced by girls at school and in the 

community especially with specific regards to education and 

basic life skill? 

13. Do you think children in your community have the opportunity 

to discuss life skills topics with their family members when at 

home? Why?  

14. As a parents and school committee, what are you doing in order 

to ensure that your school is child friendly especially: 

- That the school is inclusive of all children with different 

background? Disabled? Marginalised?  

- That the school fosters effective learning? 

- That the school ensures that children are healthy and are 

protected from potential harm? Food? Security? 

- That your school is gender sensitive? Enrolment? Facilities? 

- That there is effective interaction of the school and the 

children, families and communities and that they are all 

involved in the affairs of the school.  

15. What do you think needs to be done to ensure that all schools 

are teaching basic life skills? Would like children at your school 

to be taught on basic life skills? 

9.  Umetumia njia zipi katika kujaribu kuboresha KAP (uelewa, 

mtazamo na mwenendo) katika mada hizo? Njia hizo zimesaidia na 

kwa kiwango gani? 

10. Unapata msaada kutoka kwa wafadhili ili  kufanikisha shughuli hizo? 

11. Ni nini mtazamo wako kuhusiana kwa sahivi na uandikishwaji wa 

watoto, kubaki shuleni na kumaliza elimu ya msingi hususani kwa 

wasichana? 

12. Ni changamoto zipi wanazokumbana nazo wasichana hususani 

zinazoendana na masuala ya elimu na stadi za maisha? 

13. Unadhani katika jamii yako watoto wana nafasi ya kuongelea kuhusu 

mada za ujuzi wa kimaisha na watunwengine katika familia wakiwa 

nyumbani? Why? 

14. Kama wazazi na kamati ya shule mnafanya nini kuhakikisha shule 

yenu ni rafiki kwa watoto hususani: 

- Kwamba shule inajumuisha watoto wanaotoka katika 

mazingira mabalimbali ? 

- Kwamba shule inazingatia ujifunzaji makini? 

- Kwamba shule inahakikisha watoto wana afya na 

wanalindwa na hatari ya aina yeyote? 

- Kwamba shule inazingatia usawa wa kijinsia? 

- Kwamba kuna maelewano mazuri kati ya shule na watoto, 

familia na jamii na kwamba wote wanashiriki katika masuala 

mbalimbali ya shule. 

15. Unadhani kipi kifanyike kuhakikisha shule zote zinafundisha stadi za 

maisha? 
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Annex C10: Key Informant Guide (LGA Personnel – Intervention District) 

Theme English Swahili  

General 

Questions/ 

maswali ya 

Jumla 

 

1. Are you aware of the SRP? How did you become aware of the SRP? 

What are/were the main objectives of SRP? 

2. When was the SRP introduced in your district? What have been the 

main activities of the programme? Do you think these are adequate 

in ensuring that the programme achieves its set objectives? 

3. What is your personal view of this programme against its set 

objective and intended outcomes or results? 

4. How much involvement do you have in the programme 

implementation in your district/region?  

5. Have you ever taken time to listen to the Sara radio episodes? If yes, 

what do you think of the content?  

1. Unafahamu kuhusu SRP? NI kwa namna gani ulifahamu kuhusu SRP? 

Ni yapi malengo makuu ya SRP? 

2. SRP ilianzishwa lini katika wilaya yako? Ni zipi shughuli kuu za kipindi 

hiki? Unadhani hizi zinatosheleza kuhakikisha kipindi kinafikia 

malengo yake iliyojiwekea? 

3. Ni nini maoni yako kuhusu kipindi hiki ukilinganisha na malengo na 

matokeo iliyojiwekea? 

4. Unahiriki kwa kiwango gani katika  utekelezaji wa programu hii katika 

wilaya/mkoa wako? 

5. Umewahi kutenga muda kusikiliza mtiririko wa vipindi vya Sara 

redio? Unafikiri nini kuhusu mada zake?   

Relevance/ 

Uhalisia 

 

1. Was the programme appropriate to the intended audience (primary 

school girls and boys of 10-14 years of age)? 

2. Is the design (radio episodes) of the SRP appropriate to the needs of 

pupils, teachers and parents? 

3. Do you think Sara radio episodes can contribute to behaviour 

change and trigger discussions among children participants?  

 

4. Is it not conflicting with traditional and cultural norms? 

5. In your view, do the participants find the radio episodes enjoyable? 

Why?  

6. To what extent is the SRP viewed as relevant to the social and 

cultural contexts in Tanzania?  

1. Je kipindi kinaendana na wasikilizaji wanaolengwa ( wanafunzi wa kike 

na wa kiume wa shule ya msingi wa miaka 10-14) 

2. Je muundo ( wa vipindi vya redio) vya SRP unaendana na mahitaji ya 

wanafunzi, walimu na wazazi? 

3. Je, unadhani programu ya radio ya Sara imeweza kuchangia mabadiliko 

ya tabia, na kuchochea mijadala miongo mwa  wanafunzi wanaoshiriki? 

4. Je Haipingani na mila na desturi katika jamii? 

5. Kwa maoni yako, unadhani wahuska wanafurahia vipindi vya radio ya 

Sara? Kwa nini? 

6. NI kwa kiasi gani SRP inaonekana kuendana na jamii na utamaduni wa 

Tanzania? 

 

Efficiency/ 

Ufanisi 

 

1. Do you think the development and broadcasting of the Sara radio 

programme was carried out in a cost-efficient manner? How? Are 

there any areas that the SRP could have done better? How? 

2. Were the objectives of Sara radio programme achieved on time? Is 

1. Unadhani utayarishaji na urushaji wa matangazo ya programu ya 

ulizingatia gharama nafuu? Kivipi? Kuna maeneo ambayo programu ya 

Sara yangefanya vizuri zaidi? Zaidi? 

2. Je, malengo ya programu ya Sara yamefikiwa kwa wakati? Je utumiaji 
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the use of broadcasting systems contributing to or hindering the 

efficient achievement of the objectives and results? Why and how?  

3. Were inputs (training, solar radios) to the programme adequate and 

supplied on time?  

4. What support would you require for more efficient implementation 

of the Sara Radio Programme – from MoEST, CSOs or UNICEF? 

wa mfumo wa urushaji kipindi umechangia au umezuia ufanisi wa 

kufikiwa kwa malengo na matokeo? Kwa nini na kwa jinsi gani? 

3. Je, vitendea kazi (mafunzo, redio za sola) katika programu vilitosheleza 

na vilisambazwa kwa wakati?  

4. Ni msaadaupi ungependelea/utahitaji kutoka MoEST, CSOs au UNICEF 

ili kutekeleza mradi kwa ufanisi? 

Effectiveness/ 

Matokeo 

 

1. To what extent have the Sara radio programme/ various episodes 

amongst school children contributed to the behaviour change? 

Why? (Knowledge, attitude/ enrolment, retention and completion 

of school/ improve skills/ child friendly schools? 

2.  Is the SRP reaching the right audience (primary school girls & boys)?  

3. What have been the major factors influencing the 

achievement/non-achievement of the programme objectives?  

4. Were you oriented at all with regards to Sara radio programming 

and implementation at district level? Did it help you contribute 

effectively to programme implementation?  

5. Does the Sara Radio Programme audience recall key messages from 

the episodes? Do you think the programme is triggering 

conversations at school and/or home between children with their 

teachers/families/friends after the broadcast?  

6. To what extent Sara radio strengthened and complimented the 

other related activities in the school  

7. To what extent has SRP contributed to improving learning outcomes 

and equitable inclusive basic education for all girls and boys? (Child 

friendly schools’ attributes – inclusive of children, effective for 

learning, healthy and protective of children, gender sensitive and 

involvement with communities). 

1. Ni kwa kiasi gani Sara Radio Programme/ vipindi mbalimbali 

vimechangia katika kubadilisha tabia? Kwa nini? (Wavulana na 

wasichana wanaosoma shule ya msingi) (uelewa, 

mtazamo/uandikishaji, kubaki na kumaliza shule/kuboresha ujuzi/ shule 

Rafiki kwa watoto? 

2. Je SRP inafikia wasikilizaji sahihi?  

3. Ni sababu kuu zipizinazochangia kufanikiwa au kutokufanikiwa kwa 

malengo ya kipindi?  

4. Je, mafunzo uliyopokea/uliyopata yamesaidia vipi ufanisi wa utekelezaji 

wa mradi huu kwa ufanisi? Ilikusaidia katika kuchangia utekelezaji wa 

madhumuni ya kipindi? 

5. Wasikilizaji wa vipindi vya Sara redio wanakumbuka ujumbe wa vipindi 

mbalimbali? Unadhani kipindi hiki kinachochea maongezi shuleni na/ au 

nyumbani kati ya watoto na walimu wao/ familia/ marafiki baada ya  

kipindi kurushwa? 

6. Ni kwa kiasi gani kipindi ch Sara kimeimarisha na kusaidia shughuli 

nyingine zinazofanana na kipindi shuleni? 

7. Ni kwa kiasi gani SRP imechangia katika kuboresha matokeo ya kujifunza 

na usawa wa elimu kwa wasichana na wavulana wote ( Sifa za shule 

Rafiki kwa watoto-kujumuisha watoto wote, ina mazingira mazuri ya 

kujifunzia, inazingatia afya na ulinzi wa watoto, inazingatia usawa wa 

kijinsia na kushirikiana na jamii)    
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Sustainability 

/ Uendelevu 

 

1. Were the communities and targeted audience engaged during 

programme planning and implementation? Who? How were they 

involved?  

2. Is there Government support in implementation of SRP? If there is 

any, which support? 

3. What has been put in place in the SRP to ensure sustainability of the 

programme, beyond intervention? 

4. What are the major factors that can influence the achievement or 

non-achievement of sustainability of the Sara Radio Programme?  

5. What are the prospects of the programme continuity without 

external intervention and at a larger scale?  

1. Jamii na wasikilizaji walengwa walishirikishwa katika kupanga na 

utekelezaji wa vipindi? Nani? Ni kwa jinsi gani walishiriki? 

2. Kuna msaada wowote wa serikali katika utekelezaji wa SRP? Kama 

upo, ni upi?  

3. Je, ni hatua zipi zimechukuliwa kuhakikisha uendelevu wa programu 

ya redio ya Sara, pasipo msaada wote ? 

4. Je, ni sababu zipi ambazo zinaweza kuchangia kufanikiwa au 

kutokufanikiwa kwa uendelevu wa programu ya redio ya Sara? 

5. Je, ni, nini matarajio ya uendelevu wa programu bila kuwa na 

usaidizi/msaada wa nje na kwa kiasi kikubwa?   

Equity and 

Gender / 

Usawa na 

Jinsia 

 

1. Are the different groups of children benefitting from the SRP (boys, 

girls, children with disabilities, children in hard to reach 

communities etc)? What can be done to ensure all other groups of 

children you mention, benefit more?   

2. Are there any unexpected challenges/effects/results of the 

program? 

3. What is the programme doing to include other children with 

different disabilities like the deaf to get the same message preached 

through radio episodes? 

1. Je, i makundi tofauti ya watoto yanafaidikia na SRP (wavulana, 

wasichana, watoto wenye ulemavu, watoto wanaotoka kwenye 

jamii zilizo ngumu kufikika n.k)? Ni kipi kifanyike kuhakikisha 

makundi yote uliyoyataja yanafaidika zaidi? 

2. Je, kuna changamoto/ madhara/ matokeo yoyote yasiyotarajiwa juu 

ya programu hii? 

3. Programu inafanya nini kujumuisha watoto wengine wenye ulemavu 

mbalimbali kama walemavu wa kusikia ili waweze kupata ujumbe 

unaotolewa kupitia vipindi vya redio? 
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Annex C11: Key Informant – LGA Personnel (Non-intervention districts) 

Theme English Swahili  

Baseline 

Assessment 

Questions / 

Maswali ya upimaji 

ya msingi 

 

1. How long have you been a DEO/LGA generally and in this 

district/region? 

2. How has been your education experience over the years and with 

regards to basic life skills?  

3. Do schools in your district/region have radios which children in 

primary schools listen to specific radio programmes for learning basic 

life skills?  

4. Do you think children in schools in your district/region especially girls 

are well informed on basic life skills? Why? What is your opinion on 

gender issues in your schools/community?  

5. Have schools in district/region been including components of 

children’s basic life skills in their lessons? If so, how? If not, why not? 

6. To what extent have the parents and school management 

committees been involved in the activities in the school and active in 

assisting teachers on other basic life skills? 

7. What kind of support have you been receiving from the government 

in trying to improve knowledge levels in basic life skills? 

8. Are issues of improving children’s life skills enshrined in the country’s 

education policy? 

 

9. What have schools in your district/region trying to improve 

knowledge, practices and behaviour change in the following areas: 

- HIV/AIDS 

- Sexual reproductive health 

- Violence and children’s rights 

- Gender and social inclusion 

- Early marriage and pregnancy 

- Safety and protection 

1. Umekuwa mwalimu kwa muda gani mpaka sasa na umekuwa 

mwalimu katika shule hii kwa muda gani? 

2. Uzoefu wakowa kufundisha  katika shule hii kwa miaka yote 

hiyo ukoje? 

3. Shule yako ina redio ambayo wanafunzi husikiliza kipindi 

maalumu kwa ajili ya kujifunza stadi za maisha? 

4. Unadhani watoto hususani wasichana katika shule yako 

hupewa taarifa stahiki kuhusu stadi zamaisha? Ni yapi maoni 

yako kuhusu masuala ya kijinsia katika jamii yako? 

5. Je shule zinajumuisha masuala ya stadi za maisha kwa watoto 

katika masomo yao? Kama ndio, kivipi? Kama sio, kwa nini 

hawafanyi hivyo? 

6. Ni kwa kiasi gani wazazi na kamati yashule wameshiriki katika 

shughuli mbalimbali shuleni na kuwa mstari wa mbele katika 

kuwasaidia walimu katika stadi nyingine za kimaisha? 

7. Ni msaada gani umepokea kutoka ngazi ya serikalikatika 

kujaribu kuboresha uelewa katika stadi mbalimbali za maisha? 

8. Je suala la kuboresha estadi za maisha kwa watoto 

limejumuishwa katika sera ya elimu ya taifa?   

9. Ni kwa kiasi gani wewe kama mwalimu na shule mumejaribu 

kuboresha uelewa, matendo na mabadiliko ya kitabia katika 

maeneo yafuatayo: 

- HIV/UKIMWI 

- Afya ya uzazi . 

- Unyanyasaji na haki za watoto. 

- Jinsia na ujumuishwaji wa kijamii. 

- Ndoa na mimba za utotoni. 

- Usalama na kinga. 
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10. What has been your approach in trying to improve on KAP on these 

topics? Has the strategy been effective and to what extent? 

11. Do you receive external support to that end to fund those activities? 

12. What is your view on children’s enrolment, retention and completion 

of upper primary education especially for girls? 

13. What challenges are being faced by girls at school and in the 

community especially with specific regards to education and basic 

life skill?  

14. Do you think children in schools and your community discuss life 

skills topics with their family members when at home? Why?  

15. As a district/region what are you doing in order to ensure that your 

school is child friendly especially: 

- That the school is inclusive of all children? Underprivileged? 

Disabled? 

- That the school fosters effective learning? 

- That the school ensures that children are healthy and are 

protected from potential harm? 

- That your school is gender sensitive? 

- That there is effective interaction of the school and the children, 

families and communities and that they are all involved in the 

affairs of the school.  

16. What do you think needs to be done to ensure that all schools are 

teaching basic life skills?  

Probe: Would you like the schools to facilitate that children learn 

basic life skills?  

10. Unatumia mbinu gani katika kujaribu kuboresha KAP (uelewa, 

mtizamo na mwenendo) katika mada hizi? Je mbinu hizo 

zimesaidia?na kwa kiwango gani? 

11. Unapata msaada kutoka kwa wafadhili ili kufanikisha shughuli 

hizo? 

12. Ni nini mtazamo wako kuhusianana uandikishwaji wa watoto, 

kubaki shuleni na kumaliza elimu ya msingi hususani kwa 

wasichana? 

13. Ni changamoto zipi wanazokumbana nazo wasichana hususani 

zinazoendana na masuala ya elimu na stadi za maisha? 

14. Unadhani katika jamii yako watoto wanaongelea kuhusu mada 

za stadi maisha na watu wengine katika familia wakiwa 

nyumbani? Kwa nini? 

15. Kama shule, mnafanya nini kuhakikisha shule yenu ni Rafiki kwa 

watoto hususani: 

- Kwamba shule inajumuisha watoto wote? Wasio na uwezo? 

Walemavu? 

- Kwamba shule inazingatia ujifunzaji makini? 

- Kwamba shule inahakikisha watoto wana afya na 

wanalindwa na hatari ya aina yeyote? 

- Kwamba shule inazingatia usawa wa kijinsia? 

- Kwamba kuna maelewano mazuri kati ya shule na watoto, 

familia na jamii na kwamba wote wanashiriki katika 

masuala mbalimbali ya shule. 

16. Unadhani kipi kifanyike kuhakikisha shule zote zinafundisha 

kuhusu stadi za maisha? 

Dodosa: Ungependa stadi za maisha zi anze kufanyiswa shule yako? 



 | P a g e  
 

79 

Annex D: Additional quantitative data tables 

 
Annex D1: Children missing school   

Background Characteristics Yes No Total 

Sex 
  

  

Boy 14.0 86.0 664 

Girl 12.6 87.4 692 

Age 
  

  

10 years 21.1 78.9 294 

11 years 15.2 84.8 257 

12 years 12.4 87.6 282 

13 years 8.7 91.3 321 

14 years 7.9 92.1 202 

Grade 
  

  

Standard 4 23.2 76.8 203 

Standard 5 15.8 84.2 342 

Standard 6 11.7 88.3 411 

Standard 7 7.8 92.2 400 

District 
  

  

Iringa DC 12.4 87.6 339 

Iringa MC 15.9 84.1 339 

Kilolo 16.5 83.5 339 

Mufindi 8.3 91.7 339 

Total 13.3 86.7 1356 

 
Annex E: Sara Radio Programme Information  

Annex E1: Listening to Sara radio episodes 
Background 
Characteristics 

Yes No Other (specify) No response Total 

Sex           
Boy 89.5 9.9 0.0 0.7 152 

Girl 92.1 6.7 1.2 0.0 165 

Age 
      

10 years 91.8 8.2 0.0 0.0 61 

11 years 90.0 10.0 0.0 0.0 60 

12 years 90.0 7.1 1.4 1.4 70 

13 years 90.0 8.8 1.2 0.0 80 

14 years 93.5 6.5 0.0 0.0 46 

Grade 
      

Standard 5 91.3 8.7 0.0 0.0 126 

Standard 6 89.8 8.2 1.0 1.0 98 

Standard 7 91.4 7.5 1.1 0.0 93 

Total 90.9 8.2 0.6 0.3 317 
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Annex E2: Children affected by large radio listening groups 
Background 
Characteristics 

Yes No No response Total 

Sex         
Boy 26.3 73.0 0.7 152 

Girl 29.1 70.9 0.0 165 

Age 
     

10 years 14.8 85.2 0.0 61 

11 years 31.7 68.3 0.0 60 

12 years 27.1 71.4 1.4 70 

13 years 27.5 72.5 0.0 80 

14 years 41.3 58.7 0.0 46 

Grade 
     

Standard 5 23.0 77.0 0.0 126 

Standard 6 24.5 74.5 1.0 98 

Standard 7 37.6 62.4 0.0 93 

Total 27.8 71.9 0.3 317 

 

Annex E3: Children who had discussed on key messages 
Background 
Characteristics 

Yes No Don’t know Total 

Sex         
Boy 87.5 12.5 0.0 152 

Girl 89.1 10.3 0.6 165 

Age 
     

10 years 83.6 16.4 0.0 61 

11 years 85.0 15.0 0.0 60 

12 years 90.0 10.0 0.0 70 

13 years 90.0 8.8 1.2 80 

14 years 93.5 6.5 0.0 46 

Grade 
     

Standard 5 84.1 15.9 0.0 126 

Standard 6 90.8 9.2 0.0 98 

Standard 7 91.4 7.5 1.1 93 

Total 88.3 11.4 0.3 317 
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Annex F: HIV/AIDS Information 

Annex F1: Percentage of children who have heard of HIV/AIDS 
Background 
Characteristics 

Yes No Don’t know No response Total 

Sex           

Boy 95.6 4.1 0.3 0.0 664 

Girl 96.1 3.8 0.0 0.1 692 

Age       

10 years 90.8 8.8 0.3 0.0 294 

11 years 94.9 5.1 0.0 0.0 257 

12 years 98.2 1.8 0.0 0.0 282 

13 years 98.1 1.6 0.0 0.3 321 

14 years 97.5 2.0 0.5 0.0 202 

Grade       

Standard 4 87.7 11.8 0.5 0.0 203 

Standard 5 95.6 4.4 0.0 0.0 342 

Standard 6 97.8 2.2 0.0 0.0 411 

Standard 7 98.2 1.2 0.2 0.2 400 

District       

Iringa DC 96.8 3.2 0.0 0.0 339 

Iringa MC 97.6 2.4 0.0 0.0 339 

Kilolo 95.0 4.7 0.0 0.3 339 

Mufindi 94.1 5.3 0.6 0.0 339 

Total 95.9 3.9 0.1 0.1 1356 
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Annex F2: Knowledge on how HIV virus can be spread 

Background 
Characteristics 

Unsafe 
sex 

Sharing 
sharp 

needles 

Sharing 
food 

Holding 
hands 

Blood 
transfusion/ 

donation 

Sharing 
sharp 

objects 

Sharing 
toothbrushes 

Mother to 
child during 
pregnancy/ 
giving birth/ 

breastfeeding 

Contact 
of open 
sores/ 
taking 
care of 

HIV/AIDS 
patients 

Other 
(specify) 

Don’t 
know 

No 
response 

Total 

Sex                           

Boy 77.4 58.4 10.1 0.8 14.2 20.9 18.1 2.4 3.8 4.4 4.8 0.3 664 

Girl 76.6 56.6 6.9 1.2 11.7 17.1 14.0 2.9 2.7 4.5 6.1 0.6 692 

Age 
              

10 years 56.5 42.9 12.2 1.7 4.8 7.5 8.8 3.1 2.4 8.2 13.6 1.0 294 

11 years 66.9 56.0 10.5 0.8 12.1 14.0 16.7 3.1 2.7 3.9 7.4 0.8 257 

12 years 86.9 63.5 8.5 0.4 15.2 27.0 20.9 1.4 2.8 4.6 2.5 0.4 282 

13 years 86.9 61.7 5.3 1.2 18.4 25.5 18.4 2.8 3.4 2.5 1.6 0.0 321 

14 years 90.1 65.8 5.4 0.5 13.9 20.3 14.9 3.0 5.4 2.5 1.5 0.0 202 

Grade             
  

Standard 4 48.8 31.5 16.7 3.0 3.0 7.4 3.4 2.0 1.5 10.3 16.7 1.5 203 

Standard 5 69.0 59.9 8.5 0.3 10.8 12.6 17.8 3.8 3.2 4.1 7.0 0.6 342 

Standard 6 85.2 61.6 8.8 0.7 14.4 28.5 20.4 1.2 2.4 3.6 2.7 0.2 411 

Standard 7 89.8 64.5 4.0 0.8 18.2 20.5 16.2 3.5 5.0 2.5 1.2 0.0 400 

District 
            

  

Iringa DC 82.3 72.0 8.6 1.2 13.0 10.0 17.7 1.2 4.7 3.2 3.2 0.6 339 

Iringa MC 73.7 47.2 7.1 1.2 18.9 29.2 19.8 3.8 4.4 7.1 5.3 0.3 339 

Kilolo 75.2 52.8 7.1 0.3 9.1 18.6 13.0 2.9 1.5 4.1 7.4 0.9 339 

Mufindi 76.7 58.1 11.2 1.2 10.6 18.0 13.6 2.7 2.4 3.2 5.9 0.0 339 

Total 77.0 57.5 8.5 1.0 12.9 19.0 16.0 2.7 3.2 4.4 5.5 0.4 1356 
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Annex G: Sexual Reproductive Health Information 

Annex G1: Children who have discussed with parents about puberty 

Background Characteristics Yes No 
Don’t 
know 

Total 

Sex         

Boy 15.2 84.3 0.5 664 

Girl 21.7 78.3 0.0 692 

Age      

10 years 14.3 85.0 0.7 294 

11 years 11.7 87.9 0.4 257 

12 years 18.4 81.6 0.0 282 

13 years 20.2 79.8 0.0 321 

14 years 30.7 69.3 0.0 202 

Grade      

Standard 4 13.8 85.2 1.0 203 

Standard 5 13.5 86.3 0.3 342 

Standard 6 17.8 82.2 0.0 411 

Standard 7 26.0 74.0 0.0 400 

District      

Iringa DC 26.3 73.7 0.0 339 

Iringa MC 18.3 81.7 0.0 339 

Kilolo 15.0 84.7 0.3 339 

Mufindi 14.5 85.0 0.6 339 

Total 18.5 81.3 0.2 1356 
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Annex G2: Children taught on puberty at school 

Background Characteristics Yes No Don’t know Total 

Sex         

Boy 61.1 38.6 0.3 664 

Girl 63.7 36.1 0.1 692 

Age      

10 years 25.9 73.5 0.7 294 

11 years 27.6 72.0 0.4 257 

12 years 78.7 21.3 0.0 282 

13 years 88.5 11.5 0.0 321 

14 years 96.0 4.0 0.0 202 

Grade      

Standard 4 18.7 80.8 0.5 203 

Standard 5 30.4 69.0 0.6 342 

Standard 6 78.8 21.2 0.0 411 

Standard 7 95.2 4.8 0.0 400 

District      

Iringa DC 69.9 29.8 0.3 339 

Iringa MC 59.6 39.8 0.6 339 

Kilolo 60.2 39.8 0.0 339 

Mufindi 60.2 39.8 0.0 339 

Total 62.5 37.3 0.2 1356 
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Annex G3: Children knowing teachers to approach for SRH issues 

Background Characteristics Yes No Don’t know Total 

Sex         

Boy 39.9 45.6 14.5 664 

Girl 66.2 26.3 7.5 692 

Age      

10 years 45.6 41.5 12.9 294 

11 years 39.3 45.9 14.8 257 

12 years 56.4 36.5 7.1 282 

13 years 62.3 27.4 10.3 321 

14 years 63.9 26.7 9.4 202 

Grade      

Standard 4 45.8 40.4 13.8 203 

Standard 5 40.1 46.2 13.7 342 

Standard 6 56.4 34.8 8.8 411 

Standard 7 65.2 25.5 9.2 400 

District      

Iringa DC 67.6 26.8 5.6 339 

Iringa MC 40.4 38.9 20.6 339 

Kilolo 47.8 43.4 8.8 339 

Mufindi 57.5 33.9 8.6 339 

Total 53.3 35.8 10.9 1356 
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Annex G4: Children with knowledge on pregnancy prevention 

Background Characteristics Yes No Don’t know Total 

Sex         

Boy 40.5 55.4 4.1 664 

Girl 40.8 56.2 3.0 692 

Age      

10 years 21.8 72.4 5.8 294 

11 years 20.6 75.5 3.9 257 

12 years 45.4 51.8 2.8 282 

13 years 56.1 40.2 3.7 321 

14 years 62.4 37.1 0.5 202 

Grade      

Standard 4 18.2 75.9 5.9 203 

Standard 5 21.9 73.7 4.4 342 

Standard 6 46.0 50.9 3.2 411 

Standard 7 62.5 35.5 2.0 400 

District      

Iringa DC 48.1 49.6 2.4 339 

Iringa MC 43.4 51.9 4.7 339 

Kilolo 33.9 61.9 4.1 339 

Mufindi 37.2 59.9 2.9 339 

Total 40.6 55.8 3.5 1356 
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Annex G5: Chances of getting pregnant after having sex once 
Background 
Characteristics 

Yes No Don’t know No response Total 

Sex           

Boy 41.7 50.3 7.7 0.3 664 

Girl 45.4 45.8 8.8 0.0 692 

Age       

10 years 36.7 54.8 8.2 0.3 294 

11 years 39.3 47.9 12.5 0.4 257 

12 years 47.9 46.8 5.3 0.0 282 

13 years 50.8 41.4 7.8 0.0 321 

14 years 41.6 50.5 7.9 0.0 202 

Grade       

Standard 4 36.0 54.2 9.4 0.5 203 

Standard 5 37.4 50.9 11.4 0.3 342 

Standard 6 50.6 44.0 5.4 0.0 411 

Standard 7 45.5 46.5 8.0 0.0 400 

District       

Iringa DC 49.6 45.4 5.0 0.0 339 

Iringa MC 42.5 44.2 13.3 0.0 339 

Kilolo 38.9 53.1 7.7 0.3 339 

Mufindi 43.4 49.3 7.1 0.3 339 

Total 43.6 48.0 8.3 0.1 1356 
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Annex H: Gender equality, equity and inclusion 

Annex H1: Children who think boys and girls should share equal responsibility on household chores 

Background Characteristics Agree Disagree Don’t Know Total 

Sex         

Boy 69.1 30.1 0.8 664 

Girl 64.9 35.0 0.1 692 

Age 
   

  

10 years 58.2 40.8 1.0 294 

11 years 64.6 35.0 0.4 257 

12 years 69.9 29.8 0.4 282 

13 years 71.3 28.3 0.3 321 

14 years 71.8 28.2 0.0 202 

Grade 
   

  

Standard 4 55.7 42.9 1.5 203 

Standard 5 63.5 36.0 0.6 342 

Standard 6 71.3 28.5 0.2 411 

Standard 7 71.2 28.8 0.0 400 

District 
   

  

Iringa DC 67.8 31.6 0.6 339 

Iringa MC 73.7 26.0 0.3 339 

Kilolo 64.6 35.4 0.0 339 

Mufindi 61.7 37.5 0.9 339 

Total 67.0 32.6 0.4 1356 
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Annex H2: Children disagreeing that only girls must do household chores 

Background Characteristics Agree Disagree No Response Total 

Sex         

Boy 13.3 86.6 0.2 664 

Girl 14.2 85.8 0.0 692 

Age 
   

  

10 years 29.6 70.4 0.0 294 

11 years 14.0 85.6 0.4 257 

12 years 7.8 92.2 0.0 282 

13 years 8.7 91.3 0.0 321 

14 years 6.4 93.6 0.0 202 

Grade 
   

  

Standard 4 35.0 65.0 0.0 203 

Standard 5 15.8 83.9 0.3 342 

Standard 6 8.8 91.2 0.0 411 

Standard 7 6.2 93.8 0.0 400 

District 
   

  

Iringa DC 12.1 87.9 0.0 339 

Iringa MC 12.7 87.3 0.0 339 

Kilolo 20.6 79.1 0.3 339 

Mufindi 9.4 90.6 0.0 339 

Total 13.7 86.2 0.1 1356 
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Annex H3: Education is important for boys than girls 

Background Characteristics Agree Disagree Don’t Know 
No 

Response 
Total 

Sex           

Boy 8.1 91.1 0.5 0.3 664 

Girl 8.2 91.3 0.3 0.1 692 

Age 
    

  

10 years 13.6 85.7 0.7 0.0 294 

11 years 10.1 88.3 0.8 0.8 257 

12 years 8.5 91.1 0.0 0.4 282 

13 years 4.7 95.0 0.3 0.0 321 

14 years 3.0 97.0 0.0 0.0 202 

Grade 
    

  

Standard 4 19.2 79.8 1.0 0.0 203 

Standard 5 7.9 90.9 0.6 0.6 342 

Standard 6 8.0 91.7 0.0 0.2 411 

Standard 7 3.0 96.8 0.2 0.0 400 

District 
    

  

Iringa DC 7.1 92.3 0.0 0.6 339 

Iringa MC 4.7 95.3 0.0 0.0 339 

Kilolo 13.0 86.1 0.6 0.3 339 

Mufindi 8.0 91.2 0.9 0.0 339 

Total 8.2 91.2 0.4 0.2 1356 
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Annex H5: Boys need more time to study than girls 

Background Characteristics Agree Disagree Don’t Know 
No 

Response 
Total 

Sex           

Boy 6.6 92.8 0.3 0.3 664 

Girl 5.2 94.8 0.0 0.0 692 

Age 
    

  

10 years 11.2 88.4 0.3 0.0 294 

11 years 6.2 93.0 0.4 0.4 257 

12 years 3.9 95.7 0.0 0.4 282 

13 years 4.0 96.0 0.0 0.0 321 

14 years 3.5 96.5 0.0 0.0 202 

Grade 
    

  

Standard 4 15.3 84.2 0.5 0.0 203 

Standard 5 5.3 94.2 0.3 0.3 342 

Standard 6 3.9 95.9 0.0 0.2 411 

Standard 7 3.8 96.2 0.0 0.0 400 

District 
    

  

Iringa DC 5.0 94.4 0.3 0.3 339 

Iringa MC 3.5 96.2 0.3 0.0 339 

Kilolo 9.7 90.0 0.0 0.3 339 

Mufindi 5.3 94.7 0.0 0.0 339 

Total 5.9 93.8 0.1 0.1 1356 
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Annex H6: Boys must have preference in accessing education that girls 

Background Characteristics Agree Disagree Don’t Know 
No 

Response 
Total 

Sex           

Boy 13.9 85.4 0.5 0.3 664 

Girl 10.0 90.0 0.0 0.0 692 

Age 
    

  

10 years 24.8 74.5 0.7 0.0 294 

11 years 13.6 85.2 0.4 0.8 257 

12 years 6.4 93.6 0.0 0.0 282 

13 years 5.9 94.1 0.0 0.0 321 

14 years 7.9 92.1 0.0 0.0 202 

Grade 
    

  

Standard 4 31.5 67.5 1.0 0.0 203 

Standard 5 13.2 86.0 0.3 0.6 342 

Standard 6 6.8 93.2 0.0 0.0 411 

Standard 7 6.0 94.0 0.0 0.0 400 

District 
    

  

Iringa DC 8.8 90.9 0.0 0.3 339 

Iringa MC 13.9 85.8 0.3 0.0 339 

Kilolo 14.2 85.5 0.0 0.3 339 

Mufindi 10.6 88.8 0.6 0.0 339 

Total 11.9 87.8 0.2 0.1 1356 
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Annex H7: Acceptable for girls to discontinue school to get married 

Background Characteristics Agree Disagree No Response Total 

Sex         

Boy 0.8 99.1 0.2 664 

Girl 1.2 98.8 0.0 692 

Age 
   

  

10 years 1.7 98.3 0.0 294 

11 years 1.2 98.8 0.0 257 

12 years 0.4 99.6 0.0 282 

13 years 0.6 99.1 0.3 321 

14 years 1.0 99.0 0.0 202 

Grade 
   

  

Standard 4 2.5 97.5 0.0 203 

Standard 5 0.9 99.1 0.0 342 

Standard 6 0.5 99.5 0.0 411 

Standard 7 0.8 99.0 0.2 400 

District 
   

  

Iringa DC 0.3 99.7 0.0 339 

Iringa MC 0.9 99.1 0.0 339 

Kilolo 1.5 98.5 0.0 339 

Mufindi 1.2 98.5 0.3 339 

Total 1.0 99.0 0.1 1356 
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Annex H8: Children who think that women should earn more than men 

Background Characteristics Agree Disagree Don’t Know Total 

Sex         

Boy 6.5 92.9 0.6 664 

Girl 4.5 95.1 0.4 692 

Age 
   

  

10 years 9.2 90.1 0.7 294 

11 years 7.8 91.4 0.8 257 

12 years 4.3 95.0 0.7 282 

13 years 2.2 97.5 0.3 321 

14 years 4.0 96.0 0.0 202 

Grade 
   

  

Standard 4 12.8 85.7 1.5 203 

Standard 5 7.0 92.7 0.3 342 

Standard 6 3.2 96.4 0.5 411 

Standard 7 2.8 97.0 0.2 400 

District 
   

  

Iringa DC 5.0 94.7 0.3 339 

Iringa MC 2.1 97.1 0.9 339 

Kilolo 7.4 91.7 0.9 339 

Mufindi 7.4 92.6 0.0 339 

Total 5.5 94.0 0.5 1356 
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Annex H9: Girls should take leadership positions 

Background Characteristics Agree Disagree Don’t Know 
No 

Response 
Total 

Sex           

Boy 54.1 45.0 0.8 0.2 664 

Girl 65.8 33.8 0.4 0.0 692 

Age 
    

  

10 years 61.6 37.4 1.0 0.0 294 

11 years 56.4 42.8 0.8 0.0 257 

12 years 55.7 44.0 0.4 0.0 282 

13 years 58.9 40.2 0.6 0.3 321 

14 years 70.3 29.7 0.0 0.0 202 

Grade 
    

  

Standard 4 58.6 39.9 1.5 0.0 203 

Standard 5 58.5 40.9 0.6 0.0 342 

Standard 6 56.2 43.1 0.7 0.0 411 

Standard 7 66.0 33.8 0.0 0.2 400 

District 
    

  

Iringa DC 59.9 39.8 0.3 0.0 339 

Iringa MC 62.5 37.2 0.3 0.0 339 

Kilolo 63.7 35.1 0.9 0.3 339 

Mufindi 54.0 45.1 0.9 0.0 339 

Total 60.0 39.3 0.6 0.1 1356 
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Annex H10: Children who think that it is acceptable for father to beat up mother 

Background Characteristics Agree Disagree Total 

Sex     

Boy 3.3 96.7 664 

Girl 4.9 95.1 692 

Age 
  

  

10 years 5.8 94.2 294 

11 years 3.5 96.5 257 

12 years 4.3 95.7 282 

13 years 3.7 96.3 321 

14 years 3.0 97.0 202 

Grade 
  

  

Standard 4 5.9 94.1 203 

Standard 5 4.4 95.6 342 

Standard 6 3.9 96.1 411 

Standard 7 3.2 96.8 400 

District 
  

  

Iringa DC 5.3 94.7 339 

Iringa MC 2.4 97.6 339 

Kilolo 6.5 93.5 339 

Mufindi 2.4 97.6 339 

Total 4.1 95.9 1356 
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Annex H11: It is acceptable for boys to bully girls 

Background Characteristics Agree Disagree Don’t Know 
No 

Response 
Total 

Sex           

Boy 2.1 97.7 0.0 0.2 664 

Girl 3.5 96.2 0.3 0.0 692 

Age 
    

  

10 years 6.8 93.2 0.0 0.0 294 

11 years 3.1 96.9 0.0 0.0 257 

12 years 1.8 97.9 0.4 0.0 282 

13 years 0.6 98.8 0.3 0.3 321 

14 years 1.5 98.5 0.0 0.0 202 

Grade 
    

  

Standard 4 8.4 91.6 0.0 0.0 203 

Standard 5 3.2 96.5 0.3 0.0 342 

Standard 6 1.7 98.3 0.0 0.0 411 

Standard 7 0.8 98.8 0.2 0.2 400 

District 
    

  

Iringa DC 1.5 98.5 0.0 0.0 339 

Iringa MC 0.6 99.4 0.0 0.0 339 

Kilolo 6.8 92.6 0.6 0.0 339 

Mufindi 2.4 97.3 0.0 0.3 339 

Total 2.8 97.0 0.1 0.1 1356 
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Annex H12: Children have right to disagree with teachers 

Background Characteristics Agree Disagree Don’t Know 
No 

Response 
Total 

Sex           

Boy 34.5 65.1 0.3 0.2 664 

Girl 32.8 66.8 0.4 0.0 692 

Age 
    

  

10 years 31.0 68.4 0.7 0.0 294 

11 years 29.2 70.0 0.8 0.0 257 

12 years 37.2 62.8 0.0 0.0 282 

13 years 36.8 62.6 0.3 0.3 321 

14 years 33.2 66.8 0.0 0.0 202 

Grade 
    

  

Standard 4 32.5 66.5 1.0 0.0 203 

Standard 5 30.1 69.3 0.6 0.0 342 

Standard 6 37.0 62.5 0.2 0.2 411 

Standard 7 33.8 66.2 0.0 0.0 400 

District 
    

  

Iringa DC 37.5 62.2 0.0 0.3 339 

Iringa MC 25.1 74.6 0.3 0.0 339 

Kilolo 38.9 60.2 0.9 0.0 339 

Mufindi 33.0 66.7 0.3 0.0 339 

Total 33.6 65.9 0.4 0.1 1356 
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Annex H13: Children who think that corporal punishment can help performance in class 

Background Characteristics Agree Disagree Don’t Know Total 

Sex      

Boy 54.4 45.2 0.5 664 

Girl 52.5 47.4 0.1 692 

Age 
   

  

10 years 56.1 43.2 0.7 294 

11 years 52.5 47.5 0.0 257 

12 years 53.9 45.7 0.4 282 

13 years 50.2 49.5 0.3 321 

14 years 55.0 45.0 0.0 202 

Grade 
   

  

Standard 4 58.1 41.4 0.5 203 

Standard 5 52.9 46.8 0.3 342 

Standard 6 51.6 48.4 0.0 411 

Standard 7 53.2 46.2 0.5 400 

District 
   

  

Iringa DC 47.5 52.2 0.3 339 

Iringa MC 50.1 49.3 0.6 339 

Kilolo 54.3 45.4 0.3 339 

Mufindi 61.7 38.3 0.0 339 

Total 53.4 46.3 0.3 1356 
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Annex I: Assertiveness and Negotiation 

Annex I1: Children can tell friends if they do anything that bothers him/her 

Background Characteristics Yes No Don’t know No response Total 

Sex           

Boy 88.1 11.6 0.2 0.2 664 

Girl 87.9 12.1 0.0 0.0 692 

Age 
    

  

10 years 84.0 15.6 0.3 0.0 294 

11 years 83.3 16.3 0.0 0.4 257 

12 years 92.2 7.8 0.0 0.0 282 

13 years 90.3 9.7 0.0 0.0 321 

14 years 90.1 9.9 0.0 0.0 202 

Grade 
    

  

Standard 4 80.3 19.2 0.5 0.0 203 

Standard 5 85.4 14.3 0.0 0.3 342 

Standard 6 91.5 8.5 0.0 0.0 411 

Standard 7 90.5 9.5 0.0 0.0 400 

District 
    

  

Iringa DC 91.2 8.8 0.0 0.0 339 

Iringa MC 91.2 8.8 0.0 0.0 339 

Kilolo 81.1 18.3 0.3 0.3 339 

Mufindi 88.5 11.5 0.0 0.0 339 

Total 88.0 11.9 0.1 0.1 1356 
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Annex I2: Children who can tell parents if they do anything to bother him/her  

Background Characteristics Yes No No response Total 

Sex         

Boy 80.4 19.4 0.2 664 

Girl 87.4 12.6 0.0 692 

Age 
   

  

10 years 78.2 21.8 0.0 294 

11 years 78.6 21.0 0.4 257 

12 years 89.4 10.6 0.0 282 

13 years 86.3 13.7 0.0 321 

14 years 88.1 11.9 0.0 202 

Grade 
   

  

Standard 4 75.4 24.6 0.0 203 

Standard 5 79.8 19.9 0.3 342 

Standard 6 89.3 10.7 0.0 411 

Standard 7 86.5 13.5 0.0 400 

District 
   

  

Iringa DC 86.7 13.3 0.0 339 

Iringa MC 84.1 15.9 0.0 339 

Kilolo 83.5 16.2 0.3 339 

Mufindi 81.7 18.3 0.0 339 

Total 84.0 15.9 0.1 1356 
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Annex I3: Children who can be influenced into doing anything by friends 

Background Characteristics Agree Disagree Don’t Know Total 

Sex         

Boy 41.9 58.0 0.2 664 

Girl 37.9 62.1 0.0 692 

Age 
   

  

10 years 44.9 55.1 0.0 294 

11 years 42.0 57.6 0.4 257 

12 years 34.4 65.6 0.0 282 

13 years 38.0 62.0 0.0 321 

14 years 40.1 59.9 0.0 202 

Grade 
   

  

Standard 4 48.3 51.7 0.0 203 

Standard 5 40.4 59.4 0.3 342 

Standard 6 36.5 63.5 0.0 411 

Standard 7 38.5 61.5 0.0 400 

District 
   

  

Iringa DC 42.8 57.2 0.0 339 

Iringa MC 35.4 64.6 0.0 339 

Kilolo 42.5 57.2 0.3 339 

Mufindi 38.6 61.4 0.0 339 

Total 39.8 60.1 0.1 1356 
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Annex I4: Children who have broken rules because of others 

Background Characteristics Yes No Other (specify) Don’t know Total 

Sex           

Boy 50.2 49.1 0.0 0.8 664 

Girl 45.8 53.8 0.1 0.3 692 

Age 
    

  

10 years 44.2 54.4 0.0 1.4 294 

11 years 50.2 49.4 0.4 0.0 257 

12 years 47.2 52.8 0.0 0.0 282 

13 years 48.3 51.1 0.0 0.6 321 

14 years 51.0 48.5 0.0 0.5 202 

Grade 
    

  

Standard 4 45.3 53.2 0.0 1.5 203 

Standard 5 47.1 52.3 0.3 0.3 342 

Standard 6 48.2 51.8 0.0 0.0 411 

Standard 7 49.8 49.5 0.0 0.8 400 

District 
    

  

Iringa DC 44.8 54.9 0.0 0.3 339 

Iringa MC 50.7 48.7 0.0 0.6 339 

Kilolo 52.5 46.6 0.0 0.9 339 

Mufindi 43.7 55.8 0.3 0.3 339 

Total 47.9 51.5 0.1 0.5 1356 
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Annex I5: Children able to speak confidently in front of a group 

Background Characteristics Yes No Don’t know Total 

Sex         

Boy 87.8 11.9 0.3 664 

Girl 85.8 14.0 0.1 692 

Age 
   

  

10 years 84.7 14.6 0.7 294 

11 years 85.2 14.8 0.0 257 

12 years 86.2 13.8 0.0 282 

13 years 88.5 11.2 0.3 321 

14 years 90.1 9.9 0.0 202 

Grade 
   

  

Standard 4 83.3 15.8 1.0 203 

Standard 5 86.0 14.0 0.0 342 

Standard 6 86.4 13.6 0.0 411 

Standard 7 89.8 10.0 0.2 400 

District 
   

  

Iringa DC 89.4 10.6 0.0 339 

Iringa MC 86.7 13.0 0.3 339 

Kilolo 81.4 18.3 0.3 339 

Mufindi 89.7 10.0 0.3 339 

Total 86.8 13.0 0.2 1356 
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Annex I6: Children who can solve difficult problems if they try hard enough 

Background Characteristics Yes No Other (specify) Don’t know Total 

Sex           

Boy 76.4 23.2 0.5 0.0 664 

Girl 67.6 31.4 0.6 0.4 692 

Age 
    

  

10 years 64.3 35.0 0.7 0.0 294 

11 years 70.0 29.2 0.4 0.4 257 

12 years 72.3 27.3 0.0 0.4 282 

13 years 75.7 23.4 0.9 0.0 321 

14 years 78.7 20.3 0.5 0.5 202 

Grade 
    

  

Standard 4 58.1 40.9 1.0 0.0 203 

Standard 5 72.8 26.6 0.3 0.3 342 

Standard 6 73.5 25.8 0.5 0.2 411 

Standard 7 76.5 22.8 0.5 0.2 400 

District 
    

  

Iringa DC 77.9 21.8 0.3 0.0 339 

Iringa MC 74.3 25.4 0.0 0.3 339 

Kilolo 65.8 32.7 0.9 0.6 339 

Mufindi 69.6 29.5 0.9 0.0 339 

Total 71.9 27.4 0.5 0.2 1356 

 

  



 | P a g e  
 

106 

Annex J: Child rights, safety and protection 

Annex J1: Children who can report cases of abuse to parents 

Background Characteristics Yes No Don’t know Total 

Sex         

Boy 96.2 3.6 0.2 664 

Girl 95.4 4.6 0 692 

Age      

10 years 92.5 7.1 0.3 294 

11 years 96.5 3.5 0 257 

12 years 95.4 4.6 0 282 

13 years 97.2 2.8 0 321 

14 years 98 2 0 202 

Grade      

Standard 4 91.6 7.9 0.5 203 

Standard 5 95.6 4.4 0 342 

Standard 6 96.4 3.6 0 411 

Standard 7 97.5 2.5 0 400 

District      

Iringa DC 96.2 3.8 0 339 

Iringa MC 96.5 3.5 0 339 

Kilolo 94.7 5.3 0 339 

Mufindi 95.9 3.8 0.3 339 

Total 95.8 4.1 0.1 1356 
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Annex J2: Children who think they can report abuse to teachers 

Background Characteristics Yes No Don’t know Total 

Sex      

Boy 95 4.8 0.2 664 

Girl 95.5 4.3 0.1 692 

Age      

10 years 92.2 7.5 0.3 294 

11 years 93.4 6.2 0.4 257 

12 years 96.1 3.9 0 282 

13 years 96.6 3.4 0 321 

14 years 99 1 0 202 

Grade      

Standard 4 92.1 7.4 0.5 203 

Standard 5 92.7 7 0.3 342 

Standard 6 96.4 3.6 0 411 

Standard 7 98 2 0 400 

District      

Iringa DC 97.1 2.9 0 339 

Iringa MC 95.6 4.4 0 339 

Kilolo 92.6 6.8 0.6 339 

Mufindi 95.9 4.1 0 339 

Total 95.3 4.6 0.1 1356 
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Annex J3: Children who think they can report abuse to police 

Background Characteristics Yes No Total 

Sex       

Boy 87.8 12.2 664 

Girl 85.7 14.3 692 

Age     

10 years 84 16 294 

11 years 88.3 11.7 257 

12 years 87.9 12.1 282 

13 years 84.7 15.3 321 

14 years 90.1 9.9 202 

Grade     

Standard 4 83.3 16.7 203 

Standard 5 86.5 13.5 342 

Standard 6 88.1 11.9 411 

Standard 7 87.2 12.8 400 

District     

Iringa DC 87.9 12.1 339 

Iringa MC 93.8 6.2 339 

Kilolo 81.4 18.6 339 

Mufindi 83.8 16.2 339 

Total 86.7 13.3 1356 
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Annex J4: Children who a place to report cases of abuse  

Background Characteristics Yes No Don’t know 
No 

response 
Total 

Sex           

Boy 82.5 15.1 2.3 0.2 664 

Girl 82.5 15.5 1.6 0.4 692 

Age       

10 years 82.6 15.3 2.1 0.0 294 

11 years 85.8 12.4 1.5 0.3 257 

12 years 81.4 16.5 1.8 0.3 282 

13 years 80.2 16.8 2.4 0.6 321 

14 years 82.5 15.3 1.9 0.3 202 

Grade       

Standard 4 77.3 19.7 1.5 1.5 203 

Standard 5 79.2 17.5 3.2 0.0 342 

Standard 6 89.8 9.7 0.5 0.0 411 

Standard 7 80.5 16.8 2.5 0.2 400 

District       

Iringa DC 79.6 17.3 2.0 1.0 339 

Iringa MC 79.0 18.3 2.7 0.0 339 

Kilolo 87.9 11.3 0.7 0.0 339 

Mufindi 83.8 14.0 2.2 0.0 339 

Total 81.7 15.8 2.0 0.5 1356 
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Annex J5: Child labour is legal 

Background Characteristics Agree Disagree Don’t Know 
No 

Response 
Total 

Sex           

Boy 27 72.7 0.3 0 664 

Girl 25.4 73.8 0.6 0.1 692 

Age       

10 years 31 67.3 1.4 0.3 294 

11 years 28.4 71.2 0.4 0 257 

12 years 27.7 72.3 0 0 282 

13 years 20.9 78.8 0.3 0 321 

14 years 22.8 77.2 0 0 202 

Grade       

Standard 4 33.5 64.5 1.5 0.5 203 

Standard 5 27.2 72.2 0.6 0 342 

Standard 6 26.5 73.5 0 0 411 

Standard 7 21.2 78.5 0.2 0 400 

District       

Iringa DC 27.4 72.3 0.3 0 339 

Iringa MC 19.5 80.2 0.3 0 339 

Kilolo 33.6 65.2 0.9 0.3 339 

Mufindi 24.2 75.5 0.3 0 339 

Total 26.2 73.3 0.4 0.1 1356 
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Annex J6: Children who can initiate a conversation with a stranger 

Background Characteristics Yes No Don’t know Total 

Sex         

Boy 17.9 81.9 0.2 664 

Girl 8.2 91.8 0.0 692 

Age 
   

  

10 years 11.2 88.8 0.0 294 

11 years 8.6 91.4 0.0 257 

12 years 13.5 86.2 0.4 282 

13 years 16.2 83.8 0.0 321 

14 years 15.3 84.7 0.0 202 

Grade 
   

  

Standard 4 12.3 87.7 0.0 203 

Standard 5 7.9 92.1 0.0 342 

Standard 6 14.8 85.2 0.0 411 

Standard 7 15.8 84.0 0.2 400 

District 
   

  

Iringa DC 11.8 88.2 0.0 339 

Iringa MC 13.6 86.1 0.3 339 

Kilolo 14.5 85.5 0.0 339 

Mufindi 12.1 87.9 0.0 339 

Total 13.0 86.9 0.1 1356 

 

Annex J7: Children who would turn down a request to meet at a secluded place  

Background Characteristics Yes No Don’t know Total 

Sex         

Boy 70.9 28.6 0.5 664 

Girl 75.4 24.1 0.4 692 

Age 
   

  

10 years 64.6 34.7 0.7 294 

11 years 71.2 28.0 0.8 257 

12 years 76.6 23.4 0.0 282 

13 years 72.6 26.8 0.6 321 

14 years 84.7 15.3 0.0 202 

Grade 
   

  

Standard 4 58.6 40.9 0.5 203 

Standard 5 72.8 26.3 0.9 342 

Standard 6 75.2 24.6 0.2 411 

Standard 7 79.0 20.8 0.2 400 

District 
   

  

Iringa DC 74.6 25.1 0.3 339 

Iringa MC 78.8 20.9 0.3 339 

Kilolo 66.1 33.0 0.9 339 

Mufindi 73.5 26.3 0.3 339 

Total 73.2 26.3 0.4 1356 
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Annex J8: Children who know of a safe place to meet up and talk with friends  

Background Characteristics Yes No Other (specify) No response Total 

Sex           

Boy 70.3 29.1 0.5 0.2 664 

Girl 68.5 30.8 0.6 0.1 692 

Age 
    

  

10 years 70.4 29.3 0.3 0.0 294 

11 years 70.8 28.0 0.8 0.4 257 

12 years 73.0 25.5 1.1 0.4 282 

13 years 65.7 34.0 0.3 0.0 321 

14 years 66.8 33.2 0.0 0.0 202 

Grade 
    

  

Standard 4 73.9 25.6 0.5 0.0 203 

Standard 5 69.0 30.1 0.6 0.3 342 

Standard 6 71.3 27.5 1.0 0.2 411 

Standard 7 65.5 34.5 0.0 0.0 400 

District 
    

  

Iringa DC 69.3 30.4 0.3 0.0 339 

Iringa MC 73.2 26.8 0.0 0.0 339 

Kilolo 66.4 32.2 1.2 0.3 339 

Mufindi 68.7 30.4 0.6 0.3 339 

Total 69.4 29.9 0.5 0.1 1356 
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Annex K: Early pregnancy and child marriage 

Annex K1: Perceived reasons for early marriage 

Background 
Characteristics 

Children 
want to 

get 
married 

Peer 
pressure 

Got 
pregnant 

Left 
school/Dropped 

out of school 
Tricked 

Because 
they 

want to 
have 
sex 

Girls want 
money/nice 

things 
Poverty 

They want 
independence 

Other 
(specify) 

Don’t 
know 

No 
response 

Total 

Sex                           
Boy 17.2 13.2 8.0 8.6 10.7 7.7 8.9 6.2 2.5 9.2 6.8 0.9 325 

Girl 14.8 14.8 8.5 13.6 10.6 5.4 11.8 2.1 4.8 8.2 5.1 0.3 331 

Age 
    

 
         

10 years 18.5 18.5 6.2 13.8 6.9 6.2 10.0 1.5 2.3 6.9 8.5 0.8 130 

11 years 17.9 3.6 11.6 15.2 10.7 11.6 11.6 3.6 1.8 10.7 0.9 0.9 112 

12 years 13.3 15.4 9.1 10.5 13.3 4.9 9.1 5.6 4.9 7.0 5.6 1.4 143 

13 years 15.2 15.2 5.3 7.6 12.3 4.7 10.5 3.5 4.7 11.7 9.4 0.0 171 

14 years 16.0 16.0 11.0 10.0 9.0 7.0 11.0 7.0 4.0 6.0 3.0 0.0 100 

Grade 
    

 
         

Standard 4 18.1 21.7 2.4 15.7 7.2 7.2 12.0 1.2 1.2 7.2 4.8 1.2 83 

Standard 5 17.9 7.3 10.6 13.9 10.6 8.6 9.9 3.3 2.0 9.9 5.3 0.7 151 

Standard 6 16.1 13.0 9.4 11.7 11.2 6.3 8.5 4.9 4.9 6.3 6.7 0.9 223 

Standard 7 13.6 17.1 7.5 6.5 11.5 5.0 12.1 5.0 4.5 11.1 6.0 0.0 199 

District 
    

 
         

Iringa DC 12.6 17.1 13.7 4.0 10.3 3.4 9.1 8.0 2.9 11.4 6.3 1.1 175 

Iringa MC 15.1 15.7 6.0 10.8 10.8 6.6 15.7 3.0 4.8 6.6 4.8 0.0 166 

Kilolo 15.7 15.7 5.4 14.5 10.8 12.0 6.6 2.4 2.4 6.0 7.8 0.6 166 

Mufindi 21.5 6.7 7.4 16.1 10.7 4.0 10.1 2.7 4.7 10.7 4.7 0.7 149 

Total 16.0 14.0 8.2 11.1 10.6 6.6 10.4 4.1 3.7 8.7 5.9 0.6 656 
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Annex K2: Acceptable for girls to dropout of schools to get married  

Background Characteristics Agree Disagree Don’t Know No Response Total 

Sex           

Boy 6.5 93.4 0.2 0.0 664 

Girl 4.6 94.9 0.3 0.1 692 

Age 
    

  

10 years 7.5 92.2 0.3 0.0 294 

11 years 6.2 93.4 0.4 0.0 257 

12 years 7.1 92.9 0.0 0.0 282 

13 years 4.4 95.3 0.3 0.0 321 

14 years 1.5 98.0 0.0 0.5 202 

Grade 
    

  

Standard 4 8.9 90.6 0.5 0.0 203 

Standard 5 6.1 93.6 0.3 0.0 342 

Standard 6 6.3 93.7 0.0 0.0 411 

Standard 7 2.5 97.0 0.2 0.2 400 

District 
    

  

Iringa DC 5.3 94.7 0.0 0.0 339 

Iringa MC 2.7 96.8 0.3 0.3 339 

Kilolo 6.8 92.9 0.3 0.0 339 

Mufindi 7.4 92.3 0.3 0.0 339 

Total 5.5 94.2 0.2 0.1 1356 
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Annex K3: Children who would delay marriage until 18 years of age 
Background 
Characteristics 

Yes No 
Other 

(specify) 
Don’t know No response Total 

Sex             

Boy 87.5 11.1 0.0 1.4 0.0 664 

Girl 81.1 17.1 0.1 1.6 0.1 692 

Age 
     

  

10 years 76.2 21.1 0.0 2.4 0.3 294 

11 years 77.8 20.6 0.0 1.6 0.0 257 

12 years 87.6 9.9 0.0 2.5 0.0 282 

13 years 90.3 8.7 0.3 0.6 0.0 321 

14 years 89.6 10.4 0.0 0.0 0.0 202 

Grade 
     

  

Standard 4 74.9 22.2 0.0 3.0 0.0 203 

Standard 5 76.9 21.1 0.0 1.8 0.3 342 

Standard 6 89.3 9.2 0.0 1.5 0.0 411 

Standard 7 90.0 9.2 0.2 0.5 0.0 400 

District 
     

  

Iringa DC 82.9 15.9 0.0 0.9 0.3 339 

Iringa MC 83.5 14.5 0.0 2.1 0.0 339 

Kilolo 86.7 11.8 0.0 1.5 0.0 339 

Mufindi 83.8 14.5 0.3 1.5 0.0 339 

Total 84.2 14.2 0.1 1.5 0.1 1356 

 

Annex L: WASH 

Annex L1: Availability of water source for handwashing outside the toilet 

Background Characteristics Yes No Total 

Sex       

Boy 42.3 57.7 664 

Girl 42.2 57.8 692 

Age     

10 years 49.0 51.0 294 

11 years 43.2 56.8 257 

12 years 37.2 62.8 282 

13 years 41.1 58.9 321 

14 years 40.1 59.9 202 

Grade     

Standard 4 41.9 58.1 203 

Standard 5 48.8 51.2 342 

Standard 6 38.7 61.3 411 

Standard 7 40.5 59.5 400 

District     

Iringa DC 56.3 43.7 339 

Iringa MC 27.1 72.9 339 

Kilolo 46.0 54.0 339 

Mufindi 39.5 60.5 339 

Total 42.3 57.7 1356 
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Annex L2: Reasons for handwashing  

Background 
Characteristics 

To kill 
germs 

To 
remove 
odour 

To 
remove 

dirt 

To feel 
clean 
and 

hygienic 

To avoid 
being ill 

Other 
(specify) 

Don’t 
know 

No 
response 

Total 

Sex                   

Boy 19.9 9.6 39.0 20.3 75.6 0.3 0.5 0.6 664 

Girl 18.2 9.5 39.5 20.2 72.3 0.4 1.3 1.0 692 

Age           

10 years 22.4 13.6 39.5 21.8 69.7 0.0 1.0 1.4 294 

11 years 19.8 8.6 39.7 16.0 67.3 0.4 1.9 0.4 257 

12 years 18.4 11.3 39.0 27.7 76.2 0.0 0.7 1.1 282 

13 years 17.4 8.1 39.6 20.9 80.4 0.0 0.3 0.3 321 

14 years 16.3 5.0 38.1 12.4 74.8 2.0 0.5 1.0 202 

Grade           

Standard 4 21.2 16.3 37.4 26.6 71.9 0.0 1.5 1.5 203 

Standard 5 21.6 7.6 41.2 14.6 66.7 0.3 1.5 0.6 342 

Standard 6 17.8 11.7 37.7 26.5 79.8 0.0 0.5 0.7 411 

Standard 7 17.0 5.8 40.0 15.5 75.0 1.0 0.5 0.8 400 

District           

Iringa DC 21.5 7.7 44.0 13.9 74.6 0.0 0.0 0.6 339 

Iringa MC 23.6 4.1 29.5 15.3 79.1 0.3 0.3 0.0 339 

Kilolo 18.0 16.8 42.8 28.6 69.6 0.3 2.1 0.9 339 

Mufindi 13.0 9.7 40.7 23.3 72.3 0.9 1.2 1.8 339 

Total 19.0 9.6 39.2 20.3 73.9 0.4 0.9 0.8 1356 

 

Annex L3: Availability of clean drinking water at school 

Background Characteristics Yes No Don’t know Total 

Sex         

Boy 58.0 42.0 0.0 664 

Girl 58.7 41.2 0.1 692 

Age      

10 years 57.1 42.9 0.0 294 

11 years 58.8 41.2 0.0 257 

12 years 63.1 36.9 0.0 282 

13 years 54.5 45.2 0.3 321 

14 years 58.9 41.1 0.0 202 

Grade      

Standard 4 66.5 33.5 0.0 203 

Standard 5 52.9 47.1 0.0 342 

Standard 6 61.6 38.4 0.0 411 

Standard 7 55.5 44.2 0.2 400 

District      

Iringa DC 52.5 47.5 0.0 339 

Iringa MC 64.0 36.0 0.0 339 

Kilolo 60.2 39.8 0.0 339 

Mufindi 56.6 43.1 0.3 339 

Total 58.3 41.6 0.1 1356 
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Annex L4: Awareness of treatment of drinking water 

Background Characteristics Agree Disagree Don’t Know Total 

Sex         

Boy 8.6 91.3 0.2 664 

Girl 9.5 90.2 0.3 692 

Age      

10 years 12.9 86.4 0.7 294 

11 years 12.8 86.8 0.4 257 

12 years 4.3 95.7 0.0 282 

13 years 6.5 93.5 0.0 321 

14 years 9.4 90.6 0.0 202 

Grade      

Standard 4 16.3 82.8 1.0 203 

Standard 5 11.4 88.3 0.3 342 

Standard 6 4.9 95.1 0.0 411 

Standard 7 7.8 92.2 0.0 400 

District      

Iringa DC 8.0 92.0 0.0 339 

Iringa MC 8.3 91.7 0.0 339 

Kilolo 10.6 88.8 0.6 339 

Mufindi 9.4 90.3 0.3 339 

Total 9.1 90.7 0.2 1356 

 

Annex L5: Children who know not to drink water in which fingers have been dipped 

Background Characteristics Yes No Total 

Sex       

Boy 0.2 99.8 664 

Girl 0.9 99.1 692 

Age     

10 years 1.0 99.0 294 

11 years 0.8 99.2 257 

12 years 0.4 99.6 282 

13 years 0.3 99.7 321 

14 years 0.0 100.0 202 

Grade     

Standard 4 1.0 99.0 203 

Standard 5 0.9 99.1 342 

Standard 6 0.2 99.8 411 

Standard 7 0.2 99.8 400 

District     

Iringa DC 0.3 99.7 339 

Iringa MC 0.0 100.0 339 

Kilolo 0.9 99.1 339 

Mufindi 0.9 99.1 339 

Total 0.5 99.5 1356 
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Annex L6: Availability of separate toilets for boys and girls 

Background Characteristics Yes No Total 

Sex       

Boy 93.2 6.8 664 

Girl 93.4 6.6 692 

Age     

10 years 89.5 10.5 294 

11 years 93.4 6.6 257 

12 years 94.0 6.0 282 

13 years 94.4 5.6 321 

14 years 96.0 4.0 202 

Grade     

Standard 4 88.2 11.8 203 

Standard 5 93.0 7.0 342 

Standard 6 94.2 5.8 411 

Standard 7 95.2 4.8 400 

District     

Iringa DC 94.1 5.9 339 

Iringa MC 96.2 3.8 339 

Kilolo 92.9 7.1 339 

Mufindi 90.0 10.0 339 

Total 93.3 6.7 1356 

 

Annex L7: Availability of sanitary facility for pads disposal 

Background Characteristics Yes No Don’t know No response Total 

Sex           

Boy 21.5 69.3 8.9 0.3 664 

Girl 22.0 75.7 2.3 0.0 692 

Age       

10 years 23.5 70.4 5.8 0.3 294 

11 years 22.6 71.2 6.2 0.0 257 

12 years 20.2 75.9 3.5 0.4 282 

13 years 20.9 72.6 6.5 0.0 321 

14 years 21.8 72.8 5.4 0.0 202 

Grade       

Standard 4 29.1 66.5 4.4 0.0 203 

Standard 5 18.7 73.7 7.3 0.3 342 

Standard 6 21.7 74.2 3.9 0.2 411 

Standard 7 20.8 73.0 6.2 0.0 400 

District       

Iringa DC 28.9 64.0 6.5 0.6 339 

Iringa MC 19.2 75.8 5.0 0.0 339 

Kilolo 20.4 74.9 4.7 0.0 339 

Mufindi 18.6 75.5 5.9 0.0 339 

Total 21.8 72.6 5.5 0.1 1356 
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Annex M 

 

 

 


